
Researcher Convocation. That 
report, Urgent Research Questions 
and Issues in Dual Language 
Education, can be downloaded 
at no charge or purchased as 
a hard copy by clicking on the 
“Research and Development” tab 
at www.dlenm.org. Any questions 
concerning the convocation or 
report can be directed to David 
Rogers at david@dlenm.org.

Under the same “Research and 
Development” tab on the DLeNM 
website, you’ll find instructions 
for joining a new listserv for the 
discussion and dissemination 
of information relevant to dual 
language education researchers:  
DUALLANGUAGERESEARCH-L.
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This past July at the 17th Annual Two-Way 
Bilingual Immersion National Conference in 
Monterey, California, a group of researcher 
convocation participants gathered over dinner. 
Five hours later, they had committed to seeking 
federal funding for a multi-site, multi-state study 
of biliteracy development in bilingual education 
settings, including dual language education. This 
group will be planning and sharing a research 
project outline at La Cosecha 2009 in November. 
There will be an opportunity to collaborate with 
several schools in refining the research proposal 
and to participate in a one-day symposium 
committed to biliteracy development. 

This significant development is just one 
research initiative that has been inspired by 
last November’s Dual Language Researcher 
Convocation held in Santa Fe, NM, in 
conjunction with La Cosecha 2008. The Two-
Way CABE conference in Monterey also marked 
the official release of the final report from the 

Initial listserve topics have included 
strategies for fostering school-researcher 
collaborations and bringing the research 
community together. 

Most importantly, 
now that the 
Convocation report 
has been released, 
it is time for you to 
act on it. Reviews 
of the research 
literature need 
to be written; 
grants need to 
be sought; research 
needs to be done—all to advance the 
research base upon which our dual language 
programs stand. At La Cosecha, the 14th 
Annual Dual Language Conference, space 
and time will be provided for schools and 
researchers to meet together to discuss 
research collaborations. Conference dates 
for La Cosecha, in Albuquerque this 
year, are November 18-21, 2009. More 
information on the research collaborations 
is forthcoming, and you can check updates 
by visiting http://lacosecha.dlenm.org. 

The entire dual language education 
community—parents, students, teachers, 
administrators, researchers—is hungry 
for more research and research-based 
answers to the important questions about 
program effectiveness. The work of the 
Dual Language Researcher Convocation as 
represented in the report has set priorities 
and directions for that research. It is 
time now for each of us to take up those 
challenges. Here’s hoping that you will be 
part of this work... see you on the listserve 
and at La Cosecha!

Moving Forward with Urgent Research Issues in 
Dual Language Education
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—continúa en la página 3—

El mantenimiento a largo plazo de un programa dual 
El ejemplo de la Escuela primaria East San José 

Existe la necesidad de mantener el estatus del 
idioma de grupos minorizados en un programa de 
lenguaje dual. Esto se presenta como un desafío 
por causa del poder cultural y lingüístico de la 
cultura dominante. También, influyen la historia 
social y educacional del área y los cambios de la 
población de la comunidad Todo eso se exacerba 
por condiciones de pobreza. Si la escuela no 
responde a estos factores, 
el programa de lenguaje 
dual sufrirá. 

Información de 
fondo

La escuela donde 
trabajamos, La Escuela 
primaria East San 
José, ha intentado 
varias estrategias para 
responder a estos 
factores. El barrio 
San José, ubicado en 
la parte sureste de 
Albuquerque, es una 
de las comunidades 
históricamente hispanas 
mas antigua de la ciudad. Con el paso del tiempo 
esta comunidad ha sufrido una variedad de cambios 
típicos de un centro urbano. 

En el barrio San José, muchas familias hispanas 
aprendían rápidamente que el uso del español les 
merecía un castigo y por lo pronto les exigía a sus 
familiares usar el inglés. Este cambio de idioma 
familiar afectó las generaciones sucesivas, causando 
una pérdida del idioma y la cultura tradicional y 
la posibilidad de comunicarse con abuelos u otros 
parientes. Los niños ya no hablaban muy bien el 
español, tampoco lo leían. Pero, a veces, tampoco 
manejaban tan bien el inglés académico y les era 
difícil entender el currículo escolar. Muchos niños 
han sobrevivido estas dificultades y han logrado 
sobresalir. Pero muchos han tenido que entrar a 
programas de educación especial o han sufrido 
de baja confianza académica en la primaria y han 

reprobado en la secundaria. Algunos, como padres de 
familia, han mandado a sus hijos a la escuela con una 
actitud negativa hacía los maestros y las actividades 
escolares. A la vez, los inmigrantes recién llegados 
también se enfrentaban a problemas económicos, 
de lenguaje y legales, pero sin las actitudes negativas 
hacía la educación. Todavía veían la educación como 
una puerta a mejores oportunidades.

¿Cómo se desarrolló 
nuestro programa 

dual?

