
this has changed in many 
schools over the last decade, 
but in the past, too many dual 
language libraries had just 
one small shelf of books in 
Spanish. This sends a message 
to Spanish-dominant students 
that to really enter the world 
of readers and writers, they 
need to do so in English—that 
their language and culture 
are not valued. To Spanish-
speaking parents, it says that 
their participation in their 
children’s reading development 
is not valued. To English-
dominant students, it says that 
they don’t have to take Spanish 
immersion seriously, that it 
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In one of the middle grade/young adult books 
I’m reading right now, Alcatraz Versus the Evil 
Librarians (Sanderson, 2007), an evil sect of 
librarians control much of the world by spreading 
disinformation and keeping the public ignorant. 
As a librarian in a dual language school, you 
might think I’d be 
offended, but this 
book is one of my 
favorites, partly because 
it acknowledges how 
powerful librarians can 
be—for good or for evil! 

Collections, 
Krashen, and  
Keith Curry Lance

I became a librarian 
after teaching in dual 
language classrooms, 
working with dual 
language teachers in my district, and noticing 
that school libraries did not seem to support our 
communities and programs. With a lot of work, 

only applies to the classroom, and they will 
not be expected to do research or self-selected 
reading in Spanish. To teachers, it says that 
they are on their own for materials! Library 
collections speak volumes about a school’s 
values and priorities—we need to make sure 

our collections say what 
we believe.
 
Stephen Krashen, a 
researcher well-known  
in both dual language 
and library circles, has 
published extensively on 
the importance of self-
selected reading—in which 
school libraries are key. 
Keith Curry Lance and his 
colleagues have compiled 
overwhelming research 
on the positive effects on 

student achievement of strong school library 
collections and programs.To learn more, 
visit the School Library Impact Studies, 
http://www.lrs.org/impact.php or http://www.
schoollibraryjournal.com/article/CA6367048.
html. Additionally, please see the sidebar 
on page 11 for ways to strengthen a dual 
language school’s library collection.

I used regular state library funding over 
several years to transition our school’s library 
to a supportive dual language library. Other 
possible sources include:
v PTA fundraisers, including book fairs; 
v Grants such as Improving Literacy Through 

School Libraries (http://www2.ed.gov/
programs/lsl/applicant.html), or the Innovative 
Reading Grant from the American Association 
of School Librarians; and

v Public library use with requests for specific 
titles/areas in Spanish—public libraries base 
purchases largely on circulation statistics. 

Everything in the dual language library 
supports biliteracy, right down to the 

magazines available!
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by Cindy Sizemore, Dual Language Coordinator, Ysleta Independent School District

Planning for Secondary Dual Language— 
Asking the Critical Questions

When a student begins dual language instruction 
in elementary school, it isn’t typically a personal 
choice—an informed adult made a decision, 
delivered the child to school, and told him or her 
to go and learn. The child, in turn, goes to class 
and learns—social skills, academics, English, and 
another language. And so it continues through 
the elementary grades. 
Secondary school, however, 
is another story entirely. A 
parent can enroll a child in 
a dual language program, 
but the student’s willing 
participation is required. 
The individual must make a 
conscious choice to continue 
dual language education, 
begging the question,  
“How do we—educators, 
families, community—get 
adolescents to opt-in to dual 
language programs at the 
secondary level?” 

First and foremost, we 
must understand the 
age, stage, and needs of 
students in middle school; 
and we must admit that 
adults are no longer the 
strongest influence in an adolescent’s world. Middle 
school students are at a stage where fitting in and 
asserting independence often pushes them away 
from dual language programs that may be seen 
as a continuation of elementary school or that 
separate them from peers and limit opportunities 
to participate in electives such as athletics, fine arts, 
or technology. High school is about determining 
who one is—and isn’t; it’s about social belonging 
and post-high school career or college exploration. 
The dual language program must meet these needs. 
When students start the program, they are all 
acquiring a common foundation; as they mature, 
they develop individual strengths and interests.

Further, we must consider parents who eagerly 
place their child/ren in an elementary dual 

language program because it is a unique opportunity 
to learn in two languages…but may later revert back 
to what they know of secondary school— traditional, 
competitive, “real” school. Some parents may be 
unwilling to risk an “unconventional” program in 
secondary school. Others may insist that their children 
have “enough Spanish” (or other program language) 

and are “fluent enough” to 
have the competitive edge that 
language affords. This leads to 
a second question, “How do we 
educate families about language 
development and the advantages 
of continuing a dual language 
program... what does “fluent 
enough” really mean?”

Before addressing these questions, 
dual language educators must ask 
a critical overarching question, 
“What are the reasons that the 
program is continuing through 
graduation and exactly what will 
the student outcomes be?” For 
example, many program goals 
include “prepare students with 
21st century skills so that they 
may compete in a global society;” 
others reference bilingualism and 
biliteracy in the same breath as 

“college and career readiness.” Both groups agree that 
proficiency in more than English is critical to local and 
global competitiveness. 

