
Have you achieved? If so, or if not, how do you 
know? How do you measure achievement in life?
In the realms of education, the term achievement 
has become a euphemism for high scores on 
standardized tests. But rather than bog you down 
with the many sides of the testing debates, I 
ask that you suspend “reality” for a 
moment and join me in expanding 
our definition of achievement. Let us 
consider achievement to be something 
like this: learning and growing as 
much as one can each year, succeeding 
in one’s own mind, and reaching one’s 
potential in all of life’s arenas such 
as education, work, relationships, 
service, and so on. This is the type of 
achievement that most teachers and 
parents desire for our students. 

Let us also consider the skills that 
future professors and employers 
are looking for in a potentially high 
achieving student or employee, as well as the 
skills that future workers and citizens will look 
for in their leaders. Not surprisingly, high test 

Take a look at Figure 1 and reflect on how 
evident these skills and qualities are in most 
classrooms’ instruction. How often are they 
assessed? If we don’t assess or emphasize 
them, and then we expect them in later 
years of school and work, what happens? 

As you can see, oral communication 
and collaboration skills are at the top of 
the list. Unfortunately and shockingly, 
one of the most important future skills, 
rich academic talk, is most lacking in 
classrooms with high numbers of culturally 
and linguistically diverse learners. Often, 
because of test score pressures, diverse 
students (students with non-mainstream 
English backgrounds and low SES) are 
placed in classes that emphasize the quiet 
practice of isolated skills and facts for the 
purposes of test score “achievement.” In one 
study, Arreaga-Mayer and Perdomo-Rivera 
(1996), found that English learners spent 
only 4% of the school day engaged in school 
talk, and 2% of the school day discussing 
focal content of the lesson. 

scores are not high up on 
these lists. The future world is 
hoping for people who know 
how to work with others to 
create products and solutions 
that are too complex to be 
tested by multiple choice 
questions. They are looking for 
people who can collaboratively 
use facts and data as “raw 
materials” for building ideas, 
solving problems, thinking 
critically and creatively, 
communicating, and 
transferring concepts to novel 
situations (Zwiers, 2011).  
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Skills for the Future

• Communicate effectively (#1 skill) (clearly listen, speak, and write  
complex and abstract concepts)

• Ask insightful and critical questions
• Collaborate well with others (work in a team; lead and be led)
• Solve problems logically, systematically, and creatively (define, plan,  

follow a plan, reflect, and improve over time) 
• Conduct logical, thorough research, critically evaluate evidence 
• Analyze, synthesize, prioritize, and organize ideas
• Weigh the relevance and importance of ideas
• Recognize bias
• See multiple perspectives on an issue and empathize
• Apply and generalize concepts to new domains
• Use technologies and visual literacy to learn, communicate, and do 

Figure 1. Skills and qualities desired by employers (Adapted from  
Casner-Lotto & Barrington, 2006; Hansen & Hansen, 2009;  

National Association of Colleges & Employers, 2007; Wagner, 2008)
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by Wilma Valero, ELL Director; Patricia Makishima, DL Coordinator;  
and District U-46 ELL Department Staff

—conitnued on page 3—

In an effort to ensure that our students are 
competitive citizens of a global society, the English 
Language Learners (ELL) department in School 
District U-46 in Elgin, Illinois, has consistently 
been looking for ways to improve services. With 
this end in mind, our new superintendent, Dr. José 
M. Torres, charged our department with one of the 
most challenging tasks an instructional program 
can take on.

School District U-46 
is the second largest 
school district in Illinois, 
behind only Chicago 
Public Schools. Our 
major strength is the 
diversity of our student 
population of over 40,000 
students, which includes 
a variety of ethnic and 
cultural backgrounds 
and approximately 100 
different native languages. 

The ELL program currently 
serves more than 6,000 
English language learner 
students in 37 schools from 
Prek-K through 12th grade. The major incidence 
languages are Spanish, Polish, and Gujarati. 
ELL program resources include ELL teachers, 
para-educators, home school liaisons, and other 
instructional support staff that provide quality 
services for the success of all students and families. 
Our staff is a reflection of the diverse community 
that we serve.

Due to district demographics, and in compliance 
with federal and state regulations, U-46 currently 
has the following programs to serve our ELL 
student population: 1) Transitional Bilingual 
Education (TBE) Program; 2) Transitional 
Program of Instruction (TPI) and 3) Dual 
Language. Academic instruction in all required 
subject areas is provided in the student’s first 
language and/or sheltered English instruction 
based on students’ language and academic profile. 

The goal of the current TBE program 
is for students to learn English and 
transition into English-only classes.

Recognizing that native language is an asset and that 
the district should capitalize on this valuable resource, 
Dr. Torres convened a Dual Language Committee in his 
first year in U-46. The ELL department welcomed this 
endeavor, and the reality that “No child should lose a 

language to learn a language” 
became the moral and 
professional responsibility of 
the ELL team.

The Dual Language 
committee, with 
representation from 
all stakeholders, was 
charged with conducting 
a feasibility study for the 
future development of 
dual language programs in 
the district. One of their 
recommendations was to 
expand the number of dual 
language programs. The 
operational phase followed, 
and we continued our 

research and analysis of the resources available to carry 
out the recommendation. At the end of the 2009-2010 
school year, Dr. Torres assigned the Chief of Staff and 
the ELL department to develop the project charter. 
Titled Accelerating Academic Achievement of English 
Language Learner Students, the charter became a 
detailed framework with milestones for our 2010-2011 
Dual Language planning year.

This is where our journey begins: the planning for the 
implementation of the 80:20 dual language program 
model in ALL our 29 TBE elementary schools from 
Pre-K through 2nd grade starting in school year 
2011-2012. After analysis of the data from the district 
needs assessment came the arduous cycle of planning, 
reflecting, revisiting, reflecting, and planning. As a 
result of multiple hours of intense dialog, we were able 
to create a strategic plan.

U-46 staff involved in the first implementation 
phase work on instructional planning during an 

April professional development retreat.

When Vision Becomes Practice—The Beginning of a Journey
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—continued from page 2—

Demographic data analysis showed that most of 
our schools didn’t have the student population for a 
linguistic balance of fifty percent English speakers 
and fifty percent Spanish speakers for two-way 
dual language programs. Nevertheless, our district 
is committed to providing students with the best 
instructional program to ensure academic success—
where their native language is valued and developed 
socially and academically. Therefore, two dual 
language models will be implemented: one-way and 
two-way. These have the same basic principles but 
vary in the linguistic groups that are served. In U-46, 
the one way dual language programs will serve only 
Spanish-speaking English language learners. Two-way 
dual language programs will include Spanish-speaking 
English language learners and native English and 
English-dominant students who are Spanish learners. 

With a plan in place, we contacted David Rogers, 
ofDual Language Education of New Mexico (DLeNM), 
who agreed to support us in this journey. In September 
2010, the U-46 plan for the dual language program 
model implementation was presented to the U-46 
Board of Education by a group of teachers and 
administrators. This is when the implementation plan 
and timeline were unveiled to all stakeholders. 

The transition to the dual language program model 
would start in all 29 TBE elementary schools in 
grades Pre-K through second. In order to determine 
which schools would have a two-way dual language 
program, the ELL office staff, in collaboration with 
each TBE elementary building, hosted a dual language 
informational meeting for parents in both English 
and Spanish. The purpose was to help parents make 
a well-informed decision before submitting their 
dual language interest form. The target audience was 
parents of all incoming kindergarten students and 
currently enrolled non-ELL kindergarten students. To 
increase parental awareness and opportunity, we also 
hosted two district informational meetings. Parents 
who wanted to participate in the two-way program 
submitted a Dual Language Interest Survey. 

Based on the recommendation submitted by the Dual 
Language Implementation Advisory Committee, it 
was determined that six of the 29 TBE elementary 
schools had the required number of students to start 
a first grade two-way classroom. Only one of those 
schools had the students necessary for a two-way 

—conitnued on page 3—

dual language kindergarten classroom. As another 
attempt to create kindergarten two-way classrooms 
in all six schools, the Dual Language Advisory 
committee recommended re-opening the window 
for submission of the Dual Language Interest Survey 
during kindergarten orientation in April 2011.

How has this plan been communicated to the U-46 
staff? Since the formal presentation to the board, the 
ELL department has been providing informational 
meetings to different groups, especially instructional 
staff. In December and January, DLeNM facilitated 
a two-day dual language retreat with representatives 
from all 29 TBE elementary schools. The goals of 
this retreat were to learn more about dual language 
education, assist with the U-46 dual language 
implementation, and create a building level plan to 
support the implementation of this new model. 

As we approach implementation, all Pre-K through 
second grade ELL teachers, instructional coaches, 
and principals are receiving three days of professional 
development facilitated by DLeNM. At this time, 
participants will review the U-46 DL Curriculum 
Alignment Plan (C.A.P.) that has been developed in 
collaboration with DLeNM, as well as daily schedules, 
sheltering, and bi-literacy instruction.

We are well aware that the U-46 DL Curriculum 
Alignment Plan is critical to the successful outcome 
of the dual language program in U-46. This is a living 
document that describes what subjects are taught 
in what language and at what grade level. Most 
importantly, it is aligned to the U-46 Curriculum 
Roadmap; U-46 Balanced Literacy Framework; and 
the standard, content-based, ESL curriculum. 

What will be our challenge next year? Our primary 
focus will be supporting all 29 elementary buildings 
and monitoring the implementation at the building 
level in order to ensure that the dual language non-
negotiables are followed with fidelity. We are aware 
that simply becoming “dual language” will not 
make us better. We will need to continue working 
in collaboration to support teachers and building 
administrators so that the instruction delivered in 
the classroom will make the difference! 

Read about the next phase of the U-46 journey, 
coming this fall in Soleado!
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por Jorge Luis Sánchez Araujo, la escuela secundaria Washington;
y Elia María Romero, Departamento de Lenguaje y Equidad Cultural, APS

—continúa en la página 5—

Como maestros de ciencias de alumnos de sexto 
grado, hemos tenido la oportunidad diaria de 
observar cómo evoluciona el vocabulario de los 
estudiantes tras la incesante exposición a nuevo 
vocabulario académico y científico a la que se ven 
sometidos en cada clase de ciencias. 

Es así que, al llegar por 
primera vez a la escuela 
secundaria, los estudiantes 
muestran cierto temor 
a escribir, hablar o leer 
textos o simples palabras 
científicas. Palabras como 
abiótico, fotosíntesis, 
asexual, fagocitosis, 
membrana, etc. 
constituyen prácticamente 
un idioma extranjero 
en sí mismo que intimida 
la participación activa 
del alumno en la clase de 
ciencias. Esta limitación es percibida por el alumno 
como un obstáculo en su aprendizaje de las ciencias 
y las matemáticas. En este sentido, los libros de 
texto de ciencias contribuyen involuntariamente a 
esta dificultad al presentar el nuevo vocabulario de 
manera más o menos descontextualizada. Así, la 
mayoría de los alumnos tiene grandes dificultades 
no solamente para decodificar los nuevos términos 
sino para comprender y en última instancia asimilar 
este nuevo vocabulario a su repertorio lingüístico 
tanto cotidiano como científico-técnico.

Así pues, las 
preguntas que se 
hace el maestro ante 
esta dificultad de 
los alumnos son siempre las mismas: ¿Cómo podré 
lograr que mis estudiantes asimilen tantos nuevos 
vocablos técnicos y científicos…? ¿Cuáles son las 
estrategias más efectivas para despertar el interés 
por las ciencias y las matemáticas…? ¿Qué hacer 
para que pierdan el miedo de hablar, escribir, leer 

y expresar ideas científicas…? ¿Cómo transformaré 
mi salón de clases no sólo en un laboratorio científico 
sino también en un laboratorio del lenguaje…? 
¿Cómo podré crear un sistema de auto aprendizaje y 
auto desarrollo del lenguaje que perdure a lo largo de 
sus años escolares…? 

La mayoría de los 
investigadores educativos 
en el campo de la 
adquisición del lenguaje, 
la adquisición del 
lenguaje académico y la 
alfabetización científica 
recomiendan estrategias 
tales como el aprendizaje 
cooperativo, la ampliación 
del filtro afectivo, el apoyo 
de calidad en el primer 
idioma para transferirlo al 
segundo, así como también 
micro y macro estrategias 

de lecto-escritura en el primer y segundo idiomas. 
Sin duda, una combinación oportuna de todas estas 
estrategias es la clave para incrementar de manera 
efectiva y significativa el vocabulario académico 
entre los alumnos. Todos los maestros preocupados 
por este tema aplican diariamente una, varias, o una 
combinación de todas estas estrategias. En nuestro 
caso personal tomamos muy en cuenta lo que la 
investigación científica recomienda y lo ponemos  
en práctica en nuestros salones de clases con 
resultados positivos.

La amplia mayoría de todas las sugerencias 
mencionadas anteriormente nos han proporcionado 
buenos resultados en cuanto a la adquisición 
comprensiva del nuevo vocabulario científico en uno 
u otro momento determinado de nuestra práctica 
docente. Pero sin duda el nexo común para el éxito 

La enseñanza del vocabulario científico 
en sexto grado a traves del juego

¿Cómo transformaré mi salón de clases no sólo en un laboratorio 
científico sino también en un laboratorio del lenguaje…?

En esta clase de sexto grado, el juego  
¿Quién se alimenta de quién? apoya a los  

alumnos de aprender el vocabulario científico.
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—continuación de la página 4—

de todas ellas ha sido su puesta en práctica a través de actividades lúdico-científicas que favorecen el 
desarrollo de su capacidad de relacionar conceptos, términos y fenómenos con sus vivencias cotidianas. 
Así, nos gustaría compartir con los lectores de este artículo una sencilla actividad lúdico-científica que ha 
motivado e impulsado la alfabetización científica a nivel de grado.