Fue precisamente esta 
mezcla de niños nuevo 
mexicanos y recién 
llegados de México 
que se presentó en 
1992. Aunque había 
un programa bilingüe 
en que un maestro 
de recurso entraba a 
los salones de clase 
a enseñar el español 
básico, después 
de varios años de 
asistencia los niños 

apenas identificaban colores y números. A causa 
de la falta de comprensión y práctica profunda de 
diferentes materias, los niños dominantes en español 
no progresaban en el lenguaje académico en los 
dos idiomas. Los maestros notaron que muchos de 
los alumnos con poco inglés entraban al programa 
de educación especial. El cambio de un programa 
bilingüe de poco éxito a un programa de lenguaje 
dual 90/10 fue gracias a los esfuerzos de maestros 
bilingües apasionados y el apoyo del nuevo director. 
Al ver la diferencia marcada de los alumnos en las 
pruebas estatales las familias empezaron a solicitar 
el modelo dual a tal punto que había solamente un 
salón de clase a cada nivel que NO formaba parte del 
programa dual. También había un intento de reclutar 
familias que hablaban inglés para proveer modelos 
buenos de ese idioma La mayoría de estas familias 
venían de experiencias económicas y educacionales 
mas elevadas.

Steve Tognoni, director de la escuela East San José, 
con alumnos del programa de lenguaje dual.
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Desafíos serios

Aunque el éxito fue más de lo esperado, también 
notamos que los alumnos que seguían en el 
programa de instrucción en inglés con 45 minutos 
de español básico, llamado el programa tradicional, 
no experimentaron el mismo éxito, ni tuvieron 
la oportunidad de integrarse con los niños que 
venían de otras partes de la ciudad. Además, estos 
alumnos se mantenían juntos y aislados durante sus 
años en nuestra escuela, causando problemas de 
comportamiento y una división cultural y lingüística 
con el resto de los alumnos. Esa división también se 
notaba entre los maestros del programa de lenguaje 
dual y los del programa tradicional.

Como escuela reflexionamos mucho para buscar 
una solución a esta división lingüística, cultural y 
educacional. Después de muchas conversaciones 
apasionadas del personal y una encuesta de las 
familias de los niños que estaban por entrar a kinder, 
se decidió empezar, en 2003, un programa de lenguaje 
dual, 50/50, en kinder que funcionaba al lado del 
programa 90/10. O sea, la Escuela East San José se 
dedicó a ser, a largo plazo, una escuela completamente 
dual. Como parte del plan, los alumnos de los dos 
programas se iban a mezclar llegando al 5º grado. 

Aunque hemos tenido éxito, también hemos 
enfrentado desafíos serios. El más grande ha sido 
la resistencia por parte de algunas familias que han 
sufrido la pérdida de su idioma y cultura tradicional. 
Por no tener el apoyo familiar por su aprendizaje 
del español, el filtro afectivo de estos alumnos estaba 
muy alto y los maestros, tanto como los niños, se 
frustraban mucho. Esta comunidad incluye familias 
anglo-sajonas, hispanas/chicanas y africano-
americanas. Las familias resistentes forman un 
porcentaje pequeño de la población estudiantil, pero, 
no obstante, tenemos la responsabilidad profesional 
de escucharlos y trabajar juntos para lograr una 
resolución. Como maestros, creemos que para todos 
los alumnos de nuestra escuela – dominantes en inglés 
y en español y los que reciben servicios de educación 
especial, el programa de lenguaje dual les ofrece la 
mejor educación y una oportunidad excelente para  
su futuro. 

Otro desafío predominante es la llegada tardía de 
alumnos al programa dual, por ejemplo si un niño 
entra al programa después del primer grado o a 

mitad del año escolar. Si estos alumnos no han 
recibido instrucción en español, o no han tenido 
experiencias con el español, les cuesta mucho 
poder seguir las actividades educacionales en este 
segundo idioma. Muchos de estos mismos alumnos 
tampoco tienen alta suficiencia en inglés o en 
otras áreas académicas. La maestra hace un gran 
esfuerzo para apoyar al alumno académicamente, 
lingüísticamente en dos idiomas, y, muchas veces, 
de comportamiento.

También nos enfrentamos con el desafío del poder 
del inglés. En nuestro país se sabe que el inglés es 
el idioma del poder y aún más para los alumnos 
de comunidades marginadas. Esto significa que 
a llegar a los grados intermedios de 3º a 5º grado, 
muchos alumnos relacionan el uso del inglés 
con su independencia y poder personal. Ya no 
valoran tanto el español como el inglés. Por eso 
los maestros se esfuerzan mucho para mantener el 
estatus del español. 

¿Qué se hace para responder  
a estos desafíos? 

Además de los cambios ya mencionados en la 
estructura de nuestro programa dual, también 
hemos intentado lo siguiente:

= Mejorar nuestra comunicación con los 
padres de familia usando siempre un 
formato bilingüe para educarlos en las 
ventajas del programa dual y pedir su apoyo. 
Esto incluye; conversaciones informales, 
noticieros escolares y de los maestros, juntas 
informativas, conferencias entre padres y 
maestros, un manual de padres, un folletín 
del programa dual, y el salón de padres. 

= Los directores siempre toman el tiempo 
necesario para hablar directamente con los 
padres con dudas o preguntas acerca del 
programa dual y sus resultados. Piden un 
acuerdo con los padres de dejar a sus niños 
en el programa dual por lo menos para 
kinder y 1er grado. Más allá de primer grado 
tendrán la oportunidad de pedir un cambio 
a un programa especial en sólo inglés. (El 
horario de maestros de 2º a 5º grado nos 
permite acomodar un programa individual 
de inglés.)
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New Mexico has new 
English Language 
Development (ELD) 
Standards that 
require a fresh lens 
of perception and 
understanding 
for educators. 
During the fall 

of 2008, a number 
of New Mexico teachers 

worked together with the leadership 
team from the World-Class Instructional 

Design and Assessment (WIDA) Consortium to 
revisit and redesign the state’s ELD standards. 
These first generation ELD standards were already 
scheduled for review in order to meet the No Child 
Left Behind (NCLB) requirement that every state’s 
ELD standards be aligned with its math and reading 
content standards. New Mexico’s Public Education 
Department (PED) prudently decided to use this 
requirement not only for alignment purposes, but 
also as an opportunity to revisit and refine the 
existing standards. The result is that for the first 
time, the unique relationships between language and 
content learning are explicitly surfaced, and teachers 
will be uniquely guided in meeting the demand that 
language and content be mutually addressed. 

Certainly part of our state’s distinctiveness is its 
linguistic and cultural diversity. When it comes to 
English proficiency, New Mexico classrooms are 
filled with a blend of students bringing little to no 
English, some social English, and a combination 
of social and academic English skills—in addition 
to the varying levels of home language proficiency 
that many students enjoy. This variety describes 
not just our immigrant students, but may also 
include students who do not have a language 
other than English in their homes or recent family 
histories. Thus, as Jeff Zwiers, Ed.D., points out, 
“… large numbers of students with language-based 
performance issues remain underneath our radar: 
they have little or no accent, they turn in their 
homework, they are well behaved and they try 

hard, yet they fall further behind each year, often just 
getting by, playing the game of school.” Nonetheless, 
we are professionally and ethically responsible for all 
of the students we serve, and these students continue 
to await our support in their effort to meet the specific 
English language demands of content area classes. As 
if in response to this issue, the overview of the new 
ELD standards asserts that, “the redesigning of New 
Mexico’s ELD standards will provide educators with 
a rich resource to enable English language learners to 
acquire the language requisite to succeed linguistically 
and academically.”

So what do these standards look like? Specifically, 
there are five English language proficiency standards 
that include the following: Social and Instructional 
Language, the Language of Language Arts, the 
Language of Mathematics, the Language of Science, 
and the Language of Social Studies. Each of the 
standards in turn contains two frameworks: formative 
and summative. The formative framework deliberately 
guides the teaching/learning process through the 
interactive use of language, visual and graphic support, 
L1/L2 flexibility, and opportunities for self-assessment, 
editing and revising. The summative framework, on 
the other hand, removes the interactive supports, 
allows only for L2, and requires the application and 
demonstration of target language knowledge and skills. 

The standards span five grade level clusters: Pre-K– 
K, 1-2, 3-5, 6-8, and 9-12. In each cluster, the four 
language domains of reading, writing, speaking, 
and listening are represented across the following 
levels of English proficiency: Entering, Emerging, 
Developing, Expanding, and Bridging (see Figure 1 
at right). Additionally, for each language domain 
there is a Model Performance Indicator (MPI) that 
contains a language function, content stem or topic, 
and instructional support at each language proficiency 
level. This MPI establishes the connection between 
language and content, and it is intended to stimulate 
the creation of content and language objectives. It is 
not meant to be a prescribed or structured curriculum. 
As WIDA’s Margo Gottlieb, Ph.D., explains, “While the 
five English language development standards remain 

New Language Standards for All New Mexico Students: 
Bridging Content and Language

by Patricia Latham and Adrian Sandoval, 
  Center for the Education and Study of Diverse Populations,  
    New Mexico Highlands University

—continued on page 5—
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Figure 1. New Mexico’s English Language Development Standards’ Matrix  

ELD Standard 2: The Language of Language Arts, Formative Framework 
Grade level cluster: PreK-K                                                                               

Example
Topics

Level 1
Entering

Level 2
Beginning

Level 3
Developing

Level 4
Expanding

Level 5
Bridging

Level 6
- R

eaching

LI
ST

EN
IN

G
SP

EA
K

IN
G

Nursery  
rhymes

Repeat key words in 
rhymes from picture 
cues in a whole group

Chant phrases or short 
sentences in rhymes 
using gestures from 
picture cues in a whole 
group

Rehearse short rhymes 
using gestures from 
picture cues in whole or 
small groups

Complete short rhymes 
using gestures from 
picture cues in whole or 
small groups

Recite rhymes using 
gestures from memory 
in small groups

LEVELS of LANGUAGE 
PROFICIENCY

LANGUAGE  
DOMAINS

A MODEL
PERFORMANCE
INDICATOR

A STRAND OF MODEL PRERFORMANCE INDICATORS

—continued from page 4—

fixed and constant, their components and elements 
are dynamic, flexible, adaptive and customizable.” 
This is a paradigm shift for standards thinking. 

Besides being rooted in the context of language 
and content, the flexible application of the 
standards allows for an increased potential to 
meet individual, classroom, program, school 
and district needs. No longer must educators 
operate within the closed confines of traditional 
standards, but instead can now work under the 
guidance of standards whose components are 
adaptable and may be customized according to 
the instructional landscape. For example, changes 
in content, language function, language domain, 
frameworks, and supports can be made to tailor 
the MPI, in an informed way, to the needs of 
a classroom. Teachers can now be concerned 
with making the components of these standards 
topic or subject specific, vibrant and authentic, 
and attainable instead of abstractly represented 
with random numbers and letters. If, as a reader, 
you need to put this article down and digest the 
possibilities and implications of this concept, 
it would be understandable at this moment! To 
download the new standards and overview, visit 
PED’s website at www.ped.state.nm.us/ayp2009/ 
NMEnglishLanguageDevelopementStandards.pdf.