Are our dual language programs designed to meet these 
standards in both English and the program language? 
Do dual language students have the confidence, the 
depth and breadth of vocabulary across all content 
areas, and the mental agility to perform as well in the 
program language as they do in English? As program 
planners, participants, teachers, and supporters, we 
must reflect on these questions and their implications. 
Simply stated, we need to determine what we want 
dual language students to be able to do with the target 
language, in what contexts, and with what level of 
proficiency—and then plan for it to happen. This is 
much more easily said than done. 

—continued on page 3—



                                             

Soleado—
Spring 20

11

DLeNM

Prom
ising practices...

3

If our goal is equal or on-grade-level performance 
in both languages across contents, then students’ 
opportunities to wrestle cognitively with the program 
languages must be varied, have depth and complexity, 
and develop appropriate structures for the discipline, 
language, and audience. It is absolutely not okay to 
expect greater complexity of thought (oral or written) 
in English than in the target language. Every secondary 
student group with whom I have discussed teacher 
expectations has voiced that, with the exception of the 
Spanish Language Arts teacher, they have consistently 
been held to a higher literacy level in English. 

Consciously or unconsciously, the status of the 
minority language is lowered as expectations for its use 
are relaxed, resulting in a widening achievement gap 
between English and program language performance 
for each student. As this gap widens, students are 
less likely to use the program language in academic 
or career settings and even resist reading complex 
texts for school, work, or pleasure. This is particularly 
disheartening when students who entered school 
dominant in the non-English language leave more 
comfortable and literate in English than their native 
tongue. If dual language truly cultivates an additive 
bilingual environment with no cost to the students’ 
native language, how can this be?

Non-negotiables for dual language programs at the 
secondary level need to include scheduling that 
allows for five core subjects—language arts at grade 
level in each language plus science, math, and social 
studies—without forcing a student to choose between 
program language arts and participation in fine 
arts, athletics, internships, etc. Students must have 
some choice in their program direction, especially 
in the development of electives taught in the target 
language. Courses in each of the core areas also need 
to be made available in the target language so that 
students have the opportunity to develop confidence, 
discipline specific language, and fluency in both 
languages across all disciplines.  

Once the stakeholders have agreed on where the 
program is going, celebrate... and persevere! The 
work will continue, but it has great payoffs for our 
students, for our communities, and for our country.

To respond to this article and others on secondary dual 
language programs, please visit dlenm.org and click BLOG  

on the top menu bar of any page. Be part of the conversation!—continued on page 3—

—continued from page 2—

How bilingual is “bilingual enough?” 
Rather than academic debate about literacy levels, let 
us turn to the “want ads” to find the answer to our 
question. Note: All the jobs listed require a high school 
diploma; some asked for work experience, as well. Are 
our programs adequately preparing students for post-
high school bilingual employment?

Bilingual Spanish Video Game TesterThe job is project based. You will be looking for bugs and 
glitches... also identifying sound errors, age appropriateness, and 
spelling/ grammatical errors in Spanish. Text and instruction 
within the game are in Spanish; write-ups are to be in English.  
REQUIREMENTS OF THE POSITION: • Strong interest and familiarity with gaming/video games;
• Fluent in both English and Spanish;• Full knowledge of spelling and grammatical rules in English 

and Spanish... 

Bilingual Legal Secretary
Established international law firm is seeking a legal 
secretary with business Spanish language fluency.  
Candidate must have 3+ years of experience as a legal 
secretary. Spanish language fluency with the ability to 
translate complex legal documents ...

Multicultural Member Service Representative

As the primary contact for our English and Spanish 

speaking customers... This position will help to build trust 

and credibility within the Latino community by providing 

members with assistance and guidance...

· Fluent in written and spoken English and Spanish; 

· College degree or comparable experience necessary; 

· Previous interpreting experience a plus; 

· Working knowledge of English and Spanish health care ... 

Bilingual Spanish Licensed Social Workers 
YAI Center for Specialty Therapy, a program of the YAI 
Network, is seeking Bilingual Spanish Licensed Social
Workers (LMSW/ LCSW) to work weekdays... 
• LMSW or LCSW required—Bilingual Spanish required;  
• Experience with in-patient or out-patient therapy ...

Spanish Medical Interpreter

Strong interpersonal skills required in order to interact 

effectively and sensitively with patients, physicians, and 

family members.... 

• Excellent written and verbal skills needed to translate 

written patient materials as well as to communicate in 

either English or Spanish;

• Analytical skills and conflict resolutions skills; 

• Excellent judgment;

• Strong bilingual cross-communication skills;

• Excellent knowledge of medical terminology...
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tenía la curiosidad y necesidad de explorar nuevos 
retos. Diplomada en Magisterio con especialidad 
en Lengua Inglesa y con un Master en Literatura y 
Lengua Inglesa casi terminado, decidí emprender 
esta aventura de cruzar el océano Atlántico en busca 
de nuevas experiencias. Además, qué mejor momento 
para nuestra familia, mi esposo y mis hijos para 
aprender otro idioma y empaparse de otra cultura.
  
