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The existing school leadership literature 
supports the fact that school principals serve 
as the instructional leaders of the campus and 
are responsible for promoting, implementing, 
and sustaining effective instructional programs 
to meet the academic needs of all students. 
For example, Leithwood and Riehl identified 
an advocacy role of principals in the following 
way, “leaders in highly diverse contexts help 
identify and implement forms of teaching and 
learning that are appropriate and effective 
for the populations they serve” (2003, pg. 5).   
This is significant because principals must 
be prepared to serve students who are from 
culturally and linguistically diverse backgrounds 
and who participate in a variety of instructional 
programs (Santos, 2004). 

Similarly, administrative support and 
instructional leadership have been identified 

Instructional Leadership That Supports  
Two-Way Immersion Programs

Literature Base
Research conducted by Lindholm-Leary 
(2001) regarding two-way programs led her 
to determine that strong principal support 
helped integrate the program within 
the school as a whole. She continued by 
recommending that instructional 
leadership should come from an 
“individual who has extensive knowledge 
of the language education model being 
implemented at the site, second language 
development, bilingual and immersion 
education theory and research, instructional 
methodologies, effective classroom 
practices, and the belief that the selected 
language education model can work once 
it is implemented correctly” (pg. 30). The 
research that has been presented highlights 
the crucial role of the principal in the 
implementation, maintenance, and success 
of inclusive bilingual education programs 
for ELLs. As the research literature 
demonstrated, the level of a principal’s 
knowledge about and experiences with 
bilingual education programs influences 
their level of support for bilingual 
programs, such as two-way immersion. 

In additional research specific to leadership 
practices in two-way immersion programs, 
Aguirre-Baeza (2001) concluded that 
the success of students within two-way 
immersion programs depended primarily 
on the school leaders. She emphasized 
that administrators shaped the actions 
of students and teachers by shaping the 
school culture. Similarly, Armendariz 
and Armendariz (2002) discussed the 
experiences of a principal in a two-
way immersion school. The principal 

as key features of effective 
two-way immersion programs 
(González, 1998; Montecel & 
Cortez, 2002). For example, 
Calderón and Carreón (2001) 
determined that principals of 
schools with such programs 
exhibited specific leadership 
behaviors for program success 
above and beyond those 
of other principals. These 
researchers commented 
that this could be due to the 
complexity of leading a two-
way immersion program 
within their schools that 
increased their responsibilities 
beyond those found in schools 
without such additive  
language programs. 
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—continued on page 3—

“Se dice Pendiente”—Incorporating Academic Language and 
Culture in the Secondary Mathematics Classroom

by Steve Salcido, Mathematics Teacher and Dual Language Coordinator,  
Bel Air High School, Ysleta Independent School District, El Paso, Texas

Students in Mr. Ibarra’s class work  
together on a “word sort” activity of  

mathematics vocabulary.

Todos los estudiantes que se inscriben en nuestras escuelas 
se graduarán de la preparatoria, con fluidez en dos o más 

idiomas, preparados e inspirados para continuar su educación 
en un colegio, universidad, o instituto de educación avanzada 
con el fin de lograr ser ciudadanos de éxito en su comunidad. 

—Declaración de visión YISD—

“Se dice pendiente,” were the words dictated 
by one of my Dual Language students when I 
questioned my math class on the translation of the 
mathematical term “slope.” Before that moment, 
I had never in my career, 
either as a student or 
teacher, heard the term 
“slope” in Spanish. This 
was an astonishing 
moment for me, because 
I consider myself to be 
an exceptionally bilingual 
individual, yet I still had so 
much to learn to become 
a true bilingual teacher. 
It was in this moment 
that I dedicated myself to 
becoming a dual language 
teacher, truly fluent in both 
languages, in order to teach 
mathematics in both English and Spanish.

It was difficult to teach mathematics in Spanish, 
because my entire K-12 education was in English. 
School was the only place that I practiced English, 
and Spanish was the dominant language at home. 
The first class I taught was Algebra 2, and the 
textbook 
was in 
English at 
the time, 
hence 
teaching 
in Spanish 
required an 
immense amount of prior planning and translating. 
Since then, our dual language program at Bel 
Air High School has grown significantly and is 
gradually garnering notice throughout the district.

The growth of the program did not come as an 
accident to Bel Air. A considerable amount of 
credit is owed to Del Valle High School and their 
dual language staff. It was through their tutelage 

and cooperation that the program at Bel Air became a 
success, and for this reason, the partnership between 
Bel Air and Del Valle continues to exist today. 