A esta actividad la podemos llamar ¿Quién se alimenta de quién? Funciona así: Se forman al azar tres 
equipos que representarán los grupos de las cadenas alimentarias (herbívoros, carnívoros y omnívoros). 
Cada grupo seleccionará el nombre del animal que representa en la cadena alimentaria (p.e.: león, conejo, 
oso, etc.). Se le entregará a cada equipo tarjetas con diferentes prefijos tales como bío, hétero, homo, cito, 
auto, micro, etc. En el pizarrón habrá escritos raíces, prefijos y sufijos que ellos tendrán que combinar para 
formar palabras científicas aunque a veces se creen palabras que no tienen sentido. Para esta parte de la 
actividad se les dará a los alumnos 25 minutos. Pasado este tiempo, cada equipo enviará un representante 
para mostrar las palabras que formaron en sus respectivos equipos. En este punto, el maestro revisará con 
los alumnos las listas de palabras eliminando por consenso aquellas palabras que no tienen sentido. 

 (CONEJO)  (TIGRE)  (OSO)
Geometría

Biología
Citología

Microbiología
Biosexual

Autobiología
Hematografía 

Heterosexual
Citoplasma
Macromicro

Citoplasmático
Fotoluz 

Autoprimero
Automóvil
Autómata
Citología

Microorganismo

Después se contarán las palabras de cada equipo. El ganador será el que tenga el mayor número 
de palabras científicas. Éstos pasarán a ser el primer eslabón en la nueva cadena alimentaria. El segundo 
eslabón lo constituirá los que ganen el segundo lugar y así sucesivamente. Aunque se den absurdos 
tales como que el conejo se alimenta del tigre, esto generará un evento discrepante fundamental para la 
formación de conceptos. 

Éste es sólo un sencillo 
ejemplo de los muchos que se 
podrían usar para el desarrollo 
del vocabulario científico y 
técnico. El maestro de ciencias, 
quizás incluso más que los de 
otras materias, debe introducir 
en su clase este tipo de 
actividades que promueven un 
aprendizaje colaborativo que 
complementa al libro de texto 
de una manera interactiva 
y amena sin alejarse de los 
objetivos fundamentales del 
currículum de ciencias para 
cada grado.

—continúa en la página 5—
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—continued on page 7—

Students with Academic Difficulties: 
Fix the Student? Fix the system?

by Else Hamayan—Cordoba, Argentina

One of my greatest challenges as a teacher was what 
to do with students who had a hard time learning 
things that others mastered with some or little effort. 
This is especially difficult when dealing with students 
who are developing proficiency in a second language 
and learning academic content through that 
language, as is the case in dual language programs. 
 
It is very tempting to wonder if those students 
have some kind of disability or disorder, or if their 
difficulties are due to typical second language 
development processes. We slip into this “either-or” 
type of thinking for three reasons: 
• At a superficial level, the way that academic 

difficulties accompanying the normal second language 
development process manifest themselves is very 
similar to long-term disabilities or special needs.

• A medical model prevails in the way that many people 
attempt to understand students’ needs; this leads 
many to believe that learning, cognitive, or processing 
disabilities can be reliably identified—far from reality.

• Special education is a separate funding category in 
schools that has led to practices that serve to document 
eligibility and entitlement for special education 
services, rather than truly address the student’s needs 
without resorting to a “special education” label. 

It is not only difficult to make the distinction 
between disability and normal second language 
difficulty in dual language students, it is unnecessary, 
especially with Response to Intervention (RtI) as 
an accepted approach to providing support. So, 
rather than force that decision, we need to gather as 
much information as possible about the student and 
support him or her based on teachers’ expertise and 
experience, regardless of origin of the difficulties (see 
Hamayan, Marler, Sánchez-López & Damico, 2007). 

What needs to happen?

1. The first thing we need to do is gather information 
regarding the student’s difficulties. Teachers and staff 
observe closely and note the student’s behaviors in 
multiple contexts, being as specific as possible. Rather 
than saying: “Carl has a problem with learning,” we 
need to say: “Carl often has difficulty remembering 
history facts from one day to the next.”

2. With this list of specific behaviors, a team of 
teachers with second language and special education 
expertise begins to identify possible second language 

development and disability reasons for the observed 
behaviors. So, how might the ESL and the special 
education teachers explain Carl’s forgetfulness? This 
step generates possible solutions that might alleviate the 
student’s difficulty (see step 4, below). 

3. At the same time, everyone involved gathers information 
about characteristics of the student and his or her 
learning environment. This leads to more general 
interventions that could be introduced at home or in 
the classroom. It also serves as an important context in 
which instruction and interventions are given.

4. As the information gathering continues, the team 
begins to list general and specific interventions that they 
believe would best benefit the student, and the process of 
providing support and monitoring progress would begin.

Seven integral factors in the student’s 
past and current home and school life:

Seven factors are fundamental to understanding dual 
language students who are having academic difficulties. 
These factors are also crucial for developing interventions 
that make sense from the students’ perspective. 

1. The Learning Environment: The first thing we need to 
do to make students more successful is to make teaching 
more effective. In RtI terms, we try Tier 1 interventions, 
but we must also question established practices in our 
school and program. We must assess how effective the 
learning environment is for students and exhaust the 
possibility that it needs to be “fixed” rather than the 
student. Many publications provide suggestions for 
evaluating both the dual language learning environment 
(Howard et al., 2007) and other programs for English 
learners (Miramontes, Nadeau & Commins, in press).  
We need to ask the following: 
• How qualified is the personnel to teach students who are 

developing proficiency in a second language and learning 
academic content through that language? 

• How adequate are the classroom and school resources to 
support those students?

• What is the research base for the way the learning 
environment has been set up?

• Does the use of the two languages and cultures in the school 
and classroom make sense from the student’s perspective?

• Is the language allocation plan understood, accepted, and 
well implemented?

• Is the students’ second language taught through content areas?
• Are the languages and the academic content taught with 

sufficiency, consistency, sustainability and flexibility?
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experience	  of	  educators	  developing	  and	  implementing	  dual	  language	  enrichment	  programs.	  

• Virginia	  Collier	  

• Wayne	  Thomas	  

• Jorge	  Torres	  

• Ester	  Dejong	  

• Jeff	  Zwiers	  
• Rebecca	  Freeman	  
• Natalie	  Olague	  

• Carlota	  Penny	  Bird	  

• Karen	  Beeman	  

• Marjorie	  Myers	  

• James	  Lyons	  

• Lisa	  Meyer-Jacks	  

• Erminda	  García	  

• Lilia	  I.	  Bartolome	  

• Guadalupe	  Valdes	  

• Eugene	  García	  

• Silvia	  Linan-Thompson	  

• Vincent	  Werito	  

• Else	  Hamayan	  

• Elena	  Izquierdo	  
• Kathy	  Escamilla	  
• Jorge	  Torres	  
• Leonard	  Baca	  

• Jennie	  DeGroat	  

• Edward	  Tabet-Cubero	  

• Lada	  Kratky	  

Wednesday,	  November	  16,	  2011	  	  

7:00	  a.m.	  –	  3:00	  p.m.	  	   School	  Visits	  (Ticketed	  Event)	  	  
3:00	  p.m.	  –	  5:30	  p.m.	  	   Early	  Check-‐In	  	  
5:30	  p.m.	  –	  8:30	  p.m.	  	   Opening	  Session	  &	  
Reception	  	  
7:00	  p.m.	  –	  9:00	  p.m.	  	   Exhibitors	  (Grand	  Opening)	  