Gracias al programa de Profesores Visitantes fui 
seleccionada para un pequeño pueblo a 50 millas 
de Chicago, Woodstock, ILL.  Mi segundo día de 
estancia y con la casa alquilada prácticamente vacía, 
fui invitada a visitar mi nueva escuela y directora. 
Me preguntaron: -¿te gusta tu aula? -“Sí, claro” 
contesté yo. -“Me alegro porque será como tu casa”, 
recibí como respuesta. Nunca pensé hasta qué punto 
esas palabras no eran sólo de bienvenida, sería la 
pura realidad durante mi primer año de estancia 
en los Estados  Unidos. Ahora ya no me resulta 
extraño ir a la escuela los fines de semana y los días 
de vacaciones, es más, son días en los que trabajo 
mucho mejor y aprovecho más el tiempo, pero tengo 
que reconocer que al principio tenía la impresión de 
no tener una vida “fuera de la escuela”.

Los últimos cinco años de trabajo los había realizado 
desarrollando un programa bilingüe, español-inglés,  
en una escuela pública a las afueras de Madrid. 
Un programa innovador que se asemeja mucho a 
los programas duales en Estados Unidos. Durante 
esos cinco años, el equipo de profesores de inglés 
desarrollamos el currículo, diseñamos actividades 
y luchamos contra  las dificultades que se abrían 
a nuestro paso. Fueron años de duro trabajo, pero 
también muy gratificantes. Era inevitable sentir 
cierta confianza de cara al nuevo reto, años de 
experiencia, ilusión  pero a la vez incertidumbre 
sobre todo lo que estaba por venir.

Mientras tanto la vida familiar continuaba, muebles, 
luz, Internet, agua, visitar  ‘garages sales’ y comprar 
juguetes para los niños, habíamos dejado toda 
nuestra vida aparcada en España. Esa fue la parte 
más dura de aquellos primeros momentos, tratar de 
no ser absorbida por el trabajo y dedicar a mis hijos 

el tiempo que ellos también necesitaban, ellos también 
sentían la ilusión e incertidumbre.

Las semanas previas al comienzo del curso comencé a 
diseñar mi programación. Pensé que no sería tan difícil, 
ya lo había hecho antes. Iba a enseñar cuarto grado 
dual, lengua y ciencias en español. ¡Cómo cambió 
mi realidad el día que comenzaron las clases! Para 
empezar, ¿qué significado tendrían ese centenar de 
abreviaturas? Isat, AimsWeb, PBIS, IEP, ELP, ACCESS, 
Map, EDL, DRA, AYP  y mi favorita TGIF. ¡Y yo que 
pensé que mi nivel de inglés era bueno! Después de la 
primera reunión no sabía si realmente había sido en 
inglés o en una lengua extraña y desconocida.

Después llegó la vorágine de tests a los estudiantes, 
observaciones, cursos, conferencias de padres, 
ISAT (momento de tensión extrema en las escuelas 
americanas),  despidos masivos de profesores a causa 
de la crisis económica y hoy por fin, en mi segundo 
año como maestra de educación elemental en Estados 
Unidos, tengo la oportunidad de reflexionar y 
compartir estas reflexiones. También aprovecho este 
artículo para comparar los dos sistemas, no con afán 
de criticar (ya sabemos todos que las comparaciones 
son odiosas) sino para recapitular sobre lo que parece 
funcionar aquí y allí. Siempre desde mi experiencia y 
perspectiva personal.

La primera diferencia entre los dos programas reside 
en las razones por las cuales estos programas han sido 
creados. Ambos son frutos de una necesidad, pero de 
carácter diferente. España es un país que se ha abierto 
a los mercados laborales y educativos internacionales 
en los últimos 30 años. Sin embargo, la preparación 
en idiomas siempre ha sido una batalla perdida. En 
los últimos años, se están creando programas duales 
para mejorar la preparación en lenguas extranjeras 
de los estudiantes; más posibilidades de estudiar en el 
extranjero, mejores trabajos, mejores sueldos. En mi 
opinión es una necesidad secundaria. En el caso de 
los Estados Unidos nos encontramos con el fenómeno 
de la inmigración. Miles de estudiantes hijos de 
compatriotas de países latinos estudian en las escuelas 
americanas. Las autoridades educativas han ido 
explorando diferentes modalidades para integrar a estos 

De Madrid a Woodstock—Experiencia bilingüe en Madrid  
VS Experiencia dual en Woodstock

por María Victoria Galera—Woodstock, Illinois

—continúa en la página 5—
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alumnos en el sistema educativo. En la mayoría de los 
casos la opción pasaba por eliminar la lengua materna 
del mapa, es decir, el español. No sólo es una lengua, 
es la identidad cultural de un pueblo, su herencia, 
sus raíces. Mantener “el español” de estos alumnos es 
una necesidad primaria. En ambos casos, los gestores 
educativos también se han hecho eco de los estudios 
que demuestran que el bilingüismo favorece a los 
estudiantes, haciendo sus mentes más flexibles, más 
rápidas, más preparadas y en alerta para adquirir 
nuevos aprendizajes, 
de manera que los 
dos programas son 
ofrecidos a estudiantes 
monolingües con lengua 
materna española 
y lengua materna 
inglesa. Desde luego 
la interacción de los 
alumnos con diferentes 
lenguas maternas es  
una gran ventaja de 
ambos programas. 