The development of a successful 
dual language curriculum 
depends on the collaboration, 
effort, and dedication of its 
creators. It was through power-
planning that the Del Valle and 
the Bel Air families merged to 
create a curriculum that would 
cater to the needs of the dual 
language student. Under the 
supervision of Cindy Sizemore 
and Denise Sandy-Sánchez,  
José Ibarra (DVHS), Yvette 
García (DVHS), and I began 
our quest for this curriculum. 
We took the district Algebra 

I curriculum and carefully began to translate the 
academic language, the essential questions, the big 
ideas, and most importantly, the cross-cultural 
relationships between the big ideas and the real world. 
La Rama de Materia, seen on page 3, is an example of 
this work. In our discussion, we  
believed that the cross-cultural relationships would 

be the one factor 
that would help 
students answer 
the question as 
to why they were 
members of a dual 
language family. 

In creating a lesson, we began by translating all of 
the academic language within a particular unit. 
The goal was to develop lessons that would include 
warm-up activities, in-class assignments, assessments, 
intervention strategies, and of course, a cross-cultural 
concept. The lesson was to be taught to students and 
then brought back to the Dual Language Power-
Planning team for revision and improvement. 
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—continued from page 2—

The first lesson we created was Funciones en Algebra, 
which translates to Functions in Algebra. Mathematics 
teacher José Ibarra (DVHS) taught this first lesson to 
his class of Algebra I students. The lesson entailed a 
warm-up activity followed by an in-class assignment 
which ended with a short informal assessment. To 
bring closure to the lesson, we tied the concept to 
a real life experience—what we felt was the most 
important factor in helping the students understand 
the concept of functions in Algebra. For this cross-
cultural aspect of the lesson, we instructed the 
students to write and reflect upon any real life 
experiences in which algebraic functions were a part 
of their world. Students’ experiences were then shared 
as part of a Socratic session converting the classroom 
into a forum for those who wished to add their 
knowledge to the discussion. 

—continued on page 3—

La comunicación entre maestro y 
alumno en una clase de lenguaje 
dual es realmente una experencia 
extraordinaria. Lo que define esta 
experencia es simplemente la confianza 
que adquire cada uno de estos 
estudiantes y en si poseen la abilidad 
de tener una conversación a un alto 
nivel intelectual. Desde el primer día, 
los alumnos están preparados para 
contester preguntas complejas, con 
seguridad y corteza. Esta es la gloriosa 
“Familia De Lenguaje Dual” que sostiene 
a el maestro y estudiantes en una 
exposición donde el ambiente se nutre y 
se alimenta de conversaciones astutas.

         Steve Salcido

La(s) norma(s) de ejecución:  
El estudiante entiende que una función representa una 
dependencia de una cantidad a otra y se puede describir en 
una variedad de maneras.

La(s) idea(s) grande(s): 
Una función es una relación en la cual una variable es 
dependiente a otra variable indicada. Por ejemplo… (Ésta es  
la respuesta ideal que desearíamos de los estudiantes).

La(s) pregunta(s) esencial(es): 
¿Cómo puede usted determinar si lo siguiente representa una 
relación funcional?

La(s) idea(s) grande(s) de cultura: 
Las relaciones funcionales se pueden representar y aplicar en 
panoramas de la vida real. Por ejemplo…

La Rama de Materia: Algebra 1, Grade 9

LAS ACTIVIDADES

LOS OBJECTIVOS DEL LENGUAJE

LA EVALUACION
LA FUNCION DE 

LENGUAJE

LAS ESTRUCTURAS DE 

LENGUAJE Diferenciadas
EL VOCABULARIO

Clasificar conceptos y palabras 
- (Identificar, clasifica, ordena, 
justifica, Independientes/
Dependientes variables)

Haciendo Parejas – 
Dependientes/Independientes 
(ideas grandes /detalles 
relacionados)

Mapas educativos Pg. 232 
“Razonar y Comentar” 
4.3 Página 249 1-24 

31. Entrada de diario 
(Componente cultural)

Identifique

Clasifique

Orden

Justifique

Piense y discuta

Identifique , justifique

Éstos son __________ y éstos son ___________.

esto ____________ se clasifica como _____________ 
porque ______________
esto ____________ va con esto ______________ 
Orden/porque __________________

 
___________ es _____________ porque

Un uso de la vida real sería __________________ donde 
___________________ es___________________ y 
___________________ es ___________________.

plano coordinado
cordinadas
origen
notación {}
cuadrante 
ejes x /y
orden de la operación
número entero
variable independiente
variable dependiente
constante
substitución
ecuación
expresión
función
dominio /rango
aumentar
disminuir 
mantener

Conecte dos: Determine 

con relaciones 

independientes/ 

dependientes.