Thursday,	  November	  17,	  2011	  

7:30	  a.m.	  –	  5:00	  p.m.	  	   Exhibits	  	  
8:30	  a.m.	  –	  9:45	  a.m.	  	   General	  Session	  	  
10:00	  a.m.	  –	  4:30	  p.m.	  	   Concurrent	  Sessions	  	  
11:30	  a.m.	  –	  1:00	  p.m.	  	   Networking	  Lunch	  

Friday,	  November	  18,	  2011	  	  

7:30	  a.m.	  –	  4:30	  p.m.	  	   Exhibits	  	  
8:15	  a.m.	  –	  9:30	  a.m.	  	   General	  Session	  	  
9:45	  a.m.	  –	  4:30	  p.m.	  	   Concurrent	  Sessions	  
7:30	  p.m.	  –	  10:30	  p.m.	  	   Conference	  Dance	  	  

Saturday,	  November	  19,	  2011	  	  

8:30	  a.m.	  –	  11:20	  a.m.	  	   Concurrent	  Sessions	  	  
11:30	  a.m.	  –	  Noon	  	   Closing	  Session	  	  

GENERAL	  SCHEDULE	  FEATURED	  SPEAKERS	  	  

Featured	  Performances	  by	  	  

Niños Flamencos 
National	  Institute	  for	  Flamenco 
http://www.nifnm.org/National_Institute_of_Flamenco 

Register	  early	  (by	  June	  14th)	  
to	  take	  advantage	  of	  the	  special	  rate	  of	  $319.00!	  

www.lacosecha.dlenm.org	  



	  

	  

Virginia	  Collier	  &	  Wayne	  Thomas	   are	   researchers	   in	   the	   area	   of	   school	   effectiveness	   for	   linguistically	   and	  
culturally	  diverse	  students.	  	  Both	  have	  worked	  with	  school	  districts	  across	  the	  country	  for	  the	  past	  23	  years.	  	  
Their	  award	  winning	  national	  research	  has	  had	  substantial	  impact	  on	  school	  policies.	  	  Dr.	  Collier	  is	  Professor	  
Emerita	   of	   Bilingual/Multicultural/ESL	   Education	   and	   Dr.	   Thomas	   is	   Professor	   Emeritus	   of	   Evaluation	   and	  
Research	  Methodology	  at	  George	  Mason	  University.	  	  	  

http://www.thomasandcollier.com	  

Kathy	   Escamilla	   is	   a	   professor	   of	   education	   in	   the	   division	   of	   social,	   bilingual,	   and	   multicultural	   foundations.	   Her	  
research	  centers	  on	  educational	  issues	  related	  to	  Spanish-‐speaking	  language	  minority	  students	  in	  U.S.	  schools.	  She	  is	  
specifically	  interested	  in	  issues	  related	  to	  the	  development	  of	  bilingualism	  and	  biliteracy	  in	  early	  elementary	  grades	  
for	   this	   Spanish-‐speaking	   population.	   Her	   research	   examines	   assessment	   practices	   and	   the	   impact	   of	   high	   stakes	  
testing	  on	  children.	  	  Kathy’s	  team	  have	  been	  conducting	  research	  as	  part	  of	  the	  Literacy	  Squared	  Project.	  	  

http://literacysquared.org/	  

Lilia	   I.	   Bartolomé	   is	   a	   Professor	   of	   Applied	   Linguistics	   at	   the	   University	   of	   Massachusetts	   at	   Boston.	   Bartolomé's	  
research	   interests	   include	   the	   preparation	   of	   effective	   teachers	   of	   linguistic	   minority	   learners	   in	   multicultural	  
contexts.	   	   Lilia	  has	  published	   many	   books	   including:	   Ideologies	   in	  Education	   and	  The	  Poisoning	  of	  Culture.	   	   She	   is	  
currently	  in	  the	  process	  of	  developing	  a	  manuscript	  that	  discusses	  immigrant	  parent	  education/collaboration.	  

http://faculty.www.umb.edu/lilia_bartolome/BiographicalSketch.html	  

Else	  Hamayan	  	  is	  an	  author	  and	  co-‐author	  of	  many	  professional	  publications	  including	  the	  dual	  language	  handbook.	  
She	   is	   the	   former	   director	   of	   the	   Illinois	   Resource	   Center	   in	   Arlington	   Heights,	   Illinois,	   and	   currently	   resides	   in	  
Argentina.	  She	  advises	  teachers	  and	  administrators	  in	  schools	  in	  the	  US	  and	  internationally.	  Her	  areas	  of	  interest	  are	  
teaching	   English	   as	   a	   second	   language,	   English	   language	   learners	   with	   special	   education	   needs,	   cross-‐cultural	  
learning,	  and	  dual	  language	  instruction.	  	  Else’s	  participation	  is	  co-‐sponsored	  by	  Caslon	  Publishing.	  	  	  	  

Dr.	  Eugene	  García	  is	  Vice	  President	  for	  University-‐School	  Partnerships	  at	  Arizona	  State	  University.	  	  Gene	  coordinates	  
teacher	  preparation	  across	  colleges	  and	  campuses	  in	  Arizona	  and	  the	  implementation	  of	  the	  university-‐public	  school	  
initiative	  to	  establish	  campus	  schools.	  	  Gene	  has	  published	  extensively	  in	  the	  area	  of	  language	  teaching	  and	  bilingual	  
development.	   Gene	   chairs	   the	   National	   Task	   Force	   on	   Early	   Childhood	   Education	   for	   Hispanics	   funded	   by	   the	  
Foundation	   for	   Child	   Development	   and	   the	   Mailman	   Family	   Foundation.	   	   His	   primary	   area	   of	   interest	   is	   bilingual	  
education,	  where	  his	  work	  and	  research	  continues.	  	  	  

Sylvia	   Linan-‐Thompson	   is	   an	   associate	   director	   of	   the	   National	   Research	   and	   Development	   Center	   on	   English	  
Language.	   	   She	   is	   Associate	   Professor,	   Fellow	   in	   the	   Mollie	   V.	   Davis	   Professorship	   in	   Learning	   Disabilities,	  
Department	  of	  Special	  Education,	  College	  of	  Education	  at	  The	  University	  of	  Texas	  at	  Austin.	  She	  is	  associate	  director	  
of	  CREATE,	  examining	  the	  effect	  of	   instructional	  practices	  that	  enhance	  vocabulary	  and	  comprehension	  for	  middle	  
school	  English	   language	  learners	   in	  content	  areas.	   	  She	  has	  developed	  reading	   interventions	  for	  struggling	  readers	  
who	  are	  monolingual	  English	  speakers,	  English	  language	  learners,	  and	  bilingual	  students	  acquiring	  Spanish	  literacy.	  	  	  	  