La configuración horaria 
de los programas 
también varía un poco, 
sobre todo, dependiendo 
de los estados y los distritos escolares. Por lo que he 
podido observar en los programas duales en Estados 
Unidos hay dos tendencias claras. Dual 90/10 y dual 
50/50. Los planes de distribución de las diferentes 
asignaturas varían también en función de los distritos. 
En España también hay variaciones dependiendo de 
las comunidades autónomas. Tiene bastante lógica 
que haya autonomía en las escuelas en lo relativo a la 
distribución horaria y de asignaturas, las necesidades 
concretas de la población escolar son muy diversas.

Currículum es una de las partes más importantes 
del proceso educativo. Para ciencias es fácil, ¡a 
primera vista, claro! Desarrollamos el currículum 
de ciencias del distrito pero en español. En España 
más de lo mismo  pero no es oro todo lo que reluce. 
Hablamos de salones con estudiantes con lenguas 
materna diferentes de la lengua de instrucción. No 
sólo enseñamos vocabulario de ciencias, la asignatura 
va más a allá, hay que profundizar en ella, investigar, 
obtener conclusiones y la barrera lingüística complica 
el proceso de aprendizaje. En mis dos experiencias 

bilingües la solución pasa por las mismas dos 
opciones: en primer lugar realizar “bridging”, 
lo cual requiere una gran coordinación con el 
maestro/a de inglés. En segundo lugar apelar a la 
ayuda de las familias. Estamos hablando de una 
asignatura muy fácil de apoyar desde la familia, 
libros, documentales, museos, ...

El currículum de lengua es otra historia más 
compleja. La Comunidad de Madrid realiza 

tests de competencia 
lingüística en los grados 
2, 4 y 6. Los alumnos 
obtienen acreditación 
oficial reconocida 
certificando el nivel de 
inglés de los estudiantes. 
¡Se pueden imaginar cuál 
fue la primera opción de 
nuestros administradores! 
El primer currículum que 
tuvimos no era más que un 
listado de los contenidos 
que iban a ser evaluados 
en aquellos tests. Tras 
debatir con los agentes 
educativos implicados 
se empezó a diseñar un 

currículum de verdad, es decir, el conjunto de 
objetivos, contenidos, destrezas y habilidades que 
debe desarrollar un estudiante en la adquisición de 
una lengua. Aquel comienzo incierto del programa 
de Madrid guarda muchas similitudes con otros 
muchos programas que se están desarrollando en 
Estados Unidos, currículos basados en sistemas 
de evaluación, currículos  creados a partir de 
un libro de texto. Tras unos comienzos inciertos 
puedo contarles satisfecha que tanto Madrid como 
Woodstock están trabajando muy intensamente 
para desarrollar currículos adecuados al programa, 
no programas adecuados a libros o tests.

 
¡Proyector en el aula, computadora portátil, 
pizarras digitales, Elmo cameras, personal 
especializado en la biblioteca! Cuando llegué 
a mi escuela en Woodstock no me podía creer 
la cantidad de recursos materiales y personales 
que encontré. Cierto es, que los recursos de 
español eran un poco escasos pero los recursos 

—continúa en la página 5—

—continuación de la página 4—

—continúa en la página 9—

!Trabajando con un grupo de estudiantes en 
un campamento dual de verano!
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by Noriko Ishihara, Hosei University, Columbia University Teachers College Tokyo

—continued on page 7—

When we say sociocultural competence or 
pragmatics in the context of language learning, it 
is about how we understand each others’ messages 
and how politely/casually, formally/informally, or 
directly/indirectly we express ourselves in spoken 
and written language. Depending on the social and 
cultural context, we may purposely avoid spelling 
out what we actually mean. So the challenge for 
the listener is to figure out the intended meanings 
and nuances. The speaker 
may unknowingly confuse, 
mislead, or offend others 
by not using language in a 
socially appropriate way in 
the given culture. This is an 
aspect of classroom language 
learning that is often 
overlooked. Even seemingly 
easy tasks such as greeting 
people can have a wide range 
of choices that can convey 
very different meanings.

For example, when we meet 
someone named Jennifer 
Miller, how would we address her? As Jenny, 
Jennifer, Miss, Ma’am, Ms. Miller, Mrs. Miller, Prof. 
Miller, or Dr. Miller? What different positioning do 
we imply by using these various terms of address? 
Additionally, what verbal and non-verbal behavior 
might we use to greet her? Would the greeting be 
carried out similarly if we spoke to her in Spanish 
rather than English? What could the differences 
be if we saw her in New Mexico rather than in 
New York? Might we greet her differently if we 
encountered her in different settings such as a 
social gathering versus a professional conference? 
And how do we end our conversation with her 
appropriately in these various contexts? 

Learning socially and culturally appropriate 
language use is no simple task, but the good news 
is that through exposure to and participation in the 
target culture, L2 speakers can learn to use language 
in a more appropriate manner. While this process 
can take an extended period of time, perhaps over 
10 years in the target language community (e.g., 

Olshtain and Blum-Kulka,1985), research has shown 
that the learning process can be accelerated through 
explicit pragmatics-focused instruction in either the 
second or foreign language context. 

Now let us take a look at the example in Figure 1. 
If this scene took place in an English-dominant 
monolingual community in the U.S., one 
interpretation could be that the first speaker is using 

a compliment to open or 
sustain a conversation, 
perhaps hoping to make a 
personal connection. He 
may be expecting some kind 
of a routinized response 
in American English, such 
as: “thanks” (token of 
appreciation), “oh, this old 
shirt?” (downgrading), “so 
is yours” (reciprocating), 
“I just got it at the mall” 
(comment about history 
in this case, stating place 
of purchase as a way of 
sustaining conversation), 

or a combination of some of these (e.g., Herbert & 
Straight, 1989; Pomerantz, 1978). The second speaker, 
presumably a learner of English, has another script 
in his cultural repertoire when he offers the shirt. 
In fact, offering the complimenter the object of the 
compliment is one of the possible responses in Arabic 
and Turkish (Nelson et al., 1996; Dogancay, 1990) as 
well as in some other languages. 

The second speaker may be unaware of the typical 
norms of behavior in American English in this 
situation and his reply may be based on this first-
language-based behavior. If this is the case, language 
teachers can play a role in helping learners to express 
their intention in a more culturally appropriate 
manner by introducing a range of strategies for 
responding to compliments (for empirical examples 
of this and other interactions in multiple languages/
cultures, see http://www.carla.umn.edu/speechacts/
compliments/index.html).This type of pragmatics 
instruction can help raise learners’ awareness of the 

Teaching to Develop Learners’ Sociocultural Competence

Figure 1



—continued on page 7—
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—continued from page 6—

structures, word choices, and discourse strategies 
commonly used in the target language as a way of 
providing learners a range of pragmatic choices. 
Learners can also benefit from discussions of 
similarities and differences in cultural practices of 
giving and responding to compliments and interactive 
practice using the newly introduced language. 

Another interpretation of the above scene may be 
possible, especially if it takes place in a bilingual or 
multilingual community. The second speaker can 
be viewed as a user of a different variety of English, 
rather than a non-native speaker whose English skills 
are underdeveloped. Through their use of language, 
speakers are negotiating their respective identities 
and cultures in the common language English. When 
English is used as an international language as in 
this case, users of English, both native or non-native 
speakers, would benefit from an awareness of world 
languages and cultures. For instance, in another 
culture like Samoan, compliments tend to be paid less 
frequently since paying a compliment is synonymous 
to requesting the object (Holmes & Brown, 1987). In 
still other cultures, a flat rejection of the compliment 
is sometimes preferred as a strategy for avoiding 
self-praise. If users of English encounter linguistic 
behavior unfamiliar to them, it would be important 
to use various communication strategies to negotiate 
the meanings and nuances each speaker is trying to 
convey (Ishihara & Cohen, 2010). 

Ideally, through examples like the one above and 
many others provided in explicit instruction on 
pragmatics, learners can become increasingly aware 
of the potential pitfalls of using a literal target-
language translation of what they would say in their 
first language. In cross-cultural communication, 
they should learn to be on the lookout for social 
and cultural differences in actions such as greeting 
someone, making a request, issuing an invitation, 
making a refusal, giving advice, closing the 
conversation, writing an academic essay, structuring 
a business letter, and the like. In pragmatics-focused 
instruction, teachers and learners explore the 
ideologies and values that underlie the linguistic 
representations considered appropriate for a given 
culture. In addition, teachers can guide learners to 
observe how pragmatic norms tend to be negotiated 
in interactions and provide opportunities for learners 
to practice effective communication strategies. 

A recent nationwide survey conducted by Vásquez 
and Sharpless (2009) found that the majority 
of the M.A. TESOL programs in the U.S. offer 
courses specialized in pragmatics, but that many 
of them center on linguistic theories rather than its 
application to classroom instruction. This gap in 
teacher preparation results in less importance given 
to this critical communication skill. 

Currently, a few programs offer courses focused on 
instructional pragmatics, one of which is a summer 
institute offered at the University of Minnesota. This 
institute is designed for K-16 ESL/EFL and foreign 
language teachers, material developers, curriculum 
coordinators, teacher educators, administrators, and 
researchers. See the link below for more information. 

