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On today’s world stage, multilingual skills and 
cultural competence have taken the lead roles, 
as the 21st century showcases the emerging 
professionals of a future competitive global 
workforce. Thus, it is 
Utah’s quest to provide 
all their students with the 
opportunity to become 
linguistically proficient 
and culturally competent 
by mainstreaming dual 
language immersion 
programs for students of 
diverse abilities across 
all socioeconomic, 
ethnic, rural, urban, 
large and small 
school communities 
throughout the state.

Utah’s statewide Dual Language Immersion 
Initiative is a lofty, incredibly 
ambitious, and unprecedented 
effort to ameliorate the 
urgency for language skills that 
address the state’s business, 
government, and education 
needs. In 2008, under the 
visionary leadership of former 
Governor Huntsman and 
the sponsorship of Senator 
Howard Stephenson, the Utah 
Legislature passed Senate Bill 
41, providing funding for the 
dual language immersion 
program and charging the 
Utah State Office of Education 
(USOE) with creating a world-
class language program. 
Legislators and business leaders 
believe this to be a critical long-

term investment in the viability and vitality 
of Utah’s future economic competitiveness.

Utah educational leaders thoughtfully and 
intentionally selected  
a model that is 
not only rooted 
in research-based 
principles and 
practices of second 
language teaching 
and learning, but is 
also responsive to the 
political landscape 
of the state and best 
meets its students’ 
needs. Utah’s dual 
language immersion 
(DLI) programs 
implement a fifty-fifty 

model, in which students spend half of their 
school day in the target language and the 
other half-day in English. Most of the state’s 
programs begin in the first grade, with 
a few starting in kindergarten. All state-
sponsored schools with DLI programs are 
required to implement the fifty-fifty model 
and use two teachers, one who instructs 
exclusively in the target language for half of 
the day and a second teacher who teaches 
exclusively in English the other half of the 
day. Teamwork is essential to the successful 
implementation of the program. 

For most schools, the reason for waiting 
until first grade to start DLI is primarily the 
result of not having full-day kindergarten 
and the challenges of finding highly-
qualified, early-childhood teachers who 
meet the language proficiency necessary to 

Utah State Superintendent Dr. Larry Shumway 
works with students in a Spanish dual 

language immersion program.
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by Nancy Lawrence—Albuquerque Public Schools and the University of New Mexico

—continued on page 3—

Teaching English learners (ELs) involves a great deal 
of knowledge about the targeted subject and topics, 
effective and appropriate strategies/approaches, and a 
good grasp of academic language as well as language 
acquisition processes. This can be a daunting task 
even for teachers who are endorsed in TESOL and 
typically have specially designated ESL language arts 
classes. But consider the challenge for secondary 
content-area teachers who may be working with a 
wide range of English learners—from very beginning 
to very proficient—within the same class section. 
Add to this the unique qualities of adolescents 
and the constraints of middle- and high-school 
scheduling formats. 
Fortunately, there are 
responses to these 
challenges: engagement, 
advancement, and success 
in learning not only 
counter the difficulties 
faced by students and 
teachers, but they reward, 
confirm, and reinforce 
their efforts. 
 
There are resources 
that help us achieve 
productive, positive, and 
engaging classrooms. Many 
of us are familiar with some approaches for helping 
English learners understand concepts and skills in 
content areas: the Sheltered Instruction Observation 
Protocol is one example. Other approaches, such as 
the Guided Language Acquisition Design framework, 
offer specific techniques and procedures, while the 
Common Core State Standards describe content 
and language knowledge, skills, and understanding 
necessary for the different subject areas. The goal 
of the secondary teacher is to find what works best 
and most efficiently given the particular context of 
middle- or high-school students in content courses.

Several secondary teachers in Albuquerque and 
Los Lunas public schools have found that English 
learners tend to persevere in their commitment 
to learning when instruction is based on certain 
principles which underlie methods and standards 

such as those mentioned above. These teachers have 
differing teaching experiences, but each has had at 
least some professional development in working 
with ELs: Gretta Aguilar teaches math at Los Lunas 
Middle School; Morgan Cordell, at Taft Middle 
School in Albuquerque, teaches physical education; 
and Alexandra Foyle taught both math and science at 
Albuquerque High School. 