http://www.ngsp.com/Product/ESLELD/nbspnbspReach/tabid/1429/Default.aspx	  

Ester	  Dejong	  is	  an	  associate	  professor	  in	  the	  School	  of	  Teaching	  and	  Learning	  at	  the	  University	  of	  Florida’s	  College	  
of	   Education.	   	   Ester	   teaches	   courses	   in	   bilingual	   and	   bicultural	   education	   and	   in	   curriculum,	   methods,	   and	  
assessment	  for	  English	  speakers	  of	  other	  languages.	  Her	  research	  interests	  include	  two-‐way	  bilingual	  education	  and	  
other	  integrated	  models	  for	  language	  minority	  schooling,	  educational	  language	  policy,	  and	  teacher	  preparation	  for	  
bilingual	   students.	   	   Ester	   is	   scheduled	   to	   release	   her	   new	   book,	   Foundations	   for	   Multilingualism	   in	   Education:	  	  
Principles	  to	  Practice,	  this	  fall	  through	  Caslon	  Publishers.	  	  Co-‐sponsored	  by	  Caslon	  Publishing.	  

http://caslonpublishing.com/	  

La	  Cosecha	  2011	  	  Sponsors	  



	   Guadalupe	   Valdes	   is	   a	   professor	   at	   Stanford	   University’s	   School	   of	   Education	   has	   explored	  many	   of	   the	   issues	   of	  
bilingualism	  relevant	  to	  teachers	  in	  training,	   including	  methods	  of	  instruction,	   typologies,	  measurement	  of	  progress,	  
and	  the	  role	  of	  education	  in	  national	  policies	  on	  immigration.	  Specifically,	  she	  studies	  the	  sociolinguistic	  processes	  of	  
linguistic	  acquisition	  by	  learners	  in	  different	  circumstances—those	  who	  set	  out	  to	  learn	  a	  second	  language	  in	  a	  formal	  
school	  setting	  (elective	  bilingualism)	  and	  those	  who	  must	  learn	  two	  languages	  in	  order	  to	  adapt	  to	  immediate	  family-‐
based	   or	   work-‐based	   communicative	   needs	   within	   an	   immigrant	   community	   (circumstantial	   bilingualism).	   Her	  
research	  in	  these	  areas	  has	  made	  her	  one	  of	  the	  most	  eminent	  experts	  on	  Spanish-‐English	  bilingualism	  in	  the	  US.	  

Jeff	  Zwiers	  has	  worked	  for	  many	  years	  as	  a	  mentor	   in	  urban	  school	  settings,	  trains	  teachers	   in	   language	  and	   literacy	  
strategies,	   and	   teaches	   at	   Stanford	   University.	   He	   consults	   for	   international	   education	   development	   projects	   that	  
promote	   bilingual	   education,	   critical	   thinking,	   formative	   assessment,	   and	   engaged	   learning.	  He	   has	   published	  books	  
and	   articles	   on	   reading,	   thinking,	   and	   academic	   language.	   His	   most	   recent	   book	   is	   Building	   Academic	   Language:	  
Essential	   Practices	   for	   Content	   Classrooms	   (2008).	   His	   current	   research	   focus	   is	   on	   using	   academic	   conversations	   to	  
accelerate	  the	  development	  of	  content	  understandings,	  communication	  skills,	  and	  cognitive	  skills	  in	  all	  subject	  areas.	  

www.jeffzwiers.com	  

Edward	  Tabet-‐Cubero	  is	  DLeNM’s	  new	  Deputy	  Director.	  	  Edward	  has	  been	  a	  teacher,	  site	  administrator	  for	  
elementary	  and	  secondary	  schools,	  ELL/Migrant	  director	  and	  university	  instructor.	  	  Edward	  has	  a	  passion	  for	  
professional	  development,	  model	  development	  and	  effective	  teacher	  assessment	  and	  accountability	  systems.	  	  He	  
brings	  to	  this	  year’s	  conference,	  his	  expertise	  in	  the	  areas	  of	  leadership	  and	  the	  teaching	  of	  cross-‐language	  transfer.	  	  

www.dlenm.org	  	  

Karen	  Beeman	  was	  born	  and	  raised	  in	  Mexico	  City,	  Karen	  first	  came	  to	  live	  in	  the	  U.S.	  as	  a	  freshman	  in	  college.	  Prior	  to	  
working	  at	  the	  Illinois	  Resource	  Center,	  Karen	  was	  a	  bilingual	  teacher	  in	  Chicago	  and	  later	  became	  the	  principal	  of	  a	  
dual	  language	  Catholic	  school	  in	  Chicago	  where	  she	  served	  for	  seven	  years.	  Karen	  also	  worked	  at	  the	  University	  of	  
Illinois	  at	  Chicago	  where	  she	  supervised	  and	  taught	  practicing	  bilingual	  teachers	  and	  managed	  a	  federal	  grant	  
promoting	  collaboration	  among	  bilingual	  and	  monolingual	  teachers.	  	  

http://www.thecenterweb.org/irc/	  

Jorge	  Torres	  is	  the	  director	  of	  CETLALIC,	  a	  progressive	  language	  school	  in	  Cuernavaca,	  México.	  	  The	  school	  is	  
committed	  to	  solidarity,	  community	  service	  and	  social	  responsibility.	  	  CETLALIC	  provides	  small	  classes	  year-‐round,	  
with	  professional-‐trained	  native	  speaking	  teachers	  and	  the	  immersion	  opportunity	  of	  living	  with	  a	  Mexican	  family.	  	  
Jorge	  will	  offer	  his	  expertise	  in	  the	  areas	  of	  social	  justice	  and	  community	  action.	  	  	  	  	  	  	  

http://www.cetlalic.org	  

Christine	  Sims	  is	  an	  Assistant	  Professor	  in	  the	  Department	  of	  Language,	  Literacy,	  and	  Sociocultural	  Studies	  in	  the	  
College	  of	  Education	  at	  the	  University	  of	  New	  Mexico.	  Dr.	  Sims	  specializes	  in	  indigenous	  language	  revitalization	  and	  
maintenance	  issues,	  providing	  technical	  assistance	  to	  tribes	  in	  Native	  language	  program	  planning,	  training	  language	  
teachers	  through	  the	  UNM	  College	  of	  Education’s	  American	  Indian	  Language	  Policy	  Research	  and	  Teacher	  Training	  
Center.	  	  The	  Center	  builds	  on	  her	  work	  on	  Native	  language	  issues,	  spanning	  20	  plus	  years,	  through	  a	  grass	  roots	  
organization	  that	  she	  helped	  co-‐found	  in	  the	  early	  1980s.	  