Teaching to develop learners’ sociocultural competence 
CARLA (Center for Advanced Research on  
Language Acquisition) Summer Institute

July 25-29, 2011, Minneapolis, University of Minnesota
http://www.carla.umn.edu/institutes/2011/schedule.html 
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by Tammie Lamphere, Zia Elementary School

Interactive Notebooks—Creating a Tool 
for Vocabulary Acquisition ... and Application!

It’s nothing new for teachers to notice the need to 
teach vocabulary to ESL students. Because English 
is the academic language of school and a second 
or third language for many of these students, ELLs 
may not have the same oral skills or vocabulary 
base as their native English-speaking peers, which 
undoubtedly impacts their reading comprehension. 
This year my fifth grade class includes five ESL 
students, three of whom are Vietnamese, and two 
are Navajo. English vocabulary challenges show 
up in their written and oral work, and the students 
often require a great deal of scaffolding to fully 
participate in and/or follow group discussions. 
Only two of the five were proficient on spring SBA 
reading scores. I wanted to help my all my students, 
especially the ELLs, find a way to help themselves 
acquire vocabulary so they were able to participate 
fully in class discussions, comprehend texts, and 
acquire the academic language necessary to succeed 
in school and beyond.
 
I first read about Interactive 
Notebooks in the book, 
Interactive Notebooks and 
English Language Learners:  
How to Scaffold Content for 
Academic Success by M. Carter, 
A. Hernández, and J. 
Richison. (2009). The authors 
offer ideas to build student 
vocabulary through the use 
of an Interactive Notebook 
(IN)— a reference for notes 
acquired through listening and 
reading. I introduce it as a tool that students use 
to learn vocabulary through writing new words, 
pictures, and their definitions—to which students 
can easily return at a later date. Words are primarily 
selected from our shared reading, so there are many 
opportunities to revisit and reinforce language over 
the week. Individuals sometimes include words from 
their guided reading, as well.

In this notebook, students also complete graphic 
organizers to dissect words by their word parts, 
such as prefixes and suffixes. This helps students 

analyze word 
parts they know. 
After entering 
words in their 
INs, students have 
many opportunities  
to practice the 
new vocabulary 
through word 
games and other 
strategies, such 
as cloze activities. 

I made the mistake early on of grouping ELL students by 
ability for one particular writing activity. After viewing 
and discussing various pictures, students were asked to 
use their Interactive Notebooks to create a story about 
one of the pictures. It was interesting that, although the 
ELL group created a great brainstorming web, they did 

not use any vocabulary words from 
their Interactive Notebooks, nor 
did they ever get to the writing of 
the story. In contrast, the non-ELL 
groups wrote stories and correctly 
used some of the newly learned 
vocabulary words from the INs. This 
experience taught me that activities 
like these are best done through 
heterogeneous groupings, where 
ELLs have the opportunity to work 
with their English-only peers who 
offer oral language support through 
interactive literacy.

Students are encouraged to use the new words in 
their conversation and writing, and they frequently 
consult the word wall for reference and spelling. After 
much exposure through hearing, seeing, and using the 
words, I begin to see students incorporate the words 
appropriately into their work and speech. Individuals 
excitedly show me a text they are reading when they 
find one of the new words. This work with Interactive 
Notebooks is rewarding when I see and hear kids use 
these words in their writing and in our discussions—
and the students get excited when they hear themselves 
use the new words, too!

In teams, students play a vocabulary-
building game (Vocabulary Games 
for the Classroom, Carleton and 
Marzano) based on interactive 
notebooks and word analysis.

Students use their interactive 
notebooks as resources when writing.
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A new Spanish  
reading program that  
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New Mexico Sales Representative:
Please contact your local

Sylvia Velasco
Phone: (505) 999-0248

sylvia_velasco@mcgraw-hill.com

• Listening
• Speaking

• Reading 
• Writing

tecnológicos, biblioteca, gimnasio, un gran equipo 
de profesores auxiliares de apoyo son bastantes más 
amplios de los que yo estaba acostumbrada. Mis 
compañeros desde Madrid no daban crédito a lo que 
les contaba en aquellos primeros días de septiembre. 
Los recursos materiales en Madrid son más bien 
escasos, apenas dos proyectores para compartir toda 
la escuela, la biblioteca inexistente, por supuesto 
ni hablar de bibliotecario/a. Una pequeña ayuda 
extra con la que contábamos eran los auxiliares 
de conversación de lengua inglesa que contrata la 
Comunidad de Madrid, la mayoría procedentes de 
los Estados Unidos.  
 
Con el paso de los días empecé a añorar otros 
aspectos más allá de los materiales. Tras charlar con 
maestros de otros distritos y estados, fui consciente 
de la poca libertad que existe en la mayoría de los 
centros de usar materiales diferentes a la serie de 
lectura seleccionada por el distrito. Lo que hasta 
ahora he conocido de Estados Unidos, los distritos 
seleccionan los textos, los mismos para todas las 
escuelas. Woodstock es una población pequeña, 
no hay grandes diferencias pero no puedo 
imaginar el mismo libro de texto en una gran 
ciudad, con toda su idiosincrasia y diferencias 
culturales y socioeconómicas. 

Ya me habían informado antes de empezar esta 
aventura cuán importante son los sistemas de 
evaluación en este país. No estaba realmente 
preparada para ello y de repente llegaron, como 
un tornado sin avisar, revolucionando todo lo 
que había alrededor y después  datos, datos y más 
datos. Entiendo perfectamente la importancia 
de documentar el desarrollo del proceso de 
aprendizaje de nuestros estudiantes pero ¿son 
realmente necesarios tantos tests? En mi humilde 
opinión estoy convencida de que no. Pasamos 
mucho tiempo con nuestros alumnos en clase, 
les conocemos bien, raramente un test nos da 
una información sobre un estudiante que no 
conocíamos de antemano y necesitamos TANTO 
ese tiempo de instrucción.  

En cuanto a las metodologías utilizadas en ambos 
programas, tengo que decir que siguen una línea 
bastante común. TPR, diferenciación, educación 
individualizada, CLIL, enfoque comunicativo, uso 

—continuación de la página 5—

de canciones, rimas, contenidos culturales. Piaget, 
Vygotsky, Chomsky, Collier & Thomas, Escamilla  
son nombres muy familiares desde que aquel año 
1993 decidiera convertirme en maestra de lengua 
extranjera. En Estados Unidos me he vuelto a 
reencontrar con todos esos grandes nombres.
 
Balance: 200% positivo. Tras casi dos años en 
Estados Unidos tengo que concluir diciendo que 
soy muy optimista con ambos programas y me 
siento muy orgullosa de todas las personas que 
hacen que sean posibles. Comienzos inciertos, 
errores por el camino por subsanar, futuro por 
determinar  Es cierto, el programa bilingüe de 
la Comunidad de Madrid y el programa dual de 
Woodstock todavía no han visto su mejor versión, 
está por venir pero, ¡hay tanta ilusión, trabajo y 
esfuerzo!. Desde luego merece la pena las horas de 
trabajo y esfuerzo  y es TANTO Y TAN BUENO 
para nuestros estudiantes. 

by Tammie Lamphere, Zia Elementary School
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—continued on page 11—

Program for Your Population 
As Curry Lance’s research shows, the strongest 
indicator for student achievement is a strong library 
collection combined with a well-staffed library. A 
school librarian—a specialist in children’s/young adult 
literature, curriculum and materials, and information 
literacy—develops the program of library instruction 
to meet the needs of the community. In a dual 
language school, this role is particularly important in 
the convergences of literature/reading and technology/
information literacy.
 
In addition to what any librarian would do to 
promote reading in a single language school, a 
dual language school librarian plays a key role in 
encouraging biliteracy. Given the powerful draw of 
English, especially as students enter the upper grades, 
promoting authentic target-language titles to both 
students and teachers is essential. It’s also critical to
reassure parents that reading aloud in their home 
language is valuable and to promote book/cd/tape sets 
for second-language literacy at home.

Just as dual language classroom teachers always plan 
for both content and language goals, dual language 
librarians need to do the same. For content goals, I 
often use both library standards and other content 
standards. For example, while studying poetry 
(exposure to different genres, a library and language 
arts standard), my students work on comprehension 

strategies of visualizing and making connections 
(language arts standards) while working on language 
goals in forming questions using think-pair-share and 
other cooperative learning structures. 

The Digital Divide and Information Literacy
In another of my current favorite books, Historia de 
una gaviota y del gato que le enseñó a volar (Sepúlveda, 
2003), some cats are searching for information to help 
them save an oil-covered seagull. They flounder around 
in encyclopedias, finding lots of information but not 
what they need under “seagull” or “oil.” While the book 
is fantasy, the situation is realistic and increasingly 
common given the current overabundance of digital 
information. More than ever, students need to learn 
to effectively access, evaluate, and use information in 

print and digital formats. If your 
school is in a primarily low-income 
community, as is ours, don’t let 
the prevalence of cell phones fool 
you—having a cell phone is the tech 
equivalent of playground language 
abilities. The digital divide, while it 
has narrowed, is still large enough 
in many communities that if we 
don’t engage students in meaningful 
experiences with information 
and technology K-8, most won’t 
get them at home and will be at a 
disadvantage in high school.

A dual language school librarian 
can integrate technology into 
reading and information literacy, 
and by doing this in the target 
language, enhance the language’s 

During a recent Map Night, students used 
the Promethean Board for interactive map 

activities introduced in library classes.
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—continued from page 10—
status as an academic language. If most media and information 
resources are in English, it sends the same message as mostly 
English print collections—you have to be an English speaker 
to enter this world. English is the dominant language of 
digital information, so it is important to preview the resources 
available before planning instruction.  