Estudiantes construyen 

sus propios ejemplos 

de funciones usando 

variables dependientes e 

independientes.

—continued on page 11—

Un ejemplo de un armazón de lenguaje, adaptado de Pauline Gibbons, que muestra la inclusión  
de las funciones de lenguaje y las estructuras de lenguaje que apoyan el desarrollo  

de vocabulario academico y el aprendizajes.
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January 23, 2009
Honorable Arne Duncan
Secretary of Education
U.S. Department of Education
Washington, DC 

Dear Mr. Secretary:

Congratulations on your confirmation! We join 
President Obama and the Senate in expressing our 
hope that you will lead the movement to transform 
the nation’s schools, colleges, and universities to 
meet the demands of a new age. 

We serve and advocate for more than 5 million 
students who speak a language other than English 
but who are limited in their English proficiency 
(LEP). These students, also referred to as English 
language learners (ELLs), are the fastest growing 
segment of our school-age population. While they 
speak virtually all world languages and many that 
are indigenous to the United States, approximately 
three quarters of all LEP students speak Spanish. 
And while a majority of these students are 
immigrant, a large and growing number are 
second- and third-generation Americans. Most 
of these students are poor and have parents with 
limited educational attainment; some have  
disabilities and some have special gifts and talents.  

LEP students must learn what all students are expected 
to learn. Additionally, they must master a new 
language, an accomplishment relatively few of their 
teachers can claim. 

We write regarding three critical and time-sensitive 
matters. First, on January 9th, the U.S. Supreme Court 
granted certiorari and an expedited hearing in the case 
of Horne v. Flores concerning the adequacy of Arizona 
state funding for Limited-English-Proficient/English 
Language Learner student education. Oral arguments 
are scheduled for April. The Supreme Court’s decision 
could effectively wipe out the civil rights protections 
afforded by the Equal Educational Opportunities Act 
of 1974 (EEOA) and, quite likely, Title VI of the Civil 
Rights Act of 1964, Section 504 of the Rehabilitation 
Act of 1973, Title IX of the Education Amendments of 
1972, and other civil rights statutes. 

This is because one of the two issues in the Flores 
case is whether compliance with the requirements 
of the No Child Left Behind (NCLB) Act satisfies 
the State’s obligations under the Equal Educational 
Opportunity Act of 1974. Arizona contends that the 
NCLB effectively supersedes civil rights laws, and that 
compliance with NCLB’s requirements is sufficient to 
ensure equality of educational opportunity. 

Alliance for Multilingual/Multicultural Education
New Mexico Association for Bilingual Education, Colorado Association for Bilingual Education, California Association for Bilingual 
Education, Arizona Association for Bilingual Education, Illinois Association for Bilingual Education, Dual Language Education of 

New Mexico, and Associated Directors of Bilingual Education of Colorado

—continued on page 5—

=======================================

DLeNM is a member of the newly formed Alliance for Multilingual/ Multicultural Education (AMME). 
AMME's work focus is on advocating for English language learner (ELL) students, educational programming, 
and teacher support. The organization is working on Capitol Hill through James Lyons, lawyer and English 
language learner advocate.

The following letter to Secretary of Education Arne Duncan from James Lyons addresses two key issues that are 
the current focus of AMME’s efforts: 1) the Horne v. Flores case soon to go before the Supreme Court, which 
jeopardizes students’ rights presently identified and protected by the Equal Education Opportunity Act (EEOA); 
and 2) the need to secure funding for teacher preparation, professional development, and technical assistance 
for ELL programs (including dual language education) which was lost under NCLB. Mr. Lyons also details 
AMME’s commitment to work with the Department of Education and our new president to improve education 
for all students, including English language learners. 

What can you do? Join AMME and support the work of Jim Lyons (jamesjohnlyons@comcast.net) and/or join 
organizations like DLeNM (www.dlenm.org/membership) that are committed to positively impacting ELL 
education policy on Capitol Hill.                                 —David Rogers, Executive Director, DLeNM—
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—continued from page 4—

the days to come. If you have any questions, please 
have a member of your staff contact me.
Sincerely,

James J. Lyons, Esq.
Washington Representative
Alliance for Multilingual/Multicultural Education
Jamesjohnlyons@comcast.net

We ask that you confer quickly with Solicitor 
General Kagan regarding the Flores case, and that the 
Administration defend, in the Supreme Court of the 
United States, civil rights protections for all students. 
We further urge you to prepare legislation to reinstate 
civil rights protections under the EEOA should the 
court render an erroneous and wrongful decision.

Second, the Department of Education should signal 
its commitment to protecting the civil rights of LEP 
students by reinvigorating the Office for Civil Rights’ 
(OCR) Lau enforcement program. This should 
be done quickly; no new laws or regulations are 
required; existing policies, developed in the Reagan 
Administration, need only be enforced. Expanded 
funding for civil rights technical assistance should be 
provided to help school districts achieve compliance 
with the Lau decision.

Third, using existing legal authorities and initial 
funding from the stimulus package, the Administration 
should act immediately to rebuild the teacher training, 
professional development, graduate fellowships, and 
technical assistance programs which enable educators 
to serve LEP students successfully. At the same time 
that the LEP student population has been growing, 
the nation’s capacity to train their teachers has been 
shrinking. Programs funded under ESEA Title VII, 
the Bilingual Education Act, were eliminated by the 
NCLB. Today, most teachers have little preparation and 
training on how to provide effective instruction to LEP 
students. Few uses of stimulus funds would contribute 
more to the nation’s long-term growth than funding 
the LEP student teacher education programs shut 
down by the prior Administration. These programs can 
be restarted quickly; they provide immediate jobs; and 
most importantly, they form a solid foundation upon  
which to build a better, smarter, more just and 
productive society.

We would like to assist you and your staff when you 
turn to the reauthorization of the Elementary and 
Secondary Education Act. In that regard, you should 
know that we consider the overview of the Chicago 
Public Schools’ policy on language and cultural 
education to be an excellent statement on preparing 
American children and communities for the future.

We look forward to your response and the opportunity 
to work with you and Education Department staff in 

—continued on page 5—

James J. Lyons, AMME

PROGRESSIVE SPANISH  
LANGUAGE SCHOOL
Cuernavaca, Mexico

Experience the language  
and culture!

Enjoy small classes year-round, with 
professional-trained native speaking 

teachers and the immersion 
opportunity of living with a  

Mexican family.

CETLALIC is dedicated to solidarity, 
community service, and social 

responsibility.

infor@cetlalic.org.mx
www.cetlalic.org.mx

Beginning with the next issue of Soleado, 
be sure to watch for our regular advocacy 
column by Jim Lyons—and stay informed!
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Historia

El año 2008-2009 es el noveno año del programa 
de lenguaje dual de la Escuela Secundaria Truman, 
ubicada en la zona suroeste de la ciudad de 
Albuquerque. Nuestra población escolar es de 
1160 estudiantes, de los cuales 311 participan en 
el programa de lenguaje dual: 99 estudiantes de 
sexto grado, 99 estudiantes de séptimo y 113 de 
octavo. Nuestro modelo 
es unidireccional 
debido a que 90% de los 
estudiantes de Truman 
son hispanos y más de 
600 de las familias de 
Truman usan el español 
como primer idioma. 

Diseño

Los estudiantes que 
participan en nuestro 
programa de lenguaje 
dual provienen de varios 
modelos de educación 
bilingüe en la primaria, 
que incluyen programas de lenguaje dual 50-50, 90-
10, escuelas con programas que solo brindan español 
en una clase, una combinación de programas en 
diferentes escuelas o de escuelas en países de habla 
hispana. 

Nuestro horario de clases está dividido en cinco 
períodos diarios de 67 minutos cada uno (cuatro 
materias requeridas y una materia electiva). En 
cada grado hay un equipo de cuatro maestros que 
enseñan las cuatro materias requeridas: lenguaje 
en inglés, matemáticas en inglés, humanidades 
(lenguaje y ciencias sociales) en español y ciencias 
naturales en español. Ofrecemos tres materias 
electivas en español. Todos los maestros en nuestro 
programa son altamente calificados en el aprendizaje 
e instrucción en el idioma y materia que enseñan y 
siguen las normas académicas estatales.

