
Although the mission remains the same, DLeNM 
has an exciting new strategic plan that renews 
its commitment to partnering with school 
communities who strive to build exemplary 
dual language programs. Soleado is the central 
communicator of a new Dual Language 
Clearinghouse for 
Resources and Support  
(www.dlenm.org), which 
is Strategic Goal #1 of 
DLeNM’s five-year plan. 
We invite you to join 
us in realizing this plan 
and the dream of K-12 
enrichment programs 
for all children.

The new strategic plan 
focuses intentionally on 
three areas of program 
implementation support. 

distributed through the Clearinghouse 
and newsletter will focus on programmatic 
support, instruction and assessment, 
family/community involvement, and 
political/advocacy updates, as well as 
“coming events” within our dual language 

community. During  
La Cosecha,
DLeNM will launch 
a professional 
membership option 
for institutions or 
individuals wishing to 
receive this newsletter 
and access a growing 
collection of website 
resources and  other 
options for support. 

Strategic  goal #2 

Transformative 
Leadership in Advocacy and Resource 
Development— DLeNM’s Board of 
Directors and staff are committed to 
advocating for dual language education as 
well as to providing leadership. DLeNM’s 
work continues to impact our growing 
dual language community at the regional 
and national levels. As an affiliate of the 
New Mexico Association for Bilingual 
Education, DLeNM hosts two annual 
conferences (La Cosecha— for teachers 
and administrators and Las Semillas—for 
families and community members) that 
provide opportunity to celebrate the 
work and promising practice of our dual 
language community. Our leadership and 
advocacy energies are also shared through 
collaborations with the National Dual 

Strategic goal #1:  
Clearinghouse for Dual  
Language Education Resources—
The primary purpose of the 
clearinghouse is to share 
promising practices from 
teachers, administrators, 
students, families, and 
community members who 
work to support, implement, 
and refine their dual language 
programs. DLeNM recently 
hired a Materials Development 
Coordinator to help develop the 
clearinghouse, which includes 
this quarterly newsletter entitled 
Soleado: Promising Practices 
from the Field. Resources 

Fall 2008

Promising Practices from the Field

 Strategic Plan Supports Exemplary  
Dual Language Program Implementation

A Publication of Dual Language Education of New Mexico

by David Rogers, Executive Director, and Ruth Kriteman, Board Chairperson

—continued on page 5—

Soleado

Inside this issue...

; Informing Instruction—  
       Using the DRA2/EDL2...

; Padres de familia se  
       arman con información y... 

; Using a Core Reading                
       Program in a 50:50 Dual               
       Language Program...

; Secondary Dual Language 
       Guiding Principles

; YISD—Students Lead 
       the Way with Secondary  
       Dual Language Education

Dual language students at East San José 
Elementary School engage in quality 

literacy and content instruction—the core 
of DLeNM’s new strategic plan.
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List the DRA2/EDL2 instructional goals below (from the independent level descriptions listed on the continuums):

Goal 1

Goal 2

Goal 3

List the 
DRA2/EDL2 
Component

List the areas that correspond to your 
goals 
Generally able to do…

List the areas that correspond to your goals
Are learning to …

Instructional Strategies that support the goals 

Based on the students’ needs, list three goals that you 
will begin to focus upon in your instruction (these can be 
from the same class profile level or from a combination 
of  the class profile levels).

List the 
component 
areas that 
are connected 
to your goals 
(Reading 
Engagement, 
Oral Reading 
Fluency, and 
Comprehension).

Locate the Moving into Instruction sections that 
correspond to your class profile level(s) and the 
goals that you have set (DRA2, p. 120 and EDL2, 
p. 130). List the corresponding information 
under the following headings: 

“Generally able to do…” and “Are learning to …”

Compare the information 
from the previous two 
sections to your current 
instructional practices and 
list that information here.

Continually ask colleagues for support and share your teaching and learning strategies.

  Moving Into Instruction: Selecting Goals and Corresponding Instructional Strategies

Informing Instruction—Making the Most of  
DRA2/EDL2 Assessment Data

by Denise Sandy-Sánchez, Dual Language Education of New Mexico

—continued on page 3—

...they had a deeper understanding of their students’ 
needs, the connections between their instruction  

and student achievement...

The intent of the Developmental Reading Assessment 
(DRA2) and its Spanish component, La Evaluación 
del Desarrollo de la Lectura (EDL2), is to use student 
data to inform instruction. These assessments are 
designed to scaffold real reading situations based  
on the observations and careful analysis of a 
student’s responses. During the 2007-08 school 
year, Dual Language 
Education of New  
Mexico (DLeNM) 
partnered with 
two New Mexico 
elementary schools to conduct year-long study 
group sessions dedicated to supporting teachers in 
administering the DRA2/EDL2 assessments, using 
student data to identify needs, and connecting these 
needs to instruction.  