Introducing	  a	  few	  La	  Cosecha	  2011	  Partners	  

Register	  early	  and	  take	  advantage	  of	  the	  special	  rate	  of	  $319.00!	  www.lacosecha.dlenm.org	  



	  

	  	  

Hyatt	  Regency	  Headquarter	  Hotel	  
http://albuquerque.hyatt.com/hyatt/hotels/index.jsp?null	  

$86.00/night	  –	  single/double	  	  

$111.00/night	  –	  triple	  	  

Reservations:	  	  (505)	  842	  -‐1234	  
Across	  from	  convention	  center	  

http://www.hotelandaluz.com/	  	  

$119.00/night	  –	  Single	  	  
5.00	  each	  additional	  occupant	  

Reservations	  (877)	  987-‐9090	  
One	  block	  from	  the	  convention	  center	  

THIS	  YEAR’S	  LA	  COSECHA	  PARTNER	  HOTELS

Academic	  Oral	  Language:	  	  Building	  a	  Foundation	  for	  Writing	  and	  
Content	  Learning	  (Grades	  4	  –	  12)	  

Date:	  	  	  	  June	  6,	  2011	   	   	   Site:	  	  	   Deming	  Public	  Schools	  
Time:	  	  	   8:30am	  –	  2:30pm	   	   	   Title	  I	  Training	  Center	  *	  Deming,	  NM	  	  88030	  

Date:	   June	  7,	  2011	   	   	   Site:	  	  	   The	  Lodge	  at	  Santa	  Fe	  
Time:	  	  	   8:30am	  –	  2:30pm	   	   	   750	  N.	  St.	  Francis	  Drive	  *	  Santa	  Fe,	  NM	  	  87501	  

Balancing	  Reading	  and	  Language	  Learning	  
(Grades	  1	  –	  6)	  

Date:	  	  	  	  June	  2,	  2011	   	   	   Site:	  	  	   Cien	  Aguas	  International	  School	  
Time:	  	  	   8:30am	  –	  2:30pm	   	   	   3501	  Campus	  NE	  *	  Albuquerque,	  NM	  	  87106	  

Date:	   June	  3,	  2011	   	   	   Site:	  	  	   The	  Lodge	  at	  Santa	  Fe	  
Time:	  	  	   8:30am	  –	  2:30pm	   	   	   750	  N.	  San	  Francis	  Dr.	  *	  Santa	  Fe,	  NM	  87501	  	   	   	   	   	   	  

For	  more	  info,	  including	  on-‐line	  registration,	  please	  visit	  –	  www.dlenm.org	  (Click	  on	  “What’s	  New”)	  

Mary	  Cappellini	  

Jeff	  Zwiers	  

Teacher	  Choice	  Workshops	  this	  Summer	  in	  New	  Mexico	  
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—continued from page 6—

Implication for intervention: We may have 
to change aspects of the whole learning 

environment (which would benefit everyone).

2. Personal and Family History: The following aspects 
of students’ home lives and interests are important:
• Socioeconomic status;
• Family dynamics;
• Degree of mobility;
• Student and family expectations; and
• Student interests, motivation, and experiential background. 

Implication for intervention: We may have to 
suggest strategies for parents to do at home, 
such as creating a quiet corner for homework  
or encouraging the child to read to a sibling.

3. Physical and Psychological History: We need to 
gather information about the following:
• Possible post traumatic stress syndrome;
• Impaired vision or hearing;
• Current psychological stress;
• Social and emotional development; 
• Developmental milestones; and
• Possible dysfunctional family situations.

Implication for intervention: We may have to 
address social-emotional issues and support 
current physical or psychological challenges.

4. Previous Schooling: We need to learn the following:
• The amount of formal schooling the student has had in both 

languages;
• The quality of previous formal language assistance programs 

the student has been offered; and
• The extent to which there has been interrupted/consistent/

sustained formal schooling in the student’s primary language.

Implication for intervention: We may have to 
make up for past schooling gaps.

5. Linguistic & Literacy Development: We must ensure 
that the second language development is meaningful 
and relevant to the students. We also have to understand 
students’ second language proficiency; we cannot 
expect them to complete academic tasks requiring 
language far beyond their level. Finally, we consider the 
transfer that occurs naturally between students’ two 
languages and build on the more proficient language.

Implication for intervention: All interventions 
must provide a context that is meaningful to 
the students, make developmental sense, and  

support students’ home language.

6. Academic Achievement: The following questions 
must be addressed in identifying student support:
• Is the knowledge of academic concepts being assessed 

as independently as possible from the language? 
• How adequately is the students’ academic language 

being developed?
• How appropriate is the instructional framework that is 

used to teach new concepts?

Implication for intervention: All interventions 
must build academic language and support 

the learning of academic content. 

7. Acculturation: For students whose home culture 
is significantly different from that of the school, 
every day is a cross-cultural adventure. The extent 
to which that is comfortable is a key determinant of 
how efficiently new concepts are learned. We need to 
learn about how the school includes students’ home 
cultures in its daily functioning, and we need to 
develop a sense of students’ resiliency and capacity 
to function in an unfamiliar culture.

Implication for intervention: Interventions 
must be culturally relevant to the student.

A few invaluable benefits emerge from this 
contextual approach to supporting dual language 
students who are having academic difficulties: 
•  We “fix” the system that the student is in and 
 improve the learning environment for everyone.

•  We “fix” the whole student by providing support in 
 all aspects of the student’s life.

•  We avoid separating the student from his or her 
 peers, thus avoiding unnecessary and noxious   
labeling.

•  We ensure a continuum of services rather than a   
piecemeal provision of interventions, which makes   
the services more effective and cohesive.

•  We accept the fact that students learn in different   
ways and at different rates, and we modulate our   
teaching accordingly; thus, we avoid penalizing   
students who are simply moving at a slower rate   
than their peers.

References
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“We must continue to perceive and value multilingualism 
as an asset, not a deficit.”
“Maintain culturally responsive education and pedagogy.”

Dual Language Programs______________________ 
“We should be offering language immersion programs to 
all students at a young age.”
“Measure and recognize our students’ academic 
proficiency in their native language ( not just in English).”
 
Professional Development______________________ 
“I think we should stop doing professional development 
that focuses solely on lecturing teachers about best 
practices and move to a model in which teachers engage in 
peer observation and collaboration.” 
“Start training all teacher and administrators in language 
acquisition best practices.”

 
The second day was organized under the Open Space 
process—a day-long session allowing us to set the 
agenda, share our expertise, and ask for advice on 
topics for which we don’t have answers. This process 
is designed to respond to participants’ interests and to 
build on the knowledge, experience, and talents each 
person brings to the room. Participants were urged to 
suggest topics for workshops or discussions that they 
would lead. Approximately thirty different sessions 
were held throughout the day.

We led a conversation on Developing Sustainable Dual 
Language Programs, meeting with a group of ten other 
educators to talk about the processes and challenges 
in developing and maintaining effective dual language 
programs. The main theme of the discussion was the 
need for care and thought in developing new programs, 
with at least a year of pre-planning before starting a 
new dual language program. Another emphasis was the 
need to re-evaluate existing programs on a yearly basis 
to ensure continuous improvement and measurable 
success for students. 

Allowing ourselves to have conversations about ELLs 
in our community was liberating and exhilarating. 
Most individuals involved left hopeful for the future of 
our bilingual/English learners. Furthermore, many of 
us connected, exchanging ideas and personal contact 
information—creating new communities of support to 
develop and maintain a world-class quality education 
for bilingual/English learners in the 21st century. 

by Susana Ibarra Johnson, WIDA; and Lorenzo Sánchez, DLeNM
Joining the National Conversation on English Learners Education

 With the reauthorization of No Child Left Behind 
looming, the educational community has been 
wondering about the Obama administration’s 
direction. Those of us who work in dual language 
education and with ELL populations are watching 
with great interest. This spring, the National 
Clearinghouse for English Language Acquisition and 
the Office of English Language Acquisition sponsored 
a series of public conversations around the country 
on the topic: What makes for quality education for 
English learners in the 21rst century? 