ParticiPación

Para que un estudiante participe, los padres deben 
seleccionar el programa de lenguaje dual al inscribir 
a su hijo o hija en la escuela. Algunas personas, 
particularmente aquellos que trabajan en modelos 
de lenguaje dual en primaria, cuestionan el hecho 
de que aceptemos a todo estudiante cuyas familias 
soliciten participar. En nuestra experiencia, las familias 

que quieren participar en 
el programa, sienten que 
damos valor a su cultura y 
lengua y se convierten en 
nuestros aliados en el proceso 
educativo de sus hijos. 

información

El primer paso en la 
planificación de la enseñanza 
en cada materia es conocer 
los niveles de competencia en 
inglés y español de todos los 
estudiantes que participan en 
el programa de lenguaje dual. 
Esto lo hacemos usando el 

informe State Bilingual Report. La gráfica 1 (véase  
pág. 7) representa los niveles de competencia 
lingüística en inglés y español de los estudiantes en 
nuestro programa. Cada estudiante está en una de la 
siguientes categorías:

 1) ADVANCED o FEP y FSP competentes o avanzados en 
español e inglés—el nivel al cual queremos que lleguen 
todos los estudiantes que participan en el programa; 

2) FSP competentes en español y ELL—no competente  
en inglés; 

3) ADVANCED o FEP competente en inglés y SLL— 
no competente en español; 

4) SLL—no competente en español y ELL—no  
competente en inglés. 

Además de este informe los maestros usan pruebas 
bimestrales y ejemplos de la escritura de los 
estudiantes para evaluar más profundamente sus 
niveles de competencia lingüística. 

Progreso en los Niveles de Competencia Lingüística de los 
estudiantes que participan en el Programa de Lenguaje 
Dual en la Escuela Secundaria Truman de Albuquerque

por Mirle Hernández con Jessica Salazar y Theresa Durán,  
Escuela Secundaria Truman, Albuquerque

—continúa en la página 7—

 Las paredes de vocabulario, las redes, y el 
trabajo en equipo son algunas de las estrategias 

de apoyo académico decreciente que usa  
Jessica Salazar en su clase de humanidades.
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Hemos observado que la diferencia de niveles de 
competencia lingüística en inglés y español no solo 
varía debido a la cantidad de escuelas primarias y 
modelos de los cuales vienen nuestros estudiantes, 
sino que los estudiantes que vienen de una misma 
escuela también muestran una variedad de niveles 
de competencia lingüística en inglés y español. Por 
ejemplo, separamos los resultados de un grupo que 
participó en el programa dual 50-50 de la Escuela 
Primaria Dolores González y ahora cursa el 6to grado 
en la Secundaria Truman y observamos que de los 
cinco estudiantes en este subgrupo, solo DOS están 
en la categoría 1) y los otros tres están en la categoría 
2), 3) y 4) respectivamente. Creemos que todos los 
estudiantes en el programa dual están aprendiendo 
los dos idiomas pero hay diferencias individuales en 
su progreso. Esto apoya nuestra decisión de aceptar 
estudiantes de diversos programas ya que la diversidad 
de nivel no debe impedir la participación en un 
programa dual de primaria o secundaria. Nuestra 
meta es que todos logren ser competentes o avanzados 
en español e inglés.

Planificación

La diversidad de niveles de competencia en los dos 
idiomas de enseñanza exige la buena planificación 
de lecciones con apoyo académico decreciente 
o “scaffolding” y el uso de otras estrategias de 
diferenciación de la instrucción tanto en español 
como en inglés.

Jessica Salazar 
enseña la clase de 
humanidades 
en español en 
séptimo grado en 
el programa de lenguaje 
dual de la Escuela Secundaria 
Truman. Esta clase combina el estudio 
de ciencias sociales y lenguaje en español. 
Después de informarse acerca de los niveles 
de competencia lingüística en español de sus 
estudiantes, la maestra organiza su instrucción. 
Jessica Salazar considera que las estrategias que 
usamos con estudiantes que aprenden inglés como 
segunda lengua, deben ser las estrategias usadas al 
enseñar en español manteniendo las mismas altas 
expectativas académicas para la lectoescritura 
en español como lo hacemos con el inglés. El 
enfoque comunicativo de la maestra se basa en el 
uso de literatura auténtica, las seis características 
de la redacción Six Trait Writing, el aprendizaje 
recíproco y otras estrategias para la enseñanza 
del idioma y del contenido de ciencias sociales de 
séptimo grado siguiendo las normas académicas 
del Estado de Nuevo México.

alineación

El programa de lenguaje dual de la Escuela 
Secundaria Truman está alineado con las 
prácticas en el documento Guiding Principles 
for Dual Language Education (www.dlenm.org) 
usadas   para la autoevaluación de programas 
de lenguaje dual en la secundaria: enseñanza 
en español en dos o más materias, separación 
estricta de los idiomas de enseñanza en cada clase 
y el compromiso familiar de mantener a cada 
estudiante en el programa hasta la preparatoria y 
si es posible, la universidad u otros institutos de 
educación superior. 