This article will highlight the process that was 
shared with one school as study group members 
completed class profiles, reviewed data, identified 
instructional goals, and created teacher-generated 
action research goals. In the end, the teachers not 
only had DRA2/EDL2 data to share with their 
stakeholders, but they had a deeper understanding 
of their students’ needs, the connections between 

their instruction and student achievement, and graphs 
that demonstrated the progress that was made during 
the academic year.
  
As a way of preparing teachers for the upcoming 
assessment cycle, the first session supported teachers 
with the process of administering the DRA2/EDL2. 

Participants learned 
how to use the materials 
to determine the 
student’s reading level 
and needs, identify the 

focus for instruction, and complete the class profile 
sheets for the readers in their classrooms.  
 
After the first assessment of the year, the teachers 
shared their challenges and successes. Some focused  
on the time needed to administer the assessment, 
while others described the value in learning more 
about students through the process. The importance of 
having the assessment copies made for them was also 
noted. Additional responses focused on the value of  
the information for identifying similar student needs, 
as well as strategies for individualizing instruction. 
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Teachers were then guided through a process of 
reviewing the data on the class profiles, which provide 
a visual representation of individual, small group, 
and whole group needs in the class, as well as insight 
about flexible groupings across developmental levels.  
Based on the reading levels that were represented on 
the completed class profiles, the teachers selected one 
continuum for each developmental level (emergent, 
early, transitional, etc.). “Independent” columns on 
the continuum provide descriptors that become the 
teaching and learning goals for that particular level. 
The names of students who needed to focus on these 
goals were listed directly on the continuum. 

Recording this information provided the teachers with 
a document listing student names and identified goals, 
the commonalities across developmental levels, and 
the opportunities to chart the students’ growth. After 
this data collection and review, teachers were asked to 
reflect upon and respond to the following questions:

= What do my class profiles tell me about individual  
needs, small group needs, and whole group needs?

= How can the student needs and goals (listed in the 
highlighted independent sections of the continuums) 
inform my instruction?

= What can I include or emphasize in my instruction 
to help students meet these goals?

= What assistance do I need to support students’ 
academic achievement and where can I get it?

The next step utilized the “moving into instruction” 
sections of the DRA2/EDL2. These provide leveled 
information on what students are “generally able 
to do” and “learning to do.” Teachers completed 
a DLeNM-created  “moving into instruction” 
companion sheet (see table on page 2) and then 
identified the instructional practices they were using 
to support student learning. In addition, teachers 

were encouraged to share ideas to add to their 
instructional resources. 

Finally, the teachers selected at least one 
instructional goal or strategy that they could 
implement to help meet the instructional needs 
identified by the data. Since DRA2/EDL2 has 
instructional strategies that correspond to the New 
Mexico state standards, many of the items listed on 
the “moving into instruction” sections are already 
addressed in the teaching and learning process. 
Trying to merge the assessment with the curriculum 
is a goal of this project so that teachers do not feel 
that they are being asked to do one more thing, but 
instead believe that their instructional goals can be 
achieved with the curriculum that their district and 
school has provided and requires.  

Subsequent sessions focused on sharing with 
district level administrators the study group’s 

—continued from page 2—

—continued on page 10—

DRA2/EDL2—Overview of Components

; Developmental Groupings
•	Emergent	Readers	(Levels	A-3)
•	Early	Readers	(Levels	4-12)
•	Transitional	Readers	(Levels	14-24)

																		*Nonfiction	Titles	(levels	16	&	up)
•	Extending	Readers	(Levels	28-38)
•	Intermediate	Readers	(40-80)

;  Teacher	Observation	Guides	for	each	text
•	Choose	three	to	five	teaching/ 

learning activities on the DRA2  
“Focus for Instruction.”

Developmental Assessment Areas

; Reading Engagement (all levels)

; Printed Language Concepts  
             (levels A-3 ONLY)

; Oral Reading Fluency (all levels)
•	Record	of	Oral	Reading
•	Oral	Reading	Words	Per	Minute	 
(begins	at	level	14)

; Comprehension	(begins	at	level	4)
•	Oral	Retelling	(levels	A-24)
•	Silent	Reading	(begins	at	level	18)
•	Written	Summary	(begins	at	level	28)
•	Increased	levels	of	comprehension	 

are required as the levels progress 

Teachers	at	Santa	Fe’s	Agua	Fria	Elementary	School	
took part in a study group focused on the DRA2/EDL2.
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En mis treinta y cinco años en el empeño de proveer 
educación para niños y adultos, las primeras 
preguntas que hago a una audiencia son: ¿Quién fue 
la persona que te ayudó a desarrollar una imagen 
positiva de ti mismo, quién te dio la confianza de 
que todo estaba a tu alcance? ¿Quiénes te  inculcaron 
sus valores y tradiciones que establecieron en ti el 
sentido de raíces profundas, ricas y sabrosas; que te 
apoyaron a establecer metas para fundar una vida 
exitosa; y que te han servido como modelos aún hoy 
cuando los contemplas?  
Casi siempre la repuesta 
es la misma... mi madre, 
algunas veces, mi padre; 
otros mencionan a sus 
abuelas y abuelos; y, 
escasamente, nombran 
alguna otra persona.  