We attended the March session in Seattle, which 
was opened by José Rico, Deputy Director of The 
White House Initiative on Educational Excellence 
for Hispanics. To engage participants, the facilitators 
used the Kiva Process, consisting of volunteers on 
stage who answered the questions below. Then small 
group conversations began at each table based on 
the statements made on stage and driven by the 
individuals in each small group. The following three 
questions were addressed in three separate rounds:

1. What should we stop doing in the EL Education?
2. What should we keep doing in EL Education?
3. What should we start doing in EL Education?

Individuals were also asked to write their final 
thoughts about each question and these results will 
be available on the OELA website (http://www.ncela.
gwu.edu/meetings/2011elconversation/ ). The process 
was designed to give the federal government a 
chance to hear the voices of practitioners in the field.

This process generated a multitude of remarks from 
the audience. The following quotes highlight some of 
the main themes from these conversations. 

Assessment________________________________ 
“The government needs to back up the definitions of 
ELLs with assessments that are appropriate to students’ 
linguistic capacities. 
“The problem isn’t that we have an accountability 
system—the problem is in how we implement the 
accountability system.” 
“Our system needs to recognize growth.”

Cultural Competency_______________________ 
“National Core standards for education should include 
cultural competence.” 
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Chants can be a powerful way to give all students 
access to key vocabulary, content knowledge, or 
word study/grammar characteristics being taught 
in the content unit or literacy block. A quick chant 
to begin a math lesson builds engagement and 
focuses students. A chant that summarizes the key 
elements of a story makes the main selection more 
accessible to language learners and students reading 
below grade level. A chant that clarifies and reviews 
content information solidifies conceptual learning.

Chants are a quick instructional piece—only two 
to five minutes of classroom time—that you can 
do over and over again, giving students the kind of 
repetition they need to master high-level words and 
concepts as they develop fluency and expression.

Once you have composed a chant, write it on a wall 
chart or print it out in a large font. Use different 
colors to separate stanzas visually or highlight 
refrains. Keep the chant easily accessible and repeat 
it often. With students, add hand gestures, sketches, 
and highlight high-level vocabulary. Give students 

DLeNM Launches New Chant Resource  
for—and by—Teachers!

Yes Ma’am: Fractions, Decimals, Percents  
 (Grades 5-8) by Annette Maestas

Is this a fraction?            Yes, Ma’am
Is this a fraction?  Yes, Ma’am
How do you know?  Part of a whole
How do you know?  Numerator and denominator
Give me an example.  ¾ (3 out of 4)
Give me an example.  a/b (a over b)

Is this a decimal?  Yes, Ma’am
Is this a decimal?  Yes, Ma’am
How do you know?  Part of a whole
How do you know?  Tenths, hundredths, thousandths
Give me an example.  0.16 (sixteen hundredths)
Give me an example.  0.075 (seventy-five thousandths)

Is this a percent?  Yes, Ma’am 
Is this a percent?  Yes, Ma’am 
How do you know?  It’s a ratio
How do you know?  Compares a number to 100
Give me an example.  25%
Give me an example.  Means 25 out of 100

Are they all alike?  Yes, Ma’am
Are they all different?  Yes, Ma’am
Explain yourself.  All parts of a whole
Explain yourself.  Represented differently

Helpful hints for writing chants: 

• Select a frame that supports your purpose 
for the chant or devise your own. 

• Embed the content you’re studying in the 
chant to promote academic language, 
content learning, and student engagement.

• Identify the sentence pattern, language 
structure, and verb tense you want to target 
with the chant. This is a great way to extend 
your language objectives.

• Take out unnecessary words—focus on the 
language and content that you want to 
highlight.

• Work with other teachers at your grade level 
to develop chants to keep it manageable. 
This makes it easier to build a library of 
chants.

• Choose a rhythm or beat that works for 
you—the students will say it the way you 
say it!

Las Monedas (Grades 1-2)
por Jilma Ortiz, San Francisco Unified

Penny, penny, un centavo
Eres café, como un pavo
Nickel, nickel, eres cinco
De cinco a cero pegas un brinco
Dime, dime, eres diez
Terminas con cero cada vez
Quarter, quarter, veinticinco
Con dos hago cincuenta
Y con tres setenta y cinco
Half dollar, half dollar, con dos haces cien
Cincuenta y cincuenta hace un dólar muy bien

gladchantbank.dlenm.org

their own chant booklets and let them read,  
highlight and sketch. This builds fluency and 
vocabulary, and students love it!

Below are two examples. As you can see, chants  
work across language of instruction, content, and 
grade level. For more, please visit gladchantbank.
dlenm.org, where you can download chants to use 
in your classroom and upload yours to share with 
other teachers!
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Increased need for conversation skills has emerged 
from current communication technology. Devices 
foster less face-to-face communication and can limit 
in-depth communication. Granted, information is 
exchanged, but exploring a topic, building ideas, 
and making emotional connections may be missing. 
Moreover, most modes of communication, such as 
video, podcasts, written 
texts, music, and images 
do not adjust their 
messages or negotiate 
meanings with their 
viewers, nor do such 
modes challenge users 
to think as much as 
a real conversation 
partner can.

Over the years, I 
have observed many 
classrooms in which 
students had very limited opportunities to engage 
in extended and meaningful talk. Research supports 
this conclusion all too well (Nystrand, 1997; 
Staarman, Krol, & vander Meijden, 2005). English 
learners, in particular, need extra practice with 
academic “dialects” of the language being taught 
(e.g., English, Spanish, Navajo, etc.), and school 
should provide multiple opportunities for students  
to produce meaningful linguistic output (Swain, 
1985). Yet most discussions in school are whole class, 
which severely cuts the amount of time each student 
gets to talk. Even activities that do elicit short 
responses from many students, such as think-pair-
shares and jigsaws, fail to foster deeper levels of talk. 
Students need to do more than regurgitate answers; 
they must learn to construct academic ideas with 
others (Cazden, 2001, Mercer, 2000).

Academic Conversations
Conversations are exchanges between people who 
are trying to learn from one another and build new 
meanings. Partners take turns talking, listening, and 
responding to each other. Academic conversations 
are sustained, purposeful, and focused on school 
topics. These vary widely, ranging from themes 
in The Adventures of Tom Sawyer to causes of the 
French Revolution, from the role of geography in 
culture to the debate on the use of stem cells. But 
regardless of topic or content, five core conversation 
skills keep emerging ( see Figure 2).

These skills (some of which are also called discourse 
moves) work together to help students focus on an 
important question, idea, or topic. You will notice most 
of these skills in your own conversations. These are 
also helpful for improving student writing and reading. 
The organizer in Figure 2 is called the AC Placemat, 
which students use to scaffold their conversations. The 

central question goes in 
the middle and students 
use the skills around 
it to deepen the ideas 
while staying focused. 
The larger version (see 
Resources at jeffzwiers.
com) has sentence 
frames for prompting 
and responding. 

AC Skill 1: Elaborate, 
Clarify, & Question
Elaborating is the 

process of giving more information related to a 
topic or idea. The speaker should foresee how 
much extra information is needed to make the idea 
clearer. In addition, a listener should know when 
more information is needed to deepen or move the 
conversation forward. This tends to happen when the 
topic is complex, general, confusing, or abstract.

Students also need to be able to ask good questions 
to clarify and deepen conversations—one of the skills 
desired most by employers. Good questions zoom 
in on issues that have not yet been covered, consider 
different perspectives, and highlight bigger picture 
ideas. Questioning also shows conversation partners 
that you care about what they think and say. 

AC Skill 2: Support with Evidence & Examples
We fortify an idea by supporting it with reasons, 
evidence, and examples. I tell teachers to start with 
examples in the order described below, because many 
students jump straight to examples from their own 
lives. They then run out of time to talk about examples 
from texts or world, which tend to be the lesson’s 
purpose. Four types of examples are: 1) Examples 
from the text. When students prompt one another for 
examples to support ideas, the first place to look is the 
text. We can help with sentence starters such as: “Based 
on what the character said here, “….” or “In the text, 
let’s see, the exact wording was… This means that…” or 

	   	  

	  

Key question,  
Main idea, 

Theme, Topic  

	  
	  
	  

Synthesize 

	  
	  
	  

Paraphrase 

	  
	  
	  

Build on & 
Challenge Ideas 

Support w/ Examples 
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Elaborate & Clarify 
	  
	  
	  
	  

Figure 2. Academic Conversation Placemat

—continued from page 1—
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“Remember the part where…” 2) Examples from other 
texts. Students need to learn to think about examples 
from other texts that they have read in and out of 
school. 3) Examples from the world. We should train 
students to look around and “read the world” (Freire 
& Macedo, 1987) to make links and applications of 
texts that can serve them throughout life. 4) Examples 
from one’s own life. People usually prefer to use 
personal examples. This is natural and can be helpful, 
but we must build the habits of using the text and 
thinking beyond ourselves.

AC Skill 3: Build on and Challenge Ideas
Students often just “popcorn” out their ideas, without 
referring to or building on the ideas of others. We 
need to prepare students to build on or appropriately 
challenge a partner’s idea. Given that life is full of 
conflicting perspectives, solutions, and opinions, we 
must teach students to encourage, respect, and build 
other perspectives. Students gradually develop the 
mindset of building, rather than competing. We can 
train them to do the following in their conversations:
· Zoom in and pick a point. As you listen, try to zoom in 
on a meaningful point shared by your partner that best 
maintains focus on the topic and builds the conversation. 
This might be a point on which you agree or disagree. 

· Link ideas. You connect your partner’s idea to previous 
texts, ideas, conversations, interests, issues, and examples. 

· Stay relevant. When you bring up ideas, you need to have 
good “relevance and logic filter.” You and your partner 
should share notions of what is relevant to the topic 
(Barnes & Todd, 1977). This means that you must be able 
to self-filter and prune ideas before even sharing out loud. 

· Challenge. Great learning can result from conflict and 
controversy, but you must be strategic and respectful. 

· Adapt. Part of building is adapting as you talk. You might 
not know where a conversation is going, and you may  
have to follow, adapt, and take new directions. 

AC Skill 4: Paraphrase
Paraphrasing is the skill of mentally organizing what 
a speaker said and then succinctly describing what 
was understood, inferring the speaker’s emphasis. This 
helps to highlight the points that best relate to the main 
topic. Paraphrasing helps partners to negotiate and 
clarify meaning. Given that no two people experience 
the world in exactly the same way, such negotiations  
are necessary. “A speaker can never transmit 
information to a listener that will be understood in 
exactly the same way as the speaker conceptualizes that 
particular piece of information” (Raban, 2001, p. 33). 

AC Skill 5: Synthesize
Synthesizing conversation points involves 
remembering and connecting key ideas from the 
conversation into a coherent synopsis. One must fit 
the paraphrased chunks together, weed some out, 
and whittle them down into a shared conclusion. 
Synthesis is key to school conversations because 
students need to negotiate and reformulate ideas, 
learning the material. Synthesizing is supported 
by skills of organizing, prioritizing, and shaping 
abstract ideas into a summary. So, make sure to 
leave time for students to think back through their 
conversation and gather their ideas into a synthesis. 

Conclusion
The skills that support academic conversations 
align with many of the new Common Core State 
Standards (www.corestandards.org) that have been 
adopted by the majority of states in the United 
States. For example, students will be expected to 
collaborate in teams, express their ideas, and listen 
to one another as they communicate with purpose. 
They will be required to think critically together 
and express their thoughts in coherent ways for a 
variety of different applications. 

Academic conversations can help to develop 
the highly important but under-tested skills and 
language that are vital for achievement in life. After 
all, our duty as teachers is to prepare, to our utmost 
abilities, each student for a successful life—no matter 
how misguided and myopic a system becomes.

As the philosopher David Hume wrote, “but they 
must feel an increase of humanity, from the very 
habit of conversing together” (1987). Humanity 
grows from thinking together about life. Together 
we solve problems, build relationships, interpret 
events, and construct meaning—all with language. 
As our students become better communicators, 
thinkers, problem-solvers, and leaders, they truly 
achieve. And this is the type of achievement that 
the future needs. 

Jeff Zwiers teaches at Stanford University and works at 
the Center to Support Excellence in Teaching. He has 
authored books and articles on academic literacy and 
language development. Ideas in this article come from 
his book, Academic conversations: Classroom talk 
that fosters critical thinking across disciplines, to be 
published in fall 2011.

Jeff is coming to New Mexico in June—don’t miss it! Visit 
www.dlenm.org for more information and to register.

—continued from page 10—

—continued on page 11—
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; La Cosecha 2011, 16th Annual 
Dual Language Conference —
November 16-19, 2011, Albuquerque 
Convention Center, Albuquerque, New 
Mexico. For more information or to 
register, visit http://dlenm.org/lacosecha/. 
Early registration rate still  available.
Check out the conference insert inside, 
and watch the website for updates!

; 19th Annual National Two-
Way Immersion Conference, Two-
Way CABE, 2011—A Composition 
of Best Practices—June 27-30, 2011, 
in Sacramento, California. For more 
information, contact Rosa Molina  
at twbirosa@aol.com.

; ESEA REAuthoRizAtion Policy BRiEf—Speakers of Other Languages Who 
Are Limited in Their English Proficiency—available at www.dlenm.org. You are 
invited to review this new policy brief, authored  by James J. Lyons. Please add your 
endorsement as we share with policy makers who are negotiating the reauthorization 
of the Elementary and Secondary Education Act.

; DLeNM Teacher Choice Summer 
Workshops—Mary Cappellini and Jeff 
Zwiers are coming to New Mexico in early 
June!  Mary will be here June 2 and 3, and 
Jeff is here June 6 and 7. For locations, 
registration, and more, see inside this 
Soleado, go to www.dlenm.org (What’s 
New), or call Leslie at 505.243.0648.

; Dual U Summer Institute—
Illinois Resource Center—June 12-17, 
Santa Fe, New Mexico. A five-day session 
for teachers, administrators, and other 
stakeholders developing and implementing 
two-way immersion programs. Learn more 
at www.thecenterweb.org/irc or contact 
Karen Beeman at kbeeman@cntrmail.org.