Finally, as with anything that is new to our lives, we 
must consider what sort of systemic and sustained 
efforts will make these standards an integral part 

of the planning and instruction of all teachers of 
English language learners. Academic literacy in 
English is the foundation for success in our public 
schools (Echevarría, Vogt and Short, 2008, p. 10). 
If we remain oblivious to our students’ need for 
explicit and linked language and content area 
instruction, academic achievement will continue to 
be stunted. According to an August 3, 2009, PED 
news release, the percentage of English language 
learners identified as proficient or above in reading 
decreased in all but third grade. Eleventh grade 
decreased 13% and seventh grade decreased 7% 
over the last five years, while other grades have 
remained relatively flat. 

As our statewide educational leadership knows, 
this is unacceptable. Language ability has nothing 
to do with the cognitive abilities of a child and 
yet we continue, in some cases, to deprive our 
students of high quality, rigorous instruction in 
both their home language and the target language 
of English. Language is our primary means of 
communicating academic, intellectual, and abstract 
thoughts. Students who master academic language 
are more likely to be successful in academic and 
professional settings. Students who do not may 
struggle academically and be at a higher risk of 
dropping out of school (Robin Scarcella, 2008). 
The challenge now is a renewed commitment to 
our profession, to our students and communities, 
and to the sustained application of our English 
Language Development Standards. 

At right is a sample 
matrix from the 
overview of the 
New Mexico English 
Language Development 
Standards, showing 
the language domains, 
levels of language 
proficiency, and sample 
Model Performance 
Indicators. This 
matrix represents 
the framework, 
both formative and 
summative, for the 
new standards (pre-k 
through grade 12).

—continued on page 5—
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por Guadalupe Campos, la Escuela Internacional Cien Aguas

Mi nombre es Guadalupe Campos. Soy inmigrante 
y vivo en Albuquerque. 
  
Para mi, el enfrentarme a una cultura distinta ha 
sido difícil, y en el diario vivir hemos descubierto 
la importancia de adaptarnos a ella con todo lo que 
implica, sus costumbres, sus reglas ¡y su idioma!  
  
También hemos descubierto que mantener nuestros 
origenes es necesario para no perder nuestra 
esencia, que es la que nos hace ser lo que somos. 
  
El buscar trabajo, surtir la despensa, ir al médico, 
ayudar a las tareas escolares de los niños, poner 
gasolina, asistir a la iglesia, e ir al banco, entre otras 
cosas, en un idioma que no es el mío es sumamente 
difícil, pero la actitud positiva y de lucha me ha 
hecho salir adelante, esforzándome, aprendiendo 
inglés, y aunque confieso no ha sido sencillo … 
poco a poco lo he ido logrando, es decir el ir 
adaptándome a esta nueva realidad. 

 Como adulto y con las capacidades que tengo de 
adaptación, mi proceso de aprender otro idioma y 
su contexto es lento. 
  
Al observar el desenvolvimiento que mis hijos han 
tenido sobre todo en la escuela, y aunque también 
es difícil, es mucho más fácil para los menores 
acceder a aprender otro idioma. Esto es el caso 
de mis hijos mayores, pero con los menores, creo 
que es importante que conozcan bien su lengua de 
origen. Los dos mayores primero hablaron español 
y luego inglés, y los dos menores han crecido con 
los dos idiomas a la par. 
  
Como mamá he visto las dos maneras diferentes 
que ellos han tenido (los mayores, de 19 y 20 
años, y los menores, de 7 y 13 años), y creo que el 
ser bilingüe desde chicos es mucho mejor, pues 
desarrollan capacidades mentales distintas. No soy 
psicóloga, pero es obvio cuando uno los escucha 
hablar, se ve la forma en que resuelven problemas 
cotidianos y como se relacionan socialmente. 
  
Es por todo lo anterior que creo en la educación 
escolar bilingüe, porque a futuro con mis nietos 
quiero seguir hablándoles cariñosamente en 
español y llamarles la atención si es necesario 
en inglés, y lo más importante: ¡que ellos me 
entiendan en ambos idiomas! 
  
¡Yo creo que un mundo bi, tri, o multilingüe debera 
ser mucho mejor! 

¿Por qué escogimos lenguaje dual?  
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Yolanda & Stanley Lucero presently reside in California, although their roots are in Texas 
and New Mexico. Educators by trade, singers by heart, they have been regulars at the 
conference for seven years. Their instructional best practice for the dual language 
classroom and singing voices are second to none. 

Dr. Pauline Gibbons has been involved in 
TESOL for the past twenty five years, and has worked as a teacher and as a teacher-trainer in 
Australia, Hong Kong, U.K., Iran, Germany, Poland, Marshall Islands, Solomon Islands and Laos. 
Scaffolding Language, Scaffolding Learning is one of the many books authored by Pauline that has 
helped to improve instruction in the dual language classroom. 

Alma Flor Ada, Cuban-American writer and professor, has been a pioneer in the 
development of multicultural and bilingual books for children and has written the 
important study A Magical Encounter: Spanish-Language Children's Literature in the 
Classroom (1990). Ada writes her own texts in Spanish and English as well as 
translating and adapting folk tales that emphasize the themes of cooperation, trust, 

Isabel Campoy has authored books to facilitate language acquisition and development, to 
discover the playful possibilities of language, and to explain the history of the Spanish language. 
She is a well-known author of numerous children’s books in the areas of poetry, theatre, 
folktales, biographies, and art. She is also a researcher and author of several books on the 

culture and civilization of the Hispanic world. 

Tim Tingle is an enrolled member of the Choctaw Nation of Oklahoma, 
a sought-after speaker and storyteller, and an award-winning author of Native American fiction and folklore. 
His books include Walking the Choctaw Road and Crossing Bok Chitto. As a storyteller, Tingle brings the lore 

of the Choctaw Nation to life in lively historical, personal, and traditional stories. He plays the 
Native American flute and often accompanies himself with an assortment of gourd rattles and 
drums. 

Arlene Cisneros Sena 
La Cosecha 2009 Conference Poster Artist 

Arlene was born in San Luis, Colorado. She is a long time resident of 
Santa Fe, New Mexico. Arlene’s offering is based in the Santero tradition 

and represents the rich culture and spiritual connection of the 
Northern New Mexican. 

Sponsored by Cinco Punto Press 

Sponsored by Houghton Mifflin Harcourt 

Sponsored by Heinemann 
 Dr. Christine Sims is an Assistant Professor in the College of Education’s Department of Language, Literacy, and 

Sociocultural Studies at the University of New Mexico. She is one of six Native faculty in the 
College of Education who helped create the Institute for American Indian Education, which 
provides teacher education scholarships for Native people and educational outreach services 
to New Mexico tribes and schools serving Native American student populations. 

Dr. Elena Izquierdo’s research and professional specializations focus 
on Two Way Dual Language Education; biliteracy; the education of 
English language learners (ELLs); and support to districts in 
rethinking and reforming schooling practices in their efforts to close achievement gaps 
for Bilingual/ELL students. She is a fiery advocate and long time friend of 
La Cosecha Conference and community. 

Dr. Else Hamayan, former Director of the Illinois Resource Center in Des Plaines, 
Illinois, is currently living in Argentina. She continues to work with the Illinois 
Resource Center as a special consultant, and continues to help teachers in schools 
across the nation and internationally with issues of second language learning, dual 
language instruction, special education, culture learning and biliteracy. 

Student Leadership Institute 
Voices of the Future: 

Valuing & Voicing Our Multilingualism, Our Potential 

Dr. Virginia Collier & Dr. Wayne Thomas are researchers in the area of school 
effectiveness for linguistically and culturally diverse students. Both Collier and 
Thomas have worked with school districts across the country for the past 22 
years. Their award-winning national research has had substantial impact on 
school policies throughout the world. Collier and Thomas continue to provide 
leadership training for superintendents, principals, and policy makers on the 
effectiveness of dual language enrichment education. Dr. Collier is Professor 
Emerita of Bilingual/Multicultural/ESL Education and Dr. Thomas is Professor 
Emeritus of Evaluation and Research Methodology at George Mason University. 

 

Dr. Wayne Thomas & Dr. Virginia Collier 
will present their new book— 

Educating English Learners 
for a Transformed World 

www.lacosecha.dlenm.org 

Available at 
La Cosecha 

2009! 



 

Register online at: 
www.lacosecha.dlenm.org 
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Hotel Accommodations 
The La Cosecha 2009 Planning Committee has wonderful options for lodging in both downtown and Old Town, Albuquerque. 

Double Tree Hotel  Hotel Albuquerque at Old Town 

 

201 Marquette Ave. NW 
Albuquerque, NM 87102 
(505) 247-3344 
*Headquarter hotel for La Cosecha 2009 and 
located right next door to the Albuquerque 
Convention Center 

 

800 Rio Grande Boulevard NW 
Albuquerque, NM 87104 
(505) 843-6300 
*Located near Old Town Albuquerque 
2 miles from the Albuquerque Convention Center  

Single/Double Rate Triple Rate  Single/Double Rate Triple Rate 

$119 $139  $119 $134 

Be sure to book your room with “La Cosecha Conference” 
 

Dance Celebration 
Free to conference participants. A 
limited number of tickets will be 
sold to the public. A portion of the 
proceeds will support academic 
scholarships for current two-way 
immersion high school students 
entering the university. 

'John and Juan" returns to New Mexico and La Cosecha! This entertaining 
and educational play which appeared last year at the 
National Hispanic Cultural Center, La Cosecha, and schools 
throughout the state is a lively romp through the history of the 

Southwest. Perfect for assemblies, grades K-12, the show can 
be performed bilingually. For information/booking, contact 

David Prather at dprather@earthlink.net. 

SPONSORS 

www.lacosecha.dlenm.org 
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       Why Families Choose Dual Language...

by Jeremy & Teigen Lawrence, Cien Aguas International School

My early childhood experiences in Southeast Asia 
in the remnants of British colonies influenced me 
greatly. My wife was fortunate enough to have been an 
American exchange student and now speaks Swedish 
fluently. As an adult she lived in Moscow and traveled 
more in Scandinavia and Europe. We were lucky 
enough to find each other in all those travels too.

I mostly grew up in the US though, and as an adult, I 
thought I spoke English well enough. I even thought I 
knew about Great Britain... where it was, the history, 
all of it. Easy! That was until I went to England and 
realized that I spoke American. I was as foreign as 
could be. I didn’t know the cultural norms, the idioms, 
the slang. I didn’t know how much of an outsider you 
could be, even speaking the “same” language. I worked 
in the UK for years and traveled throughout Europe, 
picking up what I needed as I needed and coming 
out of it with enough language skills to be even more 
awkward and curious than when I arrived. I loved it.

Our experiences of living in other places as adults 
changed how we relate to the world. We hadn’t really 
given a thought to how our children would learn 
another language and culture, but we both agreed 
that it was important. We believed that if we could 
offer these experiences to our children much earlier, 
then the learning and understanding could be of even 
greater value to them throughout their lives.

As our first child started to approach school age, we 
were fortunate enough to discover the individuals 
and the community that make up DLENM. In one of 

those new parent discovery moments (that seem a 
bit silly to you later) it dawned on us that we had 
an opportunity to give this experience—the gift of 
another language, culture, and way of thinking—to 
our children right here…and at the perfect time.

Another effect we picked up on quickly was the 
challenge we would be giving ourselves as parents. 
We were going to have to the opportunity to learn 
Spanish too! It would be like traveling for us  
again—the thrill of having to figure it out every 
day, on the spot. The worry about getting it right, 
the excitement of learning, the confidence of 
becoming a “Person In The World.”  

We couldn’t imagine a better gift for our children.
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It is not always easy for teachers to determine an 
effective intervention strategy for struggling readers. 
This was the case for me in my fourth grade dual 
language classroom, until I attended the Barbara 
Flores Mini Shared Reading 
workshop in Clovis 
last October. Dr. Flores 
discussed her mini shared 
reading strategy and how it 
has increased the reading 
proficiency of emergent 
readers. Throughout the 
workshop, all I could think 
of was how I could use 
this strategy to develop my 
students’ reading skills. 

My fourth grade colleagues 
and I decided to use mini 
shared reading as an 
intervention for our early 
and emergent readers. We 
assessed students with the Developmental Reading 
Assessment2 (DRA2) and its Spanish equivalent, 
Evaluación del Desarollamento de Lectura2 (EDL2), 
and then we grouped them based on their levels. 
Starting in October, I taught the group of students 
reading at levels A-14, early and emergent, with the 
idea of using mini shared reading as an intervention 
strategy during small group reading time. 

It takes four days to complete a cycle and about 
20 to 30 minutes each day. Typically, each group 
consists of three to five students at the same reading 
level. When using this strategy, the teacher chooses 
books for the group that are two levels above the 
students’ independent DRA or EDL levels. Once 
the groups are formed and the books are chosen, 
the students can begin their journey to proficient 
reading through mini shared reading. The four 
day cycle that follows provides students with the 
opportunity to increase their reading ability and to 
feel successful as readers.

v Day 1—The first day begins with an opportunity to 
talk during the introduction to the book. The students 
develop oral language through their discussion of the 
title, prior knowledge and experiences, and a picture 

walk. I model sharing prior 
knowledge through a think 
aloud of my own, and the 
students then share their 
experiences. One story 
we read dealt with a child 
asking his grandmother 
questions about when 
she was young. My think 
aloud was “I remember 
asking my grandmother 
how they used to wash 
clothes at her ranch.” 
This led the students to 
recall conversations with 
their own grandparents 
or other family members, 
engaging them in making 

connections to the text. During the picture walk, 
students share their thoughts about what is taking 
place in the illustrations.

After the introduction to the book is completed, we 
begin reading the story. It is read three times. First, 
I read the text aloud while modeling expression 
and phrasing. This allows the students to hear what 
proficient reading sounds like. While I read the story 
they read along in their individual books. The second 
reading is echo reading. I read one page of text, again 
modeling fluent reading, and then the students read 
the page. As they read aloud, they really make an effort 
to imitate my expression and phrasing. This practice 
has contributed a great deal to our students’ fluency. 
They are no longer just decoding words. We read each 
page in this manner. The students chorally read the 
book the third time. While they are reading, I make 
observations as to their fluency, decoding, and any 
other elements of reading that help me to assess their 
strengths and weaknesses. 

Building Success Through Mini Shared Reading

by Evelyn Chávez, La Casita Elementary—Clovis, New Mexico

Last fall, Dr. Barbara Flores worked with New Mexico teachers on “mini shared reading” as an effective 
strategy for early or struggling readers. She followed that visit with an article in the Winter 2008 Soleado. 
Evelyn Chávez attended the mini shared reading workshop, and here she describes her implementation.

—continued on page 13—

During mini shared reading, students revisit the 
original text multiple times to build fluency.
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Once the story has been read, we revisit the text. 
According to Dr. Barbara Flores, you “revisit the text 
in order to talk about the text features” (Soleado, 
Winter 2008). First, we go through the story and make 
sure that the text matches the illustrations, focusing 
on semantics. The students discuss how the pictures 
help to convey the ideas of the author’s text. Next, we 
examine the syntax of the language. For example, the 
students identify words that are similar and different, 
based on patterns in the predictable text. 

Here is what this step might look like, as students 
are reading the following text: Rabbit runs to tell Fox. 
“The sky is falling,” says Rabbit. (p. 5) and Fox runs to 
tell Bear. “The sky is falling,” says Fox. (on p.6). When 
revisiting this text, a teacher might ask the students to 
bracket the words Rabbit, Fox, and Bear because those 
words change. This enables the students to see the 
pattern of words in the rest of the text. They are soon 
able to read the rest of the book confidently based on 
the pattern of the words they know. This mini lesson 
in every four day cycle has increased my students’ 
sight word vocabulary. 

We then revisit the text for graphophonics or letter/
sound correspondence. Here I choose a word and 
ask the students to identify the letter and sound it 
begins and ends with. 
Then the students identify 
the number of syllables 
the word contains, either 
by clapping or placing 
their hands under their 
chins. The last feature we 
discuss is orthographics, 
when students review how 
capitals and punctuation 
work within the text. 
Discussing these features in 
the context of a familiar text 
helps readers understand 
how the parts work together 
to make meaning as a whole.

v Day 2 – The second day of the cycle begins with 
the students reading the story chorally, providing the 
opportunity to practice reading fluently. My fourth 
graders have asked if they can read aloud individually. 
I believe this gives them confidence in their reading, 
so I allow them to take turns reading a page. The rest 

of the story is read chorally. If we did not finish 
revisiting the text on day one, we finish at this time. 

Generating a new text using the story pattern from 
the original story is the next part of day two. The 
students brainstorm and collaboratively create a new 
story. This is an engaging process that my students 
look forward to. It is amazing to see them so excited, 
especially those who were at one time reluctant to 
read or write anything. I have found that once we 
complete the mini shared reading cycle a few times, 
students come to the reading group on day two 
ready to share their ideas for the new text. While 
students compose the story, I record it on chart 
paper. We then re-read the new story and make 
any necessary editing changes. I type the story and 
create a new book for each student, which is used 
for the next day’s activities. 

v Day 3 –During the third day of the cycle, the 
students read the new text chorally. They take 
ownership of the text and read it confidently. This 
helps them feel successful as readers and writers. 
Next, the students illustrate the new story, making 
sure that their illustrations match the text. 

v Day 4– On day four, the students read both the 
original and the new 
story with a partner. 
They enjoy doing this, 
as it allows them to read 
two books individually. 
Meanwhile, I rotate 
between the partners 
to observe the students’ 
fluency as they read. 

I have found the 
strategy of mini shared 
reading to be successful 
among the fourth grade 
students at La Casita. 
My colleagues and I 
have seen growth in our 

students’ reading abilities and DRA levels. All but 
one of the twenty-two students in my reading group 
advanced one to five DRA levels within nine weeks. 
We are pleased with these results and look forward 
to utilizing this strategy as an intervention with both 
English and Spanish reading groups this year.

—continued on page 13—

—continued from page 12—

On Day 2, students read and discuss the  
story that they have written, which is  

modeled on the original text.
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by Dee McMann, Dual Language Education of New Mexico

—continued on page 15—

“I’m very happy to be a part of this planning group. 
I’m certain that the next three to five years will 
be professionally enriching.” Comments such as 
this one spoke to the success of the recent launch 
of DLeNM’s new Collaborative Schools Project. 
This project, a primary focus of DLeNM’s strategic 
action plan, is an initiative that brings together 
committed dual language 
programs with top leaders, 
researchers, and professional 
development experts in our 
state. The objective is to 
develop exemplary programs 
that serve as models and help 
to inspire a growing dual 
language community.

The project’s initial meeting 
on August 7 formalized 
working relationships with 
four New Mexico dual 
language programs: Agua Fria 
Elementary, Santa Fe; La Casita 
Elementary, Clovis; East San 
José Elementary and Cien 
Aguas International School, 
Albuquerque. These schools 
vary significantly across 
years of implementation, student demographics, 
and program context and characteristics. But their 
participation as “founding members” of this project 
reflects a shared commitment to quality dual 
language education and a passion for continually 
refining their programs to better serve students, 
families, and community. 

A representative team from each school came to 
the first cohort meeting prepared to 1) develop an 
action plan for their school’s program; 2) identify 
collaborative group goals; and 3) set monthly 
meeting schedule and agendas. This work was 
anchored in the Guiding Principles for Dual 
Language Education (Howard, Sugarman, Christian, 
Lindholm-Leary, and Rogers, 2007) and facilitated 
by veteran dual language educator Natalie Olague. 

In these site-based teams, participants used the 
guiding principles to identify program needs and 
establish priorities. This work actually began at the 
school sites last April, when each staff completed 
an initial needs assessment using strands from the 
guiding principles. These strands were selected by site 
administrators to address the most urgent challenges 

facing their dual language 
programs. The results were 
then analyzed by DLeNM 
along with the school’s staff 
and administrators.

During this first retreat, time 
was provided for school 
action planning before the 
group shifted to a focus on 
developing collaborative goals 
and identifying the work for 
the year. Despite the variety 
represented by these schools, 
there were clear commonalities 
in their priorities, suggesting 
that these represent universal 
issues for dual language 
programs. It is these shared 
concerns that will drive the 
collaboration for the year: 

; program accountability, 
; data-driven instruction (including RtI),
; on-going development and revision of curriculum 

alignment plans, 
; quality academic language and literacy instruction 

for all students, and 
; late entry placement and student support policy.