Si reconocemos que 
nuestros padres no sólo 
son nuestros primeros 
maestros, sino también 
las personas que más 
profundamente afectan 
toda nuestra vida… 
entonces, nos conviene 
averiguar cómo establecer 
relaciones de colaboración y trabajo en equipo entre 
las autoridades escolares y las familias.  

La intención es informar a los padres cómo apoyar  
el aprendizaje de sus hijos/as y, a la vez,  promover  
un ambiente en donde las maestras/os conozcan 
mejor a los estudiantes, notando sus intereses y 
éxitos para involucrarlos de una forma efectiva 
en la enseñanza; estableciendo una relación en la 
cual tanto padres como maestros intercambian 
información y aprenden conjuntamente.

En mi experiencia no he encontrado un amor más 
inmenso que el amor que tienen los padres para con 
sus hijos. También he notado el apoyo infinito que les 
proporcionan. Como maestras/os debemos  
aprovechar la voluntad de los padres e iniciar un 
compromiso de colaboración con las familias 

empezando en preescolar, extendiéndolo a la 
educación primaria, permaneciendo en la secundaria y 
preservándolo hasta la universidad.  

Cada etapa requiere compartir información sobre:

; programas curriculares               ; horarios 
; servicios                                         ; normas  
; políticas de la institución

Por ejemplo, tanto padres como alumnos se benefician 
al tener juntas frecuentes con los maestros/as, no 

solamente dos como es 
costumbre, para obtener 
retroalimentación 
constante sobre el progreso 
escolar de sus hijos, 
contando con tiempo 
suficiente para mejorar sus 
desempeño y calificaciones.  

Sería genial ofrecerles a 
padres que tienen hijos/as 
en la escuela secundaria y 
preparatoria talleres sobre:

; las competencias que se  
han identificado por el 
estado como conocimientos 
básicos de cada materia; 

; materias y secuencia curricular construidas con una 
trayectoria sólida en su camino hacia la universidad;

; requisitos para aprobar cursos académicos;

; requisitos para participar en deportes que están 
relacionados con sus calificaciones; 

; informes sobre las causas de reprobación, tales como 
faltas y retardos; y

; informes sobre exámenes de Advanced Placement AP 
(especialmente de español).

Las familias inmigrantes han sacrificado mucho para 
que sus hijos aprovechen de su educación. Vinieron 
a un país desconocido, se toparon con un idioma 
diferente y enfrentaron una política discriminatoria. 
Aún así están luchando. Es tiempo de poner  
todo nuestro esfuerzo para que sus hijos superen  
las barreras.  

por	Dra.	Nieves	Torres,	Universidad	de	Nuevo	México

Karina Acosta y Norma García participando con la 
maestra	Nieves	Torres	durante	un	programa	del	

colegio de educación enfocado en familia y lectura 
en la escuela Dolores Gonzales.

—continúa en la página 5—

Padres de familia se arman con información y abogacía 
para aprovechar la mejor educación para sus hijos
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Hay una realidad que poco se platica y que 
es problemática. Unos padres no tuvieron la 
oportunidad de estudiar en su país; su experiencia 
como estudiante es limitada,  y se encuentran 
en un lugar donde las autoridades les piden sus 
ideas, y recomendaciones para implementar 
programas académicos. Este choque con costumbres 
Norteamericanas resulta en silencio; los padres no 
saben cómo responder.  

Es por ello que recomiendo a educadores que 
deseen contar con el apoyo de los padres de familia, 
que primeramente busquen el tiempo y provean de 
los espacios adecuados para conocerlos, y luego les 
suministren la  información suficiente y apropiada 
para participar y contribuir.  

Asimismo, es importante proporcionarles las 
herramientas que les permitan navegar el sistema 
educativo; tanto padres como alumnos necesitan 
adquirir habilidades de alfabetización, primaria y 
secundaria en español e ingles y alcanzar estudio 
técnico o universitario.  

Es necesario tomar en cuenta que este es un proceso 
largo que requerirá años de constante y arduo 
trabajo. Pero, si realmente estamos comprometidos 
a cambiar las pésimas estadísticas en el desempeño 
escolar de los estudiantes hispanos, tenemos 
que involucrar a la comunidad de una manera 
respetuosa y que fortalezca el proceso educativo 
tanto de los padres como de sus hijos. 

Estas son sugerencias sencillas pero que apoyan 
el éxito de  los estudiantes. Considero que es 
obligatorio que las autoridades escolares, padres, 
maestros/ras, así como otros familiares o personas 
que influyen en los jóvenes, construyan una visión 
integrada y estructurada, con una clara  definición 
de las responsabilidades y compromisos de cada 
uno, con el propósito de mejorar la enseñanza  y 
aprendizaje. Podemos trabajar juntos con el fin de 
que los estudiantes obtengan el éxito.  

—continuación	de	la	página	4—

Language Consortium (www.dual-language.org/) and  
by supporting the National TWBI Conference  
(www.bilingualeducation.org/2waycabe/) and NABE’s  
Dual Language Immersion SIG Pre-Conference  
(www.nabe.org) each year. Join us in these efforts!

Strategic goal #3:  

Developing exemplary K-12 Dual Language Education 
Models in New Mexico—By partnering with New 
Mexico schools, DLeNM will commit 3-5 years of 
program and professional development support to 
assist school communities in their implementation 
and growth. The idea is to elevate these programs to 
“exemplary status” in their implementation so that 
they become a model for schools in their districts 
and region. Eventually, DLeNM would like to identify 
exemplary programs that can partner with institutes 
of higher education and work together to increase the 
number of quality dual language teachers, in order to 
better meet the needs of programs across the state. 

Please enjoy this complimentary issue of Soleado: 
Promising Practices from the Field and accept our 
invitation to work together in renewed commitment 
and support for the implementation of quality dual 
language education programs.

—continued from page 1—

Adelante y ¡Sí, se Puede!

• Dual Language  
Classroom Libraries and 
Collections

• Language Proficiency 
Intervention Kits

• Middle School/High 
School Low Literacy  
Collections

• Leveled Science Materials

• Bilingual Collections in 
16 languages for parent 
involvement

• Bilingual Text Libraries  
for the Home/School  
Connection

Visit our web site www.attanasio-edu.com  
for more complete descriptions and additional products

Call us toll-free at (877) 416-1833

79-11 69th Drive, Middle Village, NY 11379  (718) 416-1832  Fax: (718) 416-1838

Pioneers in the field of bilingual  
education for over 25 years! 

We offer a wide variety of dual language materials:

La Cosecha Sponsor

Familias del distrito APS están invitadas  
a participar cada jueves, desde 3-5,  

en salon 12 en la escuela Dolores Gonzales.  
Por	información	llame	a	Nieves	Torres	a	328-3333.
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Weeks 1, 3, and 5 Weeks 2, 4, and 6

Treasures whole group 
reading lessons including 
vocabulary, phonics/spelling  
(45 minutes)

Treasures Writing  
Workshop (45 minutes)

Treasures small group reading 
lessons w/independent 
centers  
(60 minutes)

Treasures phonics  
(30 minutes)

Lectura small group  
reading lessons w/
independent centers  
(60 minutes)

Lectura phonics/spelling  
(30 minutes)

Lectura whole group reading 
lessons including phonics/
spelling  
(45 minutes)

Lectura Writing Workshop 
(45 minutes)

Last year at Valle Vista Elementary School in 
Albuquerque, we adopted Macmillan-McGraw 
Hill’s Treasures and Lectura as our school-wide core 
reading programs. One of the most challenging 
aspects of implementation has been integrating 
the cores into our 50:50, 
simultaneous biliteracy 
development dual language 
program. One reason that we 
chose these programs is that 
the core selections are  
different in English and 
in Spanish (not direct 
translations), and the Spanish 
text is, for the most part, 
authentic Spanish literature.  

The biggest issues centered 
on scheduling—how to fit 
everything from the core 
program into daily schedules 
with limited time in each language. What follows 
is a discussion of our first year implementation 
experience and our next steps in this journey.

FirSt Year implementation

As discussed previously (see Making Connections, 
September 2007, at www.lcequity.com), we 
implemented the core reading programs in our dual 
language programs last year by focusing on three 
key considerations:   

1) how to structure whole-group and small-group 
reading instruction across the languages; 2) how 
to integrate the cores’ writing components across 
the languages; and 3) how to ensure fidelity to the 
language-specific phonics core reading components.

We alternated the core reading program structures 
of whole-group and small-group reading on a 
weekly basis between the two  languages. This 
structure ensured that: 

1) students had opportunities to participate in literacy 
activities along the continuum of high to low teacher 
support (Mooney, 1990);

2) the pace of the core reading objectives was maintained 
in both programs (e.g., the “what” was the same, but —continued on page 7—

the “how” differed by whole-group versus small-group 
structures); and

3) the students' daily instruction was not redundant  
(e.g., whole-group reading in English was in the 
morning, and then small-group reading in Spanish in 

the afternoon).   

We integrated each core's 
writing and grammar 
component with the whole 
group reading instruction, 
making it the only core 
component not implemented 
in both languages. Over the  
six-week unit, three weeks 
of writing process lessons 
were in English (Treasures) 
and three  were in Spanish 
(Lectura). This weekly 
alternating of writing 
workshop by language of 
instruction also ensured that 

the daily literacy lessons were not redundant.

Students received the phonics component of  
each core  program daily, based on the fact that an 
important difference between teaching reading in 
English and in Spanish lies in the language- 
specific phonics. 

Given these considerations, the following daily 
schedules were implemented (see Table 1 below).

			Table	I.		Dual	Language	50:50	Schedule	for	a	Six-Week	 
																Unit	Plan	from	Treasures and Lectura

Using	a	Core	Reading	Program	in	a	50:50	 
Dual Language Program—Our Journey Continues

by Natalie Olague, Valle Vista Elementary School

 Sra. Rodríguez and students in her  
first grade dual language classroom  

get ready for reading! 
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—continued on page 7—

This schedule provides three hours of literacy each 
day (1.5 hours in English and 1.5 hours in Spanish) 
and maintains fidelity to the 50:50 simultaneous, 
biliteracy dual language program.  

leSSon planning

After setting up the general schedules, our focus 
turned to daily lesson planning, and a lesson 
planning template was developed (see template 
and sample lesson plan in Table II above). The 
purpose of the template was to have a consistent 
communication tool for discussing implementation 
of the core reading programs and to show that we 
were interacting with the cores based on our student 
needs and not blindly implementing page by page. 

The first three columns of the template are basic 
scheduling (a traditional lesson plan). The fourth 
column, Student Friendly Objective, is a best 
practice for second language learners and is posted 
in the classroom and discussed with students before 
the lesson. It also provides a way for teachers to 
interact with the core and not merely copy the 
objective that was already in the teacher’s manual. 
 
The fifth column in the template was added 
for teachers to highlight their lesson- specific 
differentiation strategies, as well as to document 
student-specific accommodations. These 
differentiation strategies could come from the core 

—continued	from	page	6—

or teacher-generated strategies (e.g., think-pair-
share to answer a question). The last column shows 
any adjustments to the core that the teacher needed 
to make due to time constraints (e.g., unable to 
have students practice every word in the phonics 
lesson) or because they felt like something in the 
core wasn’t appropriate (e.g., replacing a graphic 
organizer with one that made more sense). 

One simple school-wide scaffolding strategy that 
we implemented with respect to the core last 
year was making sure that the weekly vocabulary 
words introduced from the main selections (Tier 
II words—Beck, McKeown, & Lucan, 2002) were 
posted in the classrooms with corresponding 
pictures or photos (see photo, p.11). This approach 
is also consistent with the high yield strategy of 
non-linguistic representations (Marzano, Pickering, 
& Pollock, 2001), and it provided a natural scaffold 
for all of our learners (but especially our language 
learners) to begin to understand the meaning of 
these Tier II words.

next StepS

Our biggest realization in implementing the core 
reading program last year was that the core gave us 
the overall structure for literacy instruction, but by 
using the lesson planning template, we were still 
able to use professional judgment in “how” to 

Day Time Core Component Student Friendly Objective/
Standard

Differentiation Strategies Core 
Adjustments

Tues.

1/29/08

2:15– 
2:45

Read the Main 
Selection – Cook-A-
Doodle-Doo!

pp 14 – 25  
(1/2 of the story)

Read to compare (same) 
and contrast (different) 
characters in this story.

•Read aloud The Little Red Hen Big 
Book to activate prior knowledge

•Read Aloud main selection w/ students 
following in their books

•Prompts 2 and 8 w/filling in Venn 
diagram and ELL boxes on pp. 17 and 22

•Prompt 5 Think-Aloud

•ELL box pg 21

Do prompts  
2, 3, 5, 8, 11

Skip prompts 
1, 4, 6, 7, 10

2:45– 
3:00

Grammar  Verbs be, 
do, and are  
pg 45I-45J

Learn that am, is, and are are 
present-tense forms of the 
verb to be

•Give examples using a chart

•Use sentences from Grammar Practice 
Book pg. 97 for whole group practice 
– Think Aloud “What Sound’s Right,” 
Think-Pair-Share w/name sticks filling 
in blanks

Don’t do 
worksheet

Focus only 
on be

3:00– 
3:30

Explanatory Writing 
Introduction  
pp 44 – 45

Writers write for different 
purposes - we are going 
to learn how to write to 
explain.