Some of the best teaching and learning experiences in my 
library program have been collaboratively planned, technology-
rich thematic studies, culminating in interactive museums. For 
a chocolate museum, students used advanced searches to find 
internet resources in Spanish on the botany of cacao (available 
since cacao is cultivated in many Spanish-speaking countries), 
then used this information to create an activity for museum 
night in which visitors made a model of a cacao pod. Students 
combined information they located on the chocolate-making 
process—in Spanish, from a virtual tour of a chocolate factory 
in Spain and from corporate websites, and in English, from an 
interactive museum website—to create a board game about the 
bean-to-bar process. 

For our architecture museum, students located experiments 
about structures in Spanish and English print and digital 
resources, then set up and facilitated the experiments for our 
visitors. They also searched for and located virtual tours of 
architectural wonders such as the Alhambra (in Spanish) and 
the Taj Mahal (in English) and did additional research to act 
as guides for these tours. Neither of these topics are in the 
standards, but both projects addressed grade-level standards 
in science, social studies, and language arts, as well as library 
standards. They were chosen after previewing available 
resources to ensure that students would have opportunities to 
search for and use information in Spanish as well as English.

If no school librarian is available, it is up to classroom and 
technology teachers to integrate technology, information 
literacy, and language goals. A public librarian may also be 
willing to help students use the public library’s digital resources.

Get on the Bus
A little-known fact in dual immersion history is that when 
River Glen in San José, California, opened on a shared campus 
with no library space, the principal was so convinced that it 
was essential to have a library that the school converted an 
old school bus to a library—its “libromobile.” The importance 
placed on a school library by what is now one of the longest 
running, most revered dual immersion programs in the U.S. 
should remind us not only of the power of libraries, but also of 
what we can do to give our students access to that power even 
in the face of limited resources.

vAfter evaluating the library’s collection, 
prioritize purchases based on your school’s 
population and program.

v For picture books (Easy) for your 
youngest readers, consider the percentage 
of students being taught initial literacy 
in the target language as well as the 
proportion of target language to English 
dominant students. A goal of 50/50 
Spanish/English sends a message of 
equality and supports many programs, 
but not all. For schools with closer to 2/3 
native Spanish speakers and initial literacy 
instruction in Spanish for all, a higher 
percentage of Spanish Easy books would 
be appropriate.

vEmphasize books written in Spanish over 
translations. Guides for children’s authors 
in Spanish can be your public library, 
catalogs such as Lectorum, and university 
courses in Literatura Infantíl.

vFor English Easy acquisitions, emphasize 
the goal of cross-cultural competency. Try 
award lists such as Pura Belpré or Coretta 
Scott King. Students need to connect to 
their experiences in the books they read, 
see their faces reflected in illustrations, and 
read names like theirs on the covers—as 
well as see the other cultures represented 
in their neighborhood and beyond.

vOrder Spanish non-fiction to support 
both curriculum and student self-selected 
reading. If teachers are concerned about 
finding time to teach science and social 
studies, survey teachers about which topics 
they would use most in Spanish.

vIn Spanish fiction (longer picture books/
chapter books), it is important that we 
encourage students to continue developing 
their reading in Spanish even when they 
can read in English—to do both, not 
transition. Again, emphasize works written 
in Spanish over translations.

vIn reference, Spanish dictionaries (more 
so than Spanish-English), thesauri, and 
atlases should be well used, both in 
classrooms and in library classes.

Strengthening Your Library’s  
Dual Language Collection

—continued on page 11—
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; Association for 
Multilingual Multicultural 
Education, Creating the Best 
for our Children: Mobilizing 
for Actions —April 6-8, 2011, San 
Antonio, Texas. For more information, 
visit the AMME website at http://www.
ammeglobal.org.

; NMABE 2011—New Mexico 
Association for Bilingual 
Education—May 11-14, 2011, 
Albuquerque, New Mexico. For more 
information, visit www.nmabe.net. 

; La Cosecha 2011, 16th Annual 
Dual Language Conference —
November 16-19, 2011, Albuquerque 
Convention Center, Albuquerque, New 
Mexico. For more information and to 
register or submit a 
proposal, visit http://
dlenm.org/lacosecha/. 
Watch for updates!

If you are an individual, institutional, 
or district subscriber to DLeNM, 

don’t forget to get your username 
and password... and then check out 
the DLeNM website for conference 
and classroom videos, resources 

for instruction and program 
development, archived issues of 

Soleado, blogs, family and  
advocacy support, and more!

Visit www.dlenm.org and go to  
“new subscriber” on any page,  
if you haven’t yet logged on.

; 19th Annual National 
Two-Way Immersion 
Conference, Two-Way CABE, 
2011—A Composition of Best 
Practices—June 27-30, 2011, in 
Sacramento, California. For more 
information, contact Rosa Molina  
at twbirosa@aol.com.