resultaDos

Los maestros, los directores, los estudiantes, las 
familias y la comunidad de nuestro programa 
de lenguaje dual estamos orgullosos de nuestro 
progreso. Además de la apreciación de dos 
idiomas y culturas, vemos el desarrollo de un gran 
interés en otras culturas. Más de un 90% de los 

—continuación de la página 6—

Gráfica 1
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emphasized that the shared belief in program 
goals among all stakeholders and the commitment 
expressed by the teaching staff were some of the 
most meaningful aspects of her tenure as leader at 
this school. 

Recently, in a case study about a principal who 
led a successful two-way immersion program, 
Alanís & Rodríguez (2008) learned that three 
specific leadership dispositions proved evident to 
program support. These included student advocacy, 
curricular expertise, and shared decision making.  
A principal who embodies these dispositions is able 
to demonstrate them daily in her/his interactions 
with students, teachers, and parents. 

Discussion

These research studies help explain that principals 
who understand the value of bilingualism represent 
leaders who take positive action to support the 
academic needs and social well being of all students 
participating in a two-way immersion program. 
Principals with knowledge of effective practices in 
bilingual education are better equipped to make 
decisions impacting the two-way immersion 
program. School leaders keep current with the latest 
research about best practices for students in two-
way immersion programs. These principals support 
the professional growth of teachers by being models 
of life-long learning and actively participating in 
training sessions alongside teachers. Often, these 
principals were bilingual teachers before accepting 
the principal’s role. Thus, the combined efforts of 
staying up to date with research and these teaching 
experiences help to effectively inform principals 
when making decisions about hiring practices, 
teacher professional development, student 
assessment, and program evaluation. 

Some campus leadership strategies that 
demonstrate support for two-way immersion 
programs include collaboration among teachers 
and administrators so that all stakeholders share 
an active role in carrying out the collective 
vision of success for all students. Through this 
shared commitment, the principal, teachers, staff, 
parents, students, and community are able to 
sustain a program of enriched language learning. 
Also, school leaders must continuously observe 
instruction, and provide constructive feedback to 

impact students’ language learning and to evaluate 
program effectiveness. Therefore, it is imperative that 
principals visit two-way immersion classrooms on an 
on-going and consistent basis. 

Reflections for Principal Preparation 

Given the importance of principals in supporting 
two-way immersion programs, it is crucial that 
principal preparation programs meet the challenge 
of preparing school leaders with the purposes of 
modeling, supporting, and sustaining social justice in 
their schools (Cambron-McCabe & McCarthy, 2005; 
López, González, & Fierro, 2005). Making preparation 
programs in educational administration relevant to 
the job demands of leaders in schools serving diverse 
students (Fierro & Rodríguez, 2006; Riehl, 2000) is 
key. In addition to this relevancy, the increase in two-
way immersion programs nationwide supports the 
need for making preparation programs in educational 
administration relevant to the job demands of 
principals who will serve students in such additive 
language programs. 

While best practices within two-way immersion 
programs are not traditional components of most 
principal preparation programs, they must be an 
integral part of school leadership preparation. In 
this section I offer a contextual base for preparing 
principals who will work with students, teachers, and 
parents in two-way immersion programs. One action 
item that faculty in a principal preparation program 
must complete is to create a course plan for aspiring 
principals that incorporates the tenets of social justice 
coupled with effective instructional models for two-
way immersion programs. Another action item could 
be the implementation of a cohort model used to 
recruit experienced two-way immersion teachers 
into principal preparation programs. This could 
be accomplished through university-school district 
partnerships. Such partnerships exemplify a “grow 
our own” philosophy for school districts who seek to 
cultivate the leadership expertise of their successful 
two-way immersion teachers. By partnering with the 
university, the school district helps shape the mission 
of the preparation program to match the district’s 
unique goals. These program contexts can be extended 
through a variety of coursework and internship 
experiences specific for experienced two-way 
immersion teachers within a leadership framework:

—continued on page 9—

—continued from page 1—
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; Facilitate opportunities for observation of leaders 
in two-way immersion classrooms, and allow for 
reflection of leadership strategies observed and 
ways to implement these.

; Use case studies and scenarios based on two-way 
immersion education to increase the knowledge 
base of aspiring principals. These activities help to 
promote problem-solving strategies and effective 
decision-making.