The three principles which became evident in 
interviews, lesson plans, and classroom implementation 
are neither all-encompassing nor unfamiliar to those 
teaching language learners. But in the case of these 

three teachers, these 
principles have perhaps 
proven to be the most 
salient and important 
when working with EL 
adolescents. The examples 
and descriptions which 
follow are products of 
the teachers’ dedication 
to student achievement, 
growth, and well-being—
and ultimately, their 
thoughtful planning.

Learning with and 
from one another 

Implementing active participation in learning is 
often enhanced through collaborative learning 
activities. Small group work fosters engagement in 
opportunities for ELs to practice academic language in 
less threatening settings. These formats also capitalize 
on adolescents’ growing social skills in building and 
supporting learning and new knowledge. In Ms. Foyle’s 
biology unit on proteins, students worked in pairs 
to build 3-D models of DNA, then RNA, and finally 
protein strands, each building on the previous work. 
These were displayed around the classroom and used 
as references during the unit study. Toward the end of 
the unit, Ms. Foyle put her students in groups of four, 
mixed by language and academic achievement. The task 
was to create a song, rap, or chant about a previously 
assigned topic in the protein unit. Each group was 
given time to rehearse with a partner group in order to 

Supporting Secondary ELs—Content and Contexts

Mr. Cordell’s students practice language and 
basketball skills in teacher-designed small groups.
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—continued from page 2—

—continued on page 14—
—continued on page 3—

critique each other, offer suggestions, and review and 
refine their pieces. Finally the groups presented to the 
whole class. 

In physical education, small groups in sports are not 
unusual. In teaching basketball to his sixth-graders, 
Mr. Cordell also used various grouping patterns, with 
students mixed by their ability in the sport and in 
English. First, partners practiced passing and then, 
with two partnerships joining into groups of four, 
students took turns shooting baskets around the gym. 
Mr. Cordell has found that, in addition to learning 
physical education skills and language more easily in 
groups, students begin to develop friendships. And in 
math class, Ms. Aguilar gives students an opportunity 
to “take-a-side” about math topics so that they can 
consult, defend, and argue for a “side” with their peers. 
They also interview each other. Armed with topics 
named on a matrix, students write answers, paraphrase 
with partners, and then continue to collect answers from 
other students as they circulate around the class.

Language practice in content study
The demand for proficiency in academic language and 
literacy intensifies considerably at the secondary level. 
Content teachers must therefore focus on explicit, 
detailed, language goals—for listening, reading, 
writing, and speaking—in implementing learning 
opportunities in their content lessons. Support for 
language and literacy learning fosters adolescents’ sense 
of control and academic achievement as they work 
simultaneously on both content and language learning. 
We may think of physical education as an area where 
students automatically “pick-up” language during 
their activities. Mr. Cordell, however, emphasizes key 
terminology throughout each class session. For example, 
beginning with a short video, students learn the names 
of the basketball passes they will be practicing; the 
words identifying the passes and the procedures are 
also written on the board. Students keep an illustrated 
vocabulary sheet of important terminology for 
reference. As Mr. Cordell demonstrates the three types 
of basketball passes—chest, bounce, and overhead—he 
identifies them and describes the techniques/procedures 
orally. The students do the same during practice drills 
and in demonstrating each pass for their teacher. 

Ms. Aguilar’s math students use various learning 
activities to solidify their understanding of concepts 
and language. Language activities that build on what 

students are learning include the write-around 
technique: students write, share, and respond to each 
others’ writing on a particular topic. Reinforcement 
comes through a partner read-and-retell about 
passages or instructions in the math textbook, and 
written entrance or exit slips provide review. In 
biology, Ms. Foyle’s high-school students practice 
new terminology orally and in written form with 
each other and with her. She facilitates regular 
guided, structured note-taking, oral reading and 
responding, and written review.

Prior knowledge: a base for deeper 
understanding
Thