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Mini Shared Reading is effective literacy 
instruction for children who do not know their 
letters or sound correspondences. They also do 
not need to know the 
concept of a word to 
participate successfully. 
We want to engage 
students in the act of 
proficient reading, in 
their first or second 
language, through 
multiple engagements 
of the book. In other 
words, we want to teach 
reading to the potential 
(proficient reading, 
Goodman, 1994).

The teaching is 
organized to the 
potential and not 
at the children’s 
developmental levels because if we teach to their 

developmental level, they will 
not advance (Vygotsky, 1978). 
Therefore, we choose books 
at least two levels beyond 
their DRA independent level. 
Predictable books are used 
because we have observed 
that most of the children 
were not engaged, were not 
paying attention, or could not 
see the text during Big Book 
Shared Reading. 

Using Mini Shared allows 
children to have their own 
book, to touch the book, to 
experience the text up close, 
and to engage in mediated 
exploration and naming 

of the cueing systems and strategies. It is 
conducted with three to five children in a 
small group for about 20-30 minutes, and 

it takes about four days 
to complete a cycle  
of engagement. 

= On the first day... 
The initial exposure 
serves to introduce the 
book and instantiate 
the students’ prior 
knowledge and 
experience by talking 
about the topic and 
the title, and then 
walking—and talking 
about—the book page 
by page. Then the 
teacher reads the book 
as it should be read. We 
tell the children that we 

are going to use our minds, our eyes, our 
ears, our mouth, and our magic finger to 
read. Thus, by reading the book aloud with 
animation and normal cadence, the teacher 
is modeling proficient reading and showing 
the children how it looks, how it sounds, 
and how it is done.

The second engagement is called echo 
reading, whereby the teacher reads the text 
page by page and the children echo her/his 
reading while sweeping their “magic” finger 
under the text. This is guided practice and 
the repeated engagement confirms that 
they can do it.

The third engagement includes all the 
children reading the text in a choral reading 
as the teacher listens and observes them 

In October, Dr. Barbara Flores introduced 
teachers in Clovis (above), Las Cruces, and 
Albuquerque, New Mexico, to Mini Shared 

Reading—effective instruction for  
beginning or struggling readers.
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que ellos tienen mucho que ofrecer a sus hijos en este 
sistema educativo extranjero. En este breve discurso, 
comparto algunas experiencias que hemos tenido 
con los padres de familia en nuestro Programa de 
Lectoescritura Familiar de la Universidad de Nuevo 
México. Este programa se lleva a cabo en la Escuela 
Primaria Dolores Gonzáles, dirigida por Dora Ortiz y 
perteneciente a las escuelas públicas de Albuquerque, 
Nuevo México.

Durante los últimos cuatro 
años, algunas maestras 
bilingües, la Dra. Nieves Torres 
y yo nos hemos reunido para 
planear y crear un programa 
de lectoescritura familiar de 
dos horas semanales para 
padres de familia y sus hijos. 
El programa recibe apoyo 
económico de comerciantes de 
la comunidad que nos permite 
cubrir una cuota mínima a los 
maestros y comprar los libros 
bilingües que cada familia recibe 
semanalmente. La mayoría de 
los padres son inmigrantes de 
México aunque sus hijos hayan 
nacido en los EEUU. Muchos 
de los niños asisten a la Escuela 

Primaria Dolores Gonzáles y sus maestros nos ayudan 
a reclutar a las familias para que participen con 
nosotros. Otros participantes son de la comunidad 
extendida ya que el programa está abierto para todos 
los que quieran asistir. El propósito del programa 
es el siguiente: a) los maestros e investigadores 
universitarios aprenden acerca de la identidad, los 
valores, las experiencias educacionales y la forma en 
que se comunican las familias participantes; b) los 
padres aprenden cómo valorar y utilizar sus propias 
experiencias y destrezas para ayudar a sus hijos en 
el aprendizaje de la lectoescritura; c) los maestros 
informan a los padres sobre los derechos de sus hijos 
en nuestras escuelas; y d) los estudiantes participan en 
actividades de lectoescritura culturalmente relevantes 
así como en programas artísticos en el Centro 
Nacional de Cultura Hispana.

Reinterpretando a la Familia Hispana  
por Medio de la Lectoescritura

por Dra. Leila Flores-Dueñas, Universidad de Nuevo México 
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Cuando pensamos en los estudiantes bilingües 
(español/inglés), son pocas las veces que nos 
imaginamos a este grupo con altos niveles de 
aprendizaje en la lectoescritura. Esta creencia es tan 
profunda, como el aire que respiramos todos los 
días, que es difícil escapar a la imagen negativa de 
los hispanos que la cultura popular estadounidense 
nos presenta, a través de los medios de 
comunicación. Por ejemplo, los periódicos 
frecuentemente avergüenzan 
a las escuelas bilingües por 
sus bajos resultados en los 
exámenes estatales. Del 
mismo modo, las noticias 
televisivas nos dicen quiénes 
son los criminales, los líderes 
de pandillas y quiénes tienen 
problemas por falta de 
recursos. En esos reportes 
casi siempre encontramos 
gentes que se parecen a 
nuestros estudiantes, lo cual 
afecta tanto la identidad de 
nuestra comunidad como la 
de nosotros los maestros que 
planeamos para ellos.

Desde mi punto de vista, todos 
estos mensajes diarios que 
penetran nuestras mentes, también influyen en la 
manera de percibir a la familia extendida hispana. 
Tal vez por esas razones pensamos que es aceptable 
no esperar mucho de nuestros niños ni de sus 
familias. Aunque nosotros, los maestros bilingües, 
hemos tenido muchas horas de entrenamiento 
para cultivar lo mejor de nuestros estudiantes, 
hay que reconocer que es difícil combatir las 
creencias negativas hacia este grupo. Es por eso 
que hay que recordar frecuentemente todo lo que 
nuestros niños pueden lograr. Igualmente, cuando 
se trata de pensar en ellos, tenemos que pensar 
que la familia de habla hispana tiene mucho que 
ofrecer a sus hijos, aunque hayan logrado muy 
pocos años de educación formal. A la vez no 
dudo que muchos maestros estemos dispuestos a 
creer más en nuestras familias, pero nuestro reto, 
entonces es hacerles creer a los padres de familia 

Nelly Batista comparte su escritura  
con compañeras.

—continúa en la página 3—
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—continuación de la página 2—
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El Programa —Cada jueves las clases se llevan a 
cabo de 3 PM a 5 PM en tres salones: 

; En el salón preescolar a los niños se les leen los  
libros del programa y se utilizan juegos didácticos  
como bloques, números y el alfabeto para la enseñanza 
de lectura. 

; En el gimnasio de los niños de Grados 1-5 se cuenta 
con un espacio propio para aprender con los libros 
gratuitos del programa. De igual manera se aprende 
sobre la cultura y el folklore mexicano a través del  
baile y las artes plásticas. 

; En el salón de adultos, el enfoque se centra en mini-
lecciones de ortografía y comprensión de textos en 
español e inglés. Contamos las historias de la infancia y 
discutimos la importancia de compartirlos con la  
familia. Esto se hace a través de los Álbumes de Herencia 
que los padres crean con fotos, arte y recuerdos 
narrativos (Vea el ejemplo de la escritura de una de 
las madres que asisten al programa). Asimismo las 
familias reciben un libro para compartir y practicar 
la comprensión lectora en el seno familiar. Los libros 
son bilingües y sus temas son culturalmente relevantes, 
para mantener el interés en la lectura. También reciben 
novelas como un estímulo adicional para fomentar 
el interés del lector adulto. Estas actividades se 
complementan con actividades realizadas en casa como 
compartir la lectura en familia y avanzar en las narrativas 
para los Álbumes de Herencia, entre otros proyectos.

Beneficios—A través de los 
años, hemos observado que 
las familias han mejorado en 
muchos aspectos de su vida. 
En general, los participantes 
nos explican que han creado 
una comunidad entre ellos 
mismos y así se apoyan en 
todo lo que tiene que ver con la 
crianza de sus hijos o de informes 
de la escuela. Por otra parte, 
muchos participantes han tomado 
clases para obtener el diploma de 
educación general (GED) con el 
fin de contar con el equivalente de 
la preparatoria en los EEUU. Otras 
madres han logrado encontrar mejores 
empleos y están preparándose para 
estudiar en la universidad y algún día ser 
maestras bilingües. 

Con respecto a la lectoescritura, tenemos datos 
que muestran que los participantes comparten un 
español gramatical y expresivo con sus hijos aunque 
los padres no tengan muchos años de escuela formal. 
También sabemos que muchas familias han ido 
construyendo una biblioteca familiar con los libros 
que han recibido del programa, los cuales además 
leen a sus hijos diariamente. Asimismo, observamos 
que cuando los padres de familia comparten sus 
historias y su escritura con los demás, se crea un 
ambiente de competencia saludable que motiva a los 
compañeros de la clase a hacer su tarea también. Las 
narrativas de los participantes nos muestran cómo 
éstos han mejorado en términos de su escritura 
formal y creativa. El ejercicio de escribir cada semana 
también les ha ayudado a mejorar su identidad 
comunicativa. Al respecto, muchos participan más 
activamente en clase y nos revelan que tienen más 
confianza para hablar con los maestros de sus hijos. 
Los maestros de la escuela también han notado este 
cambio. Finalmente, los padres ayudan más a sus 
hijos y nos indican que sus hijos están sobresaliendo 
por estas interacciones familiares. Por todos estos 
logros estamos muy orgullosas de los padres de 
familia en 
nuestro 
programa.  

Para más información sobre el Programa Familiar de Lectoescritura 
de la Universidad de Nuevo México, llame a Dra. Leila Flores-Dueñas 
a (505) 688-0839, lflores@unm.edu, http://coe.unm.edu/familyliteracy, 
o a la Dra. Nieves Torres a (505) 328-3333, nieves1@unm.edu.

Escribiendo en su Álbum de 
Herencia, Elena Corona

describe a su madre Aurora Ávila.
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Defining Urgent Research Questions and Issues
In Dual Language Education

Pr
om

is
in

g 
pr

ac
tic

es
...

Nearly 40 dual language education researchers from 
around the United States met in Santa Fe, New 
Mexico, on November 11-12, 2008, to define the 
most urgent research questions and issues in dual 
language education. 

The group articulated that dual language 
enrichment programs exist for students of all 
language backgrounds, not only or primarily for 
English Language Learners. These programs need 
to focus not simply on language proficiency but 
also on appropriate educational and social justice 
opportunities for all students. The group also 
recognized the need for advocacy and research 
for programs from early childhood through high 
school and on to post-secondary and graduate levels. 
Dual language teachers and administrators and the 
academic programs that prepare them constitute a 
high priority requiring particular attention. 

Convocation participants recognized the need for 
a stronger community of dual language education 
researchers and a more elaborate infrastructure for 
dual language research. They suggested that the 
community be strengthened by more collaboration 
between researchers and practitioners, more 
interdisciplinary collaboration among researchers, 
and more opportunities for researchers to come 
together to share findings and ideas, such as through 
this convocation. In order to move the research 
agenda forward, it is necessary to have agreement 
on essential terminology, and in particular, 
common definitions for widely used constructs 

Research Area Sample topics and questions

Biliteracy 
Development

What is the long-term effect of simultaneous versus sequential biliteracy development on levels of 
biliteracy achievement across the curriculum from pre-K through grade 12?

Political 
Climate

What national, state, and local language and education policies are effectively shaping dual 
language education at all levels in the United States and around the world?

The Cross-
Cultural Goal

What is cross-cultural competence (knowledge of culture, attitudes, identity), how do we measure 
it, and how do we integrate this competence in the curriculum?

Peer 
Interaction

How does peer interaction differ among various groups (ethnicity, language background, socio-
economic status, gender, etc.), across different configurations (first language, second language, 
integrated groups), and different contexts (elementary, middle school, high school, cafeteria, 
playground, classroom, instructional)?

Special Needs 
Students in 
Dual Language

How well do assessments and interventions meet the language and learning needs of various sub-
groups of dual language students, and how may they need to vary across program models?

Program 
Demographics

What is the impact of demographic changes on the design and implementation of dual language 
models and how do programs adjust to the changes to optimize the attainment of program goals 
for each and every student?

(e.g., the designation of English Language Learner).  
In addition, it would be useful to develop stronger 
theoretical frameworks, conduct additional literature 
reviews and meta-analyses, identify more funding and 
funding sources for dual language research, and recruit 
and prepare more dual language researchers. 

Participants developed and began to prioritize 
research topics and questions in six broad areas 
during breakout working groups. Clarification and 
prioritization of these will continue in the coming 
months. The table below provides some examples of 
topics and questions from each area. 

A complete report of the convocation is expected to 
be released in February 2009. For updates, check the 
National Dual Language Consortium website  
(www.dual-language.org).

This event was sponsored by the following 
organizations (in alphabetical order): 

• Ben Lujan Leadership & Public Policy Institute;  
• California Association for Bilingual Education (2-way CABE);  
• Center for Applied Linguistics;  
• Center for Advanced Research on Language Acquisition;   
• Center for the Education and Study of Diverse Populations; 
• Dual Language Education of New Mexico;  
• Illinois Resource Center;  
• National Network for Early Language Learning;  
• University of New Mexico College of Education; and  
• Western New Mexico University School of Education. 

• Contact: Jay Parkes, Ph.D. 
  Associate Professor of Educational Psychology 
  University of New Mexico
  parkes@unm.edu
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In recognition of my selection as the 2007 New 
Mexico English Dual Language Teacher of the Year,  
I was awarded a scholarship to attend CETLALIC, an 
alternative Spanish language school, in Cuernavaca, 
Mexico. I took advantage of this once-in-a-lifetime 
opportunity during CETLALIC’s Special Program 
for Educators last June. While the entire experience 
was unforgettable, there are a few things that stand 
out for their impact on my classroom practice and 
perspectives as an educator.

The most immediate impact 
comes from the Spanish 
language courses I attended 
daily. The school caters to 
students of all proficiency levels. 
As a fluent Spanish speaker, 
I was placed in a small group 
with other advanced speakers. 
During these classes we were 
able to learn and practice some 
of the finer nuances of the 
language. I have found myself 
applying those lessons in my 
classroom on a daily basis.

In my eight years as a dual language teacher, I have 
worked with many students from the northern parts 
of Mexico. Before June, my personal experiences 
were limited to this same area, specifically the nearby 
border towns. Through the experiences of this trip, I 
was able to see the similarities between the northern 
parts of Mexico and other regions. My home-stay 
experience, the cultural field trips, and the overall 
experience of being in Mexico add a cultural dimension 
to my ability to relate to my students from Mexico.

Reflecting on Cuernavaca—
2007 English Dual Language Teacher of the Year 

by Darci Deschamps, Las Cruces Public Schools, Mesilla Park Elementary

Because of my participation in the Educators 
Program, I had the opportunity to go on education-
related field trips and lectures that were particularly 
influential. The first week, we visited a variety of 
schools at all levels, from the equivalent of pre-K to 
the university level, in both the public and private 
settings. I was able to draw parallels between these 
systems, while identifying the effects and impact of 
potential differences. 

While visiting a fourth-
grade classroom at a private 
school, I was impressed by 
the small class size, but I 
was surprised to discover 
that substitute teachers are 
not covered in the budget. 
If a teacher is going to 
be out, s/he must make 
arrangements to cover the 
class. If no one is available, 
the class is absorbed into 
the neighboring classroom, 
which may or may not have 
sufficient space and may or 

may not be the same grade level. The students in 
this particular classroom reminded me very much 
of my fourth-graders “back home” in their actions 
and behaviors, reminding me that children have 
similarities no matter where you are.

The experience that impacted me the most 
emotionally was a field trip to one of the poorer 
parts of Cuernavaca, where we visited with a single 
mother who immigrated from another state to 
flee an abusive husband. She and her four children 
struggle every day with things that the majority of 
us take for granted. Her entire house is smaller than 
my classroom and consists of one large room with a 
small bathroom. Her bravery in fleeing and then in 
sharing her story with us was inspirational. The five 
of them have truly made their house a home.

I am so grateful that I had the chance to leave 
my comfort zone and experience this remarkable 
opportunity. My practice and perspective as an 
educator, and as a person, have been changed for 
the better because of it.

Darci Deschamps worked with fourth grade 
students in Cuernavaca, Mexico, during the  
CETLALIC Special Program for Educators.

Please take this opportunity to nominate an 
admired dual language colleague...

New Mexico Spanish and English Dual 
Language Teacher of the Year  

Awards—2009
For more information or nomination forms, 

go to www.lacosecha.dlenm.org/teacher. 
Nominations may be faxed or e-mailed and are 

due by February 27, 2009. Nominees’ completed 
application packets are due by April 30.
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brought together to create a dynamic and engaging 
protocol for teaching any age student. The G.L.A.D. 
strategies that I am implementing provide my two-way 
dual language immersion third graders with access 
to content curriculum in their second language while 
allowing them to build a rich academic vocabulary 

in their first language. G.L.A.D. strategies involve 
standards-based thematic units that integrate science, 
social studies, reading, and language arts. Fitting all 
that in a normal day was impossible in the past. Now 
we have time to meet with our guided reading groups 
(we call them “Expert Groups”) on a daily basis and 
still have the time we need to teach language arts in 
both languages. That is exciting stuff for me! 

My partner teacher and I spend our planning time 
developing engaging visuals, big books, chants, 
graphic organizers, vocabulary signals, and scaffolded 

writing activities 
which we implement 
in cooperative and 
strategically formed 
heterogeneous groups. 
Our class follows the 
two-way dual language 
immersion model and 
consists of children from 
English- and Spanish-
speaking homes. Each 
of our small groups has 
students representing 
both language groups 
as well as students who 
are at different levels of 
proficiency in all subject 

areas. This grouping allows the students to serve as 
language and academic models for their teammates, 
and the G.L.A.D. strategies allow us as teachers to 
have a very systematic way of teaching to grade-level  
standards that have been very difficult for us to follow 
in the past. 

by Rhonda López, Carroll Elementary School, Bernalillo Public Schools
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Guided Language Acquisition Design—Integrating Content, Engaging Students

It is not often that a teacher has the opportunity to 
report that he or she is having the best teaching year 
of his or her life, but I am excited to say that this is 
that year for me. I attribute this success and great 
enjoyment in my teaching experience to G.L.A.D. 
(Guided Language Acquisition Design), a research-
based set of strategies 
developed for second language 
learners that originated in 
California. I discovered the 
G.L.A.D. strategies while going 
through National Board Certification. 

The certification process required me to deeply 
analyze on paper and on video the effectiveness of 
my teaching and to study how I facilitated large and 
small group instruction. I was also asked to look 
at my data and plan content-based units according 
to what that data indicated was needed. I had been 
teaching a long time, but seeing myself on video 
opened my eyes to shortcomings that I had with 
my dual language students. It was easy to see that 
even though many of my students were “getting 
it,” there were also many, 
both English and Spanish 
dominant, that were not 
engaged and were lost in 
the academic language. 

I attended La Cosecha with 
the intention of finding 
fresh teaching ideas and 
gratefully stumbled upon 
a G.L.A.D. workshop. 
I immediately started 
implementing some of 
the strategies that were 
discussed. Right away I 
knew that I had found a 
way to bring together all that I knew  
about great second language teaching in an 
organized, systematic way that would still allow for 
creativity and a curriculum focused on the standards. 

G.L.A.D. is not yet another program—G.L.A.D. is a 
set of researched-based strategies that are carefully 

—continued on page 11—

We are no longer tempted to “water down” the academic 
instruction to make the information accessible to our kids.

 Students work in teams using a teacher-made 
science big book to practice reading strategies  

such as clarification and monitoring.

page 6, right column, top paragraph... second 
language, then target language; is the second 
referring to home langauge

An Elementary Classroom Perspective ...
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Theresa Durán teaches language arts in a dual 
language program at Truman Middle School, which 
is located in southwest Albuquerque. She is the 
English-speaking teacher of a four-person sixth grade 
teaching team. Theresa was trained in G.L.A.D. over 
the summer and immediately saw how she could use 
it as the centerpiece of her instruction. She says, “It 
meets all the requirements. When I did the training 
it all started clicking 
very quickly.” Since she 
was already designing 
her instruction around 
thematic units—four 
themes a year—G.L.A.D. 
felt like a natural next 
step for her.

For the first quarter 
of this school year, 
Theresa taught 
autobiography. She used 
the G.L.A.D. strategy 
called the pictorial input 
chart to create a visual 
representation of her own autobiography in front of 
the class. Then, with the whole class, she showed how 
to take the input chart and transfer the information 
to a mind map. “Then they had to take the mind 
map and come up with a sentence or two for each 
of the four sections of the mind map. We put all the 
sentences up on the board with my projector, and I 
printed them up, and then each group cut out the 
sentences and put them into paragraphs. Each group 
produced thir own stories—they are not exactly 
alike.” Then they illustrated what they had written. 
“So basically we made picture books out of my 
autobiography. 
Then they wrote 
their own.” 

Theresa found that 
she got better writing out of her class than she had 
in previous years. When asked why, she responded, 
“Because I wrote one with them first. In past years 
I was just throwing them in.” This is one of the key 

principles of G.L.A.D.— to model every skill first 
with the whole class, then have them practice it 
in groups, and finally to expect it of individuals. 
“Their grammar and punctuation were better, 
because we had practiced together: does this 
make sense? How can we say it differently? When 
they were cutting out sentences and fixing them 
together, that pushed them as a group. And even 

though this is middle 
school, they still love  
using scissors.”

Theresa says she 
learned a lot from 
the first nine weeks 
that she will apply in 
her second G.L.A.D. 
unit, which is on 
volcanoes. She notes 
that her units always 
originate from 
collaboration with 
the science and social 
studies teachers. 

“That is why G.L.A.D. works so wonderfully 
for me,” she states emphatically. One important 
learning from the first unit was the power of the 
group work, which she is doing more of this time. 

Theresa says, “I love the expert groups. When 
I work with a group, then I can model more.” 
Expert groups are a G.L.A.D. strategy in which one 
representative from each “team” works with the 
teacher to study a topic in detail. In Theresa’s class, 
each expert group is learning about a different 
volcano. In the teacher-led expert groups, the 
students read the text, highlighted important 

information, and 
created a mind map 
that summarized the 
reading. “Then each 

expert group came together and had to write a 
couple of paragraphs from their mind map, not 
just sentences, but paragraphs because they should 
know how to write paragraphs at this level. The 
kids were so excited. 

Guided Language Acquisition Design—Integrating Content, Engaging Students

by Eva Thaddeus and Theresa Durán, Truman Middle School, Albuquerque Public Schools

This is one of the key principles of G.L.A.D.— 
to model every skill first with the whole class ...

—continued on page 11—

Theresa Durán presents a pictorial input chart  
of her own life, a scaffold for both reading  

and writing autobiographies.

A Middle School Classroom Perspective ...
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Successful dual language programs continually 
reflect upon best practice and self-assess to 
identify program and instructional areas in 
need of improvement. El Enriquecer is a self-
assessment retreat that provides facilitation by 
veteran dual language teachers to assist school 
teams in improving instruction and program 
implementation through action planning. The text 
Guiding Principles for 
Dual Language Education 
(http://www.cal.org/twi/
guidingprinciples.htm) 
provides a measurement 
continuum to assist 
retreat participants in 
assessing their programs. 
Retreats begin with a 
“101” review, and then 
school teams engage in 
intensive assessment and 
action planning activities. 
Three or more school 
teams participate in order 
to ensure “best practice 
share” and local professional 
support networking. 

In August 2008, DLeNM, along  with Las Cruces 
Public Schools, hosted a retreat in La Cruces, 
New Mexico. Four Las Cruces schools (Columbia, 
Sunrise, Cesar Chávez and Jornada elementary 
schools), as well as La Promesa Charter School 
from Albuquerque, participated in this early 
school-year retreat. In this article, Vangie Barela 
from Columbia Elementary School shares some 
insight into why the Columbia staff and leadership 
wanted to participate and what their team was able 
to accomplish. 

What did Columbia Elementary School  
hope to accomplish during the retreat? 

Columbia Elementary is currently implementing 
a 50/50 dual language program. Through the 
course of implementation and the increase of 
assessment and accountability, we recognized 
that participating students were not making the 

progress we had expected. The progress made in both 
languages by our ELL’s (English language learners) 
was much greater than that of our SLL’s (Spanish 
language learners). This was unacceptable to our staff 
and no fault of our students. We hoped that through 
El Enriquecer we would be able to evaluate our 
program in an in-depth manner and ultimately create 
a stronger, more effective program for our students. 

What insights did  
your school team  

gain during the retreat? 

We realized that even though 
a program model and 
design had been established 
and capable, certified staff 
provided instruction, the 
program would not always 
prove to be a successful 
one. We did not revisit and 
adapt our program often 
enough; therefore, the arrival 
of new leadership, staff, 
programs, and materials 
over the course of a few 
years caused misalignment, 

discontinuity, and inequity in the design, curriculum, 
and instruction of the program. 

This compromised the amount of progress our 
students were making in their second language. 
After carefully evaluating our existing program, we 
identified four areas in need of improvement:

; appropriate  professional development/training  
      for existing and new bilingual staff; 

; alignment of second language curriculum and       
      instruction across grade levels in content areas as     
      well as ESL/SSL; 

; equal opportunities for Tier II and Tier III 
      readers to receive interventions in literacy in both     
      first and second languages; and

;  equity in assessment and analysis in both first and  
      second languages. 

Southern New Mexico Schools Work to Ensure  
Effective Program Implementation

by Vangie Barela, Columbia E.S., Las Cruces Public Schools, and David Rogers, DLeNM

—continued on page 9—

At Columbia E.S., fourth grade teacher Delia 
Sarabia guides a reading group through  

text in their second language.
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—continued from page 8—
Prom

ising practices...

What are the essential components of  
Columbia’s new action plan?

We realized that there needed to be a way of keeping 
every staff member on “the same page” and holding 
each other accountable for teaching specified second 
language objectives. This would require that the 
bilingual team meet frequently and document every 
aspect of the program for future reference by current, 
as well as future, instructors. These meetings would 
provide us opportunities to work collaboratively on 
the areas of improvement that are listed below. 

; Create a list of resources for professional  
      development and a fluid calendar of available  
      dates and times.

; Create a scope and sequence for second language      
      and literacy development.

; Revamp the Spanish Literacy Block (word study, 
      guided and shared reading, read aloud, and       
      writing) to equal that of the English component 

For more information about  
Columbia Elementary School’s experience  

and the implementation of their action plan,  
please contact the author, Vangie Barela, 

at vbarela@lcps.k12.nm.us. For more information 
about El Enriquecer retreats, contact  
David Rogers at david@dlenm.org.

What are the next steps for  
Columbia Elementary School? 

We would like to continue receiving professional 
development that will assist us in our 
implementation of an effective dual language 
program. We would also like to research and test 
a variety of assessments to be utilized for second 
language acquisition progress monitoring. We 
envision a section in our bookroom designated 
to any and all materials/resources which lend 
themselves to second language instruction, 
allowing everyone in the school building to access 
them. We will also be monitoring the progress 
of those students involved in a team-teaching 
dual language classroom in comparison to those 
involved in a self-contained classroom. The results, 
over a period of time, will assist us in making 
school-wide program decisions. We have many 
plans and there is much progress to be made!

DLeNM plans to work with Columbia E.S., as 
well as other schools in southern New Mexico, in 
fully realizing their action plans for program and 
instructional improvements. Future retreats are 
currently being organized in New Mexico, as well 
as in the northwestern United States. Please visit 
www.retreats.dlenm.org for more information. 

      while providing appropriate materials and 
      strategies for teaching literacy in Spanish.

; Maintain appropriate separation of languages  
      in relation to program design.

; Find, evaluate, and purchase appropriate and  
      sufficient materials/resources for ESL and SSL.

; Create guidelines for RTI placement of Tier II  
      and Tier III readers in both their first and  
      second languages.

; Find, evaluate, and purchase Spanish assessment  
      materials for literacy, language, and numeracy that  
      are comparable to those used in English.

Denisse Valdez, third grade teacher at Columbia E.S., 
uses a graphic organizer to shelter instruction  

for second language learners.

The Columbia E.S. Bilingual Team reviews next 
steps in their instructional action plan  

during a weekly meeting.
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reading aloud. This observation informs the 
teacher when they revisit the text in order to make 
visible the cueing systems (semantic, syntactic, 
graphophonic, and orthographic). 

The next step is to revisit the text in order to talk 
about the text features, such as the matching 
of the illustration with the text, the concept 
of wordness, sound/letter correspondences, 
punctuation, capitalization, etc. Thus, as the 
teacher and the reader revisit the text, he/
she becomes familiar with how the “parts” 
(graphophonics (sound/letter correspondences), 
syntax (words), and orthographics ( capitals and 
punctuation—conventions of language) work 
within the “whole” (semantics, making sense 
of written language). This metalinguistic talk 
facilitates the children’s “coming to know” about 
how the parts work in meaning making.

= The second day of engagement begins with 
choral reading of the book. Next, the teacher 
chooses to revisit the text again to make visible 
other aspects of the text. Then, she and children 
create another version of the predictable book. 
For example, if the story took place in a desert 
and was about desert animals, the new version 
can be about another habitat (sea animals, 
farm animals, forest animals, etc.). The teacher 
collaboratively writes the new text on chart paper 
or sentence strips so that she/he can then type 
the text onto a blank book that the children will 
illustrate the next day.

= In the third day’s session, each child illustrates 
his/her own book. As they are rereading the 
text, they illustrate their books, making sure 
that their illustration matches the text. Thus, 
they are proficiently reading a book that they 
collaboratively wrote together.

= On the fourth day, the children partner read 
two books aloud with other children in their  
class. They are not only proficient readers but 
writers, too! 

As they advance in the leveled books, their growth 
toward becoming independent and proficient 
readers is inevitable.

After using mini shared reading in my small groups, I have 
seen dramatic gains in reading. It is especially powerful 
with my English Language Learners. They already know 
how to read in Spanish and are starting to transfer that 
information. This strategy is making the process smoother 
and quicker because it gives my students the confidence 
to read books they didn’t think they could read. The first 
day they were very skeptical because they couldn’t just 
open the book to read it. By the end of the first week, they 
were reading with confidence and could not wait to read 
in small groups again. Mini shared reading is changing my 
teaching dramatically.

—Christine Herrera, Helen Cordero Primary School,  
Albuquerque Public Schools—

Christine Herrera and her second grade students  
read together during a mini shared reading cycle.
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Next week we’re going to write a research 
paper together, on volcanoes in general.” 
Then each student will write an individual 
research paper on a specific volcano. Students 
will also be required to produce powerpoints 
as another requirement of the unit.

True to the principles of “backwards 
planning,” in which you plan the end before 
you begin, Theresa has already set up an 
assessment system for the unit. A student 
can earn a total of 3000 points for all 
assignments. “It’s easy to keep track of: 100 
points for an observation chart, 100 for a 
poem, 50 points each for learning log, 500 for 
the comparison input chart they’ll be doing 
in pairs, 1000 each for the research paper and 
powerpoint, and I have a grading rubric for 
the research paper and for the powerpoint.” 
This lets every student know from the 
beginning what products are expected of 
them and what quality work will look like.

Middle school teachers often wonder how 
to handle the G.L.A.D. materials, especially 
the bulky wall charts, given that they teach 
several sections of the same subject. Theresa 
is teaching the volcanoes unit with four 
classes, and she has trained students to help 
manage the materials. “I create one input 
chart for every class. Then I just keep one 
hanging because they’re all the same.” But the 
inquiry charts are all different—specific to 
each class—so, “I have students who roll their 
chart up at the end of class and put up the 
next period’s chart. Rolling and unrolling is 
their job. It works great. Each class has their 
own storage bucket, and they know where 
it is. The students love having a job. Even in 
sixth grade they’re begging... please, please, 
please! It’s extra work, but I’ve seen more 
improvement with my kids’ reading and 
writing this year than I have in past years. 
With the volcano unit, I see the kids very 
engaged and very excited.”

—continued from page 7—

We are no longer tempted to “water down” the academic 
instruction to make information accessible to students.
The strategies allow us to facilitate learning while holding 
true to grade level and above academic language and 
content subject matter. No longer are we forced to sacrifice 
teaching science and social studies, the most engaging of 
content curriculum, in order to teach language arts and 
reading! When students are learning and excited to come 
to school everyday, this makes for a very successful year for 
any teacher. In fact, I have never in my 14 years of teaching 
enjoyed such high student attendance. They want to come 
to school because they are not frustrated, yet at the same 
time they are being academically challenged. 
 
Our G.L.A.D. instruction always begins with a whole 
group presentation. That leads into team tasks based on 
the whole group theme and finally culminates with  
guided individual practice. All instruction is based on 
highly visual and kinesthetic input that is presented with 
an inquiry-based philosophy. We teach students to take 
control of their own learning by using what they already 
know in order to ask questions and focus attention. They 
are also taught how to use resources around them to 
support their learning. Rather than focusing on teaching 
kids what to think, G.L.A.D. focuses on teaching kids how 
to think. 

 In order to really understand the full impact of G.L.A.D. 
strategies on children's learning, it is necessary to see the 
students at work. Please contact 
me at rlopez@bps.k12.nm.us to 
arrange a time to come and see the 
G.L.A.D. strategies in action. 

—continued from page 6—

G.L.A.D. encourages hands-on field trips to extend 
the standards-based content units. Here, students 
experiment with air flow at the National Atomic 
Museum during a unit on matter and energy.

For more information, please visit the G.L.A.D. website at 
www.projectglad.com or explore the G.L.A.D. resources 

on DLeNM’s website at www.dlenm.org.



; National Association for Bilingual 
Education NABE Conference — 
Bilingual Education: Strengthening 
America Through a Multilingual Society: 
February 18-21, 2009, in Austin, TX. 
There is a Dual Immersion Pre-Conference 
on February 18. For more information, 
visit http://www.nabe.org/conference.html.

; Bilingual Educators Emphasizing 
and Mastering Standards—16th 
Annual BEEMS Conference, hosted by 
University of Texas at El Paso College of 
Education: March 26-28, 2009, El Paso, 
TX. For more information, visit http://
academics.utep.edu/beems.

; Guided Language Acquisition 
Design (G.L.A.D.) Training— 
Two-Day Foundations Workshop, in 
Albuquerque, May 8-9, 2009; Five-Day 
Classroom Demonstration, Albuquerque 
area location TBD, late May/early June. 
For more information, please contact lisa@
dlenm.org, or visit http://www. dlenm.org.
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Save the Date!

La Cosecha
14th Annual Dual Language 

Conference
November 18-21, 2009

Join us for La Cosecha 2009, to be 
 held in Albuquerque at the  

Albuquerque Convention Center! 
You’ll find conference and 
registration information at  
www.lacosecha.dlenm.org.  

Watch for the Call for Proposals!

Silvia Sosa de Chávez, Araceli Armendariz, 
and Eva García (left to right) were  

recently honored as New Mexico’s 2008 
Dual Language Teachers of the Year at 

La Cosecha Conference in Santa Fe.

Coming Events  

The first of the new DLeNM Monograph 
Series, Informing Dual Language 
Instruction—Making the Most of DRA2/
EDL2 Assessment Data, will be released 
soon! This document is provided, at no 
additional charge, to all professional 
members. It will also be available for 
purchase on the DLeNM website.Visit 
www.dlenm.org and check out “What’s 
New” for more information.