; Assign projects and activities with practical 
applications that aspiring principals can put into 
action. These experiences will help shape their 
socio-cultural interactions with a variety  
of stakeholders. 

Aspiring leaders must be prepared to serve student 
populations within bilingual contexts (Reyes, 
2006; Suttmiller & González, 2006). Therefore, it 
is imperative that principal preparation programs 
incorporate such initiatives within their training 
components. This way the pipeline of future principals 
who have a strong knowledge and experiential base 
within two-way immersion programs is guaranteed. 
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... Ask most teachers what they do to support the 

second language learners in their classrooms and 
they’ll tell you that they “shelter” instruction. The 
term rolls off the tongue quite easily, but often the 
particulars of sheltering get caught up in the notion 
of “good teaching.”

Sheltering is more than just good teaching. 
Sheltering refers to instructional techniques and 
strategies that provide 
students with the language 
input they require to figure 
out structural properties 
and social usage, 
opportunities to interact 
and negotiate meaning 
with classmates, and access 
to grade level content. It’s 
a tall order and it takes 
quite a bit more than a 
few pictures and slower 
speech. It takes a focus on 
language functions and 
structures as part of every 
lesson plan and activity. 
It takes structuring the 
learning environment 
into a cooperative format during which students 
are required to negotiate meaning and respond to 
feedback from classmates. 

Good teaching includes activating students’ schema 
and connecting new learning with previous 
experiences and knowledge. For many teachers 
that may mean a KWL chart or other graphic 
organizer on which to note students’ responses to 
the topic. Sheltered instruction focuses on creating 
shared knowledge within the classroom. It may 
require exposure to the content through related 
pictures and other forms of media. It may also 
mean conducting experiments and other hands-
on activities in small groups. This more sheltered 
approach allows each student to come to the topic 
from their own experiences and begin to articulate 
and negotiate the language they know relating to it. 
Later, the teacher can layer more formal, academic 
vocabulary and structures onto the language 
students used.

Hands-on activities are the hallmark of the exploratory, 
inductive approach to teaching. We know that students 
learn best when they employ all of their senses and 
skills to learn. Sheltering most certainly makes use 
of this technique by focusing on visuals, gestures, 
and other resources. But, unless the activity includes 
a format by which students must report out the 
results of their hands-on learning, first orally, then in 
increasingly formal written language, the benefit to 

second language learners is 
limited. The language used 
in hands-on activities is 
similar to the language used 
in social settings. In order to 
support the move to more 
formal, academic language, 
the students must work 
to produce language that 
describes the processes used 
and the learning that occurred 
during the activity. 

Understanding and producing 
written text is often the 
most difficult instructional 
event for second language 
learners. Good teaching 

has us leading students into, through, and beyond 
the text. Additionally, sheltered instruction has us 
pointing out and modeling the structure, particular 
linguistic features, and vocabulary of the genre students 
are reading or writing. This allows students new to 
the culture and language to understand what native 
speakers know about the kind of text being studied. 
The activities before, during, and after reading help 
students practice the skills and knowledge needed to 
make sense of the text and apply it to their own writing.

There are many excellent sources to learn more about 
specific ways to shelter, from G.L.A.D. to Pauline 
Gibbons’ outstanding books. By maintaining our 
focus on providing the second language learner with 
that ideal language learning environment that “allows 
learners to be in close and continuous contact with 
teachers and classmates who speak the target language 
well enough to help in its learning” (Wong Fillmore, 
1991), then we are sure to know why great sheltering 
means great teaching. 

by Ruth Kriteman, East San José Elementary School, Albuquerque

Sheltered Instruction—More than “Just good teaching...”

Working with text originally written by the class, 
students read and reconstruct an expository 
paragraph in order to focus on the structure  

and syntax that support comprehension  
of content area material.
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—continuación de la página 7—

estudiantes que participan en nuestro programa dual 
permanecen en el programa durante sexto, séptimo y 
octavo grados. Esto nos permite ver el mejoramiento 
en los niveles de lectoescritura en español e inglés. 
Los resultados de las pruebas normalizadas del 
estado de Nuevo México del año 2008 muestran 
que los estudiantes en el programa de lenguaje dual 
progresaron más que el resto de la población estudiantil 
escolar. Por ejemplo, en matemáticas de séptimo 
grado los estudiantes del programa dual lograron una 
puntuación un 10% superior y en lectura en inglés un 
5% superior al resto de la población estudiantil escolar. 