These topics will be the focus of monthly meetings, 
both face-to-face and through web conferencing, 
helping to overcome the sense of isolation that 
programs often face in dealing with change and 
challenge. In addition, the group will consider 
community education and advocacy efforts across the 
state, as urged by Dair Obenshain on August 7. 

Participants discuss their priorities  
for the year’s group study, while  

facilitator Natalie Olague records.

DLeNM Launches Collaborative Schools Project— 
Building Relationships, Supporting Quality Implementation
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—continued from page 14—

—continued on page 15—

In establishing the Dual Language Collaborative 
School Network, DLeNM has made a three-to-five 
year commitment to the following goals:   

1) develop a cohort of exemplary dual language 
programs at the elementary, middle, and high 
school levels; 

2) cultivate strong school and community 
relationships; and 

3) uphold a defined criteria that ensures high 
quality program design and fidelity of 
implementation. 

But for the individual schools participating, there 
will be the more immediate benefits not just of 
focused study for program improvement, but of the 
close connection with other schools facing similar 
challenges and committed to finding solutions. 
Equally important, there now exists a growing 
cohort of schools with dual language programs 
ready to be a part of research, advocacy, and best 

Michael Rodríguez and Eva Thaddeus,  
Cien Aguas International School, review guiding 

principles with Lisa Meyer-Jacks (at left) to  
determine their action plan priorities.

practice innovations. It is our hope that the work 
of this group will help create solutions, resources, 
support—a model network—for other schools as 
they work to establish or develop their own dual 
language programs.

—continuación de la página 3— 

= Crear un programa, llamado Puentes, para 
enseñar las destrezas básicas del inglés o del 
español para los alumnos que entran tarde al 
programa dual. Los maestros de este programa 
sacan a los estudiantes de sus salones de 
clase para darles instrucción y práctica en su 
segundo idioma por un tiempo limitado. 

= Mostrar siempre el valor del español. Se dan 
los anuncios en los dos idiomas. Todos los 
maestros tienen endorso bilingüe o de inglés 
como segundo idioma y comparten con los 
alumnos las ventajas de hablar y leer en los 
dos idiomas. Se ofrecen a los alumnos muchos 
programas culturales y deportivos después de 
clases que se enseñan en los dos idiomas.

= Entrenar y ayudar a los maestros en 
metodología específica para apoyarles a los 
alumnos a aprender en dos idiomas. Esto 
incluye el uso de visuales, gestos, y gráficas. 
También, enfocamos en las estructuras de 
gramática, la lectura y la matemática. 

= Trabajar con el distrito para emplear 
directores con mucho conocimiento y 
pasión para un programa de lenguaje 
dual. El tener administradores con estas 
cualidades es de suma importancia para 
el desarrollo continuo del programa.

El proceso de reflexionar y responder a 
los cambios y desafíos enfrentados por un 
programa de lenguaje dual asegurará el éxito 
a largo plazo. Hacer ajustes no es fácil, pero es 
necesario. En la escuela East San José estamos 
orgullosos por lo que hemos podido alcanzar. 
Con el apoyo del distrito escolar y del estado 
de Nuevo México, tenemos grandes esperanzas 
para nuestro programa y para los programas 
duales en otras escuelas de Albuquerque. 

Diana Pinkston es una entrenadora instruccional 
y Ruth Kriteman es una maestra de recursos. 

Trabajan en la Escuela primaria East San José.



; La Cosecha 2009, 14th Annual 
Dual Language Conference —
November 18-21, 2009, at the 
Albuquerque Convention Center, 
Albuquerque, NM. La Cosecha brings 
together educators, parents, researchers 
and the community in support dual 
language enrichment education. 
Come share your experience and 
knowledge, and “harvest” the best of our 
multilingual/multicultural communities. 
For more information or to register 
on-line, visit the conference website at 
lacosecha.dlenm.org.

; La Siembra—Planting the Seeds 
of Strong New Dual Language 
Programs—December 9-10, 2009, site 
TBA, Albuquerque, NM. Sponsored by 
DLeNM and facilitated by veteran dual 
language teachers, La Siembra is a two-
day training and planning retreat for 
teams from schools preparing to start a 
dual language program within the next 
two years. For more information, please 
call 505.243.0648 or visit www.dlenm.
org, Program Development.
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Coming Events 

; El Enriquecer—A Dual Language 
Program Self-evaluation retreat—
December 9-10, 2009, site TBA, 
Albuquerque, NM. Sponsored by DLeNM 
and facilitated by veteran dual language 
teachers, El Enriquecer is a two-day training 
and planning retreat to help existing 
programs self-evaluate, identify areas of 
improvement, and develop action plans to 
strengthen program implementation. For 
more information, please call 505.243.0648 
or visit www.dlenm.org, Program 
Development.

; Alliance for multilingual 
multicultural education—February  
17-19, 2010, Albuquerque Convention 
Center, Albuquerque, NM. Don’t miss it!  
AMME’s first annual conference focuses on  
bilingual educators as well as national ELL/
language policy and the re-authorization 
of NCLB.  Conference line-up includes 
Kathy Escamilla, Barbara Flores, Jorge 
García, David Briseño, Elena Izquierdo, 
Thelma Meléndez (Assistant Secretary of 
Education), and many others. To learn more 
about AMME and the conference, visit 
www.ammeglobal.org.