•Review and post the Writer’s Checklist 
for How-To-Article pg 149 TR & review 
posted “glue” words (time sequence)

•Small group guided writing with:

Mini-lesson 
on good  
topic  
sentence 

Table	II.	Lesson	Planning	Template

—continued on page 11—
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As dual language programs continue to grow, many 
are asking about the implementation of quality 
secondary programs. The Guiding Principles for 
Dual Language Education provides a format for 
continual self-evaluation and suggestions for 
program improvement. This document originated 
from DLeNM’s best practices, and when it was re-
worked into the Guiding Principles, there was an 
understanding that although it can provide guidance 
to K-12 programs, the document may not respond to 
all of the intricacies of a secondary program. 

Since the 2006 publications, DLeNM staff has met 
with representatives from various secondary dual 
language programs to engage in a discussion about 
reviewing the current Guiding Principles document 
and proposing suggestions so that it is applicable to 
secondary programs. One of the major outcomes 
of these discussions was the realization that all dual 
language programs, regardless of level, were being 
designed and implemented to achieve the dual 
language goals. 

What was unclear were the differences between 
the non-negotiables, especially the emphasis 

on a minimum of 50% instruction in the target 
language. It was suggested that this non-negotiable 
be redefined for secondary  programs after asking 
several secondary dual language educators about 
the following characteristics of their programs: dual 
language courses offered; number of dual language 
credits students had prior to graduation; and 
scheduling. The two primary issues at hand are first, 
teachers available to teach dual language courses, 
and second, the scheduling process. Below are the 
modifications and recommendations that were made 
to the original dual language non-negotiables. 

Anyone interested in reviewing one or more strands 
within the Guiding Principles document is encouraged 
to visit www.dlenm.org, download and complete the 
discussion chart, and submit their recommendations 
to Denise Sandy-Sánchez. Currently, the DLeNM staff 
is reviewing the information based on comments from 
the 2007 La Cosecha Summit, the January Summit 
held at DLeNM, and comments and suggestions from 
the 2008 Two-Way CABE Conference. In addition, 
dual language student leaders from Ysleta ISD are 
reviewing sections of the document and preparing to 
submit their feedback. 

Secondary Dual Language Guiding Principles:  
A Review of the Process

by Denise Sandy-Sánchez, Dual Language Education of New Mexico

Dual Language Non-Negotiables

Elementary        
Non-Negotiables

Middle School                     
Non-Negotiables

High School                            
Non-Negotiables

• A minimum of 50% to 
a maximum of 90% of 
instruction in the target 
language

• Strict separation of 
languages for instruction 
(no translation)

• K-12 commitment 
(minimum of K-5 if your 
district does not yet have 
secondary DL programs)

• Required to take language 
arts in the target language 
from 6th- 8th grade in 
addition to another core 
content course taught in 
the target language each 
year from 6th- 8th grade 

• Strict separation of 
languages for instruction—
100% of class taught in the 
target language

• K-12 commitment

• A minimum of eight credits 
in the target language over 
the course of 9th-12th grade 
with a minimum of four 
credits in core content 
areas (math, science, social 
studies, or language arts)

• Strict separation of 
languages for instruction—
100% of class taught in the 
target language

• K-12 commitment 

Note: Based on the program design of the school, 6th grade dual language programs at an 
elementary site will follow the elementary non-negotiables, while 6th grade dual language 
programs at a middle school site will follow the non-negotiables for 6th-8th grade programs.  
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High school dual language was a new adventure 
for Ysleta Independent School District, in El Paso, 
Texas, in 2001. Fortunately, our students guided 
us through the process. They seemed to intuitively 
know what they needed the program to provide 
them and had great ideas on how to overcome 
some of the obstacles we encountered. One of the 
first things that they taught us was that the dual 
language program needed advocates who were fully 
invested and passionate about the process—the 
students themselves! 

The students take ownership, it is not the teachers. 
Yes we need them there for their mentorship towards 
us but we run the program … It develops our 
perseverance, our determination to get things done; 
the ganas and the heart. The bond is incredible 
because we become like family ... we help each other 
when in need, in school, home, and with friends...

—Cynthia, Del Valle H.S. 2008, UTEP 2012,  
Video excerpt—

They then taught us that we needed to provide a 
variety of classes in many disciplines, including 
classes in Spanish focused on the development of 
economic language in both English and Spanish. 
As adults, we were insightful enough to 
allow them the freedom to develop their 
ideas and provide them the relevant 
materials, education laws, and dual 
language guidelines to study. They have 
since continued to refine the goals of dual 
language education. They changed high 
academic to equal academic abilities in 
both English and Spanish, and they refined 
our definition to require that at least 4 of 
the 8 credits earned in Spanish come from 
core academic areas. 

The importance of a quality dual language program 
at the secondary level cannot be overstated. When 
it comes to dual language education, the high 
standards that are expected of the students are really 
what prepared me to excel. Learning languages is 

As you read what the students have to say in their 
emails, on facebook and other social networks, 
and in videos about dual language programs, I 
believe that the transformative nature of rigorous, 
student-centered, leadership-oriented dual language 
education is self evident.

not easy; it requires 
effort and an intense 
drive. Push students 
to succeed and they 
will internalize 
success. In a system 
where the standard is 
the bare minimum, 
the rigors of learning 
in two languages 
truly bring out the 
best in students... Today, we must make sure that 
the leaders of tomorrow are well suited to face the 
challenges of the 21st century...

—David, Del Valle H.S. 2005, UT Austin 2009, 
personal correspondence, September 2008— 

The students even added a completely new goal, 
“promote self-esteem and strong leadership skills.” 
This past summer they summarized all 4 goals into 
one statement: Dual Language Education prepares 
students for global careers and global citizenship.

I’ve been thinking about doing some research on 
Dual Immersion programs. Anthropologically, I’m 
interested in how these bilingual programs offer 

a lens to better understanding the 
border culture that has adopted these 
programs, while I’m also interested 
in the larger implications of what 
multilingual education systems 
mean to a nation with a rising 
immigrant population...

—Benito, Del Valle H.S. 2006, 
Harvard 2010, excerpt from e-mail 

correspondence, May 2008—

Ysleta	ISD—Students	Lead	the	Way	with	 
Secondary Dual Language Education

by	Cindy	Sizemore,	YISD,	and	Graduates	of	Del	Valle	H.S.,	YISD,	El	Paso,	Texas
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understanding in the assessment. If language is an 
issue, then the teacher must identify how language 
will be a focus of instruction so that the student learns 
the language necessary to retell or write responses to 
comprehension questions (see scenario at left).  

The last session centered on participants’ action 
research goals, the instructional modifications that 
were made, and the overall implications for the 
teaching and learning process. The following are 
examples of the action research topics that were shared:  

= My action research topic is to help students identify the 
most important events from text in sequence, model 
the use of language/vocabulary from text to relate key 
events and refer to story characters, and support basic 
understanding of key words and concepts.

= Our topic is to focus on summarizing in each guided 
reading session, in homework, and in independent 
reading and writing (maybe in all subject areas—for 
example:  “summarize how you find the perimeter of  
an object” or “write a brief summary of group #1’s 
science experiment”) ...

= I’m interested in … getting the students to share  
more information on what they’re reading and being 
more descriptive. We will focus on ...picture walks on 
each read aloud and go over what is going on in the 
picture so they can use the information to become  
more familiar with a book...

At the end of the project, DLeNM created graphs 
demonstrating the success that the students and 
teachers achieved, the growth that classes and 
individual children made, and the disaggregation by 
first and second language. Ultimately, the teachers had 
information that not only reflected their commitment 
to using the DRA2/EDL2 data to inform their 
instruction, but also provided them with a forum for 
discussions about student needs, desired goals, and 
academic achievements.  

Beaver, J. M. (2006). Developmental Reading Assessment. 
Parsippany, NJ: Pearson Education, Inc.

Ruiz, O.A. & Cuesta, V. M. (2007). Evaluación del desarrollo  
de la lectura. Parsippany, NJ: Pearson Education, Inc.

Special thanks to participating teachers at  
Agua Fria Elementary, Santa Fe Public Schools, and  

La Casita Elementary, Clovis Municipal Schools.

Professional	members	(beginning	December	2008)
will be able to explore this subject in greater depth 

through an extended monograph on DLeNM’s website 
and multimedia conversations with the author.

Scenario #1:

L1= Spanish

DRA2 Level 10

Oral Fluency = Independent

Comprehension = Instructional

Record & report instructional level 10

independent level 8

Language?

Determine if Comprehension Level

is due to language development

(look at EDL2 levels and/or have

child retell in L1)

Select 3

learning/teaching

activities from the

Comprehension section

of the Focus for

Instruction, Levels 2 -12

Encourage student to read

level 8 books during

independent reading

Implement selected

learning/teaching

activities during whole

group, small group or

one-on-one conferencing

(depends on format of

literacy program and

needs of other students)

with level 8 – 12 books

Select 3

learning/teaching

activities from the

Comprehension section

of the Focus for

Instruction, Levels 2-12

And from 2nd language

development best

practices

Implement selected

learning/teaching

activities during whole

group, small group or

one-on-one conferencing

(depends on format of

literacy program and

needs of other students)

with level 8 – 12 books

Encourage student to read

level 10 books during

independent reading

Yes
No

This	scenario	describes	instructional	
next steps after identifying whether student 
needs are based on language development  

or comprehension skills.

The final question focused on the need to determine 
if the student’s identified academic needs are based 
on language development or comprehension skills. 
Many students are able to comprehend in their 
first language but need support in developing their 
second language so that they can demonstrate their 

—continued from page 3—

collective insight about the assessment process 
and the instructional implications, as well as 
reviewing the  process for the upcoming assessment 
cycle. Ultimately, the teachers identified action 
research goals that were connected to the data 
on the completed DRA2/EDL2 class profiles. 
After completing the “moving into instruction” 
companion sheet, each teacher was asked to reflect 
on the following questions as a way of creating 
action research goals: 

= What are you already doing to teach and support 
these goals?

= What could you adjust to better support student 
needs and teach so that students achieve these goals?

= What type of support do you need  (from staff, 
administration, the district, outside sources, etc.)?

= Is language development an area that you should 
focus on to support the students’ conceptual 
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deliver literacy instruction 
that best met our dual 
language students’ needs. 

As we enter our second 
year of implementation, 
there are several areas 
that we will be focusing 
on with respect to the 
core programs. We will 
consider how to scaffold 
the core reading selections 
so that all of our students 
have access to grade-
level text regardless of 
their language level. One of the Guided Language 
Acquisition Design (G.L.A.D.) strategies that we 
will look at is the "Narrative Input Chart." This 
is a strategy that provides the “frontloading” 
necessary to support second language learners' 
comprehension of grade-level text. Because this 
requires extra time, we have two grade levels that 
are piloting a six-day core cycle instead of five. 

We will also look at making our small group 
reading better targeted to students' needs, 
especially in the area of language development 
(e.g., vocabulary, background knowledge and 
language structures). We currently use the DRA2/
EDL2 in first through fifth grades to form our 
leveled small reading groups, and we use the 
"Focus for Instruction" 
from these assessments  
for identifying small  
group objectives. 

However, this year we 
would like to have more 
focused objectives and 
provide foundational 
professional development 
with all the components 
of reading instruction 
(phonemic awareness, 
phonics, comprehension, 
vocabulary, fluency, and 
language development). 
This professional 
development aligns with 

—continued from page 7—
the core components 
and is key to any reading 
instruction, regardless of 
which core program you 
implement.

One of our long-term 
goals is integrating grade-
level social studies and 
science standards with the 
core reading non-fiction 
texts (e.g., develop science 
kits that go with the 
science texts in the core), 
since finding time to teach 

a separate block of science and social studies in 
the daily schedules has become very difficult. But 
as we head into the next phase of the journey, we 
are confident that we can make this work for our 
students while maintaining a commitment to our 
school’s dual language program.

Key vocabulary is posted in every  
classroom with accompanying  

visuals or photos. 

This	article	was	also	published	in	the	
September	2008	APS	Language	and	
Cultural Equity newsletter, Making 

Connections, as was the initial article 
in September 2007 (see lcequity.com). 
The	conversation	is	on-going,	and	

implementation of core reading programs 
in dual language classrooms continues to 

be a challenge.



; la coSecha 2008, 13th annual 
Dual language conFerence —
November 12-15, 2008, at the Santa 
Fe Convention Center, Santa Fe, 
NM—This year’s conference theme 
is “From the Community to the 
Classroom—De la comunidad al salón 
de clases.” La Cosecha brings together 
educators, parents, researchers, and 
the community in support of dual 
language enrichment education. For 
more information and a registration 
packet, visit the conference website at  
www.lacosecha.dlenm.org.

; la Siembra—planting the SeeDS 
oF Strong new Dual language 
programS—December 3-4, 2008, 
Albuquerque Museum, Albuquerque, 
NM—Sponsored by DLeNM and 
facilitated by veteran dual language 
teachers, La Siembra is a two-day 
training and planning retreat for teams 
from schools planning to start a dual 
language program within the next two 
years. For more information, please call 
505.243.0648 or visit www.dlenm.org.
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= ... Professional Membership— 
Soleado is just one facet of the DLeNM 
Clearinghouse, a growing collection of 
support and resources for development 
and implementation of dual language 
education. Professional membership, 
whether institutional or individual, 
offers benefits that are developed with 
you in mind! Visit www.dlenm.org  or 
the information table at La Cosecha, 
and be ready to register!

= ...Partnership opportunities—  
Please make your way to the 
information table at La Cosecha and 
learn about two new ways to partner in 
advocacy with DLeNM. 

; The first option is to leave your 
contact information with us so that we 
can stay in touch around issues that 
are important to you.

; The second is to support  DLeNM 
with your financial contribution in 
order to strengthen and extend on-
going work for and in schools and 
districts across the state and country.

Executive Director:
David Rogers

Board of Directors:
  Co-chairpersons—

    Dr. Suzanne Jácquez-Gorman
 Ruth Kriteman

Board Members—

Anthony Blea
Evelyn Chávez
Theresa Durán
Mirle Hernández
Audrey Martínez
Guadalupe Martínez
Dr. Jay Parkes
Diana Pinkston
Reina Romero

Watch	for	the	launch	of	 
DLeNM’s new ...

Coming Events  