During this Socratic discussion, Mr. Ibarra simply 
acted as a facilitator to any questionable truths or 
“facts” about the concept of functions. The lesson was 
such a success that the intervention strategies were not 
needed to provide any re-teaching of the concept. In 
examining the lesson, we concluded that this success 
was due to the time spent on the creation of the lesson 
and the contributions of five extremely dedicated 
individuals. We agreed that such a lesson would have 
been improbable for just one person to create, simply 
because it was fused together by the experiences and 
knowledge of five professionals.

The cross-cultural relationship is what we as a 
team feel will provide the students with a deep and 
thorough understanding of taking classes in Spanish. 
Students have demonstrated an appreciation for 
different cultures and different customs through their 
social maturity and their ability to communicate with 
their peers and adults in both English and Spanish. 
Students become more articulate when they speak 
and even overcome their “stage-fright” whenever they 
speak in front of a large audience. The confidence 
of knowing that they can think in both languages 
shines through their eyes and is heard in their voices. 
It is because of what we have witnessed with these 
students that we continue to work together to create  
a curriculum that will cater to their strengths and  
needs and help them become productive students  
and citizens. 

In our district vision statement, there is a statement 
that every student will graduate from school fluent in 
two or more languages. As I said before, I thought of 

myself as being quite fluent in both languages and 
quite capable of managing a conversation in either 
English or Spanish. Reality hit when I struggled to 
translate a simple mathematical term in Spanish to 
a group of students who humbly and respectfully 
taught me something new. As an educator, I have 
no doubt that I will always have something to 
learn. I encountered the true meaning of “fluent” 
when I had the chance to teach these students 
and converse with them, for it was they who had 
achieved a true level of fluency at such an early 
stage in their lives. These students come to mind 
every time the vision statement is revisited. I think 
of our dual language students as citizens of great 
aptitude, fluent in English and Spanish, prepared 
to confront the challenges the world has in store 
for them. 

En nuestra escuela los estudiantes ELL progresaron 
un 35% en su aprendizaje del inglés de acuerdo 
con los objetivos anuales AMAO—1 que pueden 
alcanzarse y medirse (basados en el NMELPA), un 
logro superior al objetivo de 20% establecido por el 
Estado de Nuevo México.

Para más información sobre el Programa Dual 
de la Escuela Secundaria Truman, llame a Mirle 
Hernández, Coordinadora de Educación Bilingüe 
al 836-3030 ext. 59220, hernandez@aps.edu. Nos 
encantaría que nos visite.

=======================================

Los estudiantes clarifican los temas 
dependientes e independientes y justifican la 

razón en que uno depende de otro.
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; two-way caBe, 17tH annual 
national two-way Bilingual 
immersion Program summer 
conference—July 5-9, 2009, 
Monterey, California: Two-Way 
CABE is an affiliate of the California 
Association of Bilingual Education.  
For more information, please visit  
www.twowaycabe.org.

; la cosecHa 2009, 14tH annual 
Dual language conference—
November 18-21, 2009, at the 
Albuquerque Convention Center, 
Albuquerque, New Mexico: Visit www.
lacosecha.dlenm.org for conference 
and registration information, as well 
as the new “Call for Proposals” for 
prospective presenters.
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Coming Events 

David Prather, author and actor of 
"John and Juan" of La Cosecha fame, 
is returning to New Mexico with 
an exciting educational assembly 
for elementary schools on bullying: 
"The Bully Dudes: And What to do 
About Them." The highly engaging 
program employs humor and audience 
interaction in a series of scenes 
showing various types of bullying: "The 
Annoying Name Calling Bully Dude," 
"The Robot Bully Dude Kid," and the 
spot-on "Bully 
Dudettes" (girl 
bullies), to 
name a few. 
Designed for 
grades K-6, 
"The Bully 
Dudes" will be 
in Albuquerque 
May 4-5 and 
May 11-15. 
For booking 
information, please contact 
thechameleons@roadrunner.com. 

Informing Dual Language Instruction...

The first volume of the new DLeNM Monograph Series, Informing Dual 
Language Instruction—Making the Most of DRA2/EDL2 Assessment Data, is 
now available for purchase ($15.00 includes shipping and handling). You can 
sample the document and order on-line at www.dlenm.org, “What’s New.” 
DLeNM members receive a complimentary copy as part of their membership. 

“The Bully Dudes” are 
Coming to New Mexico!

New District Membership  
Opportunity

DLeNM is pleased to add a district-
level membership to its individual 
and institutional membership 
options. Please visit www.dlenm.
org/membership for district 
membership pricing and benefits.
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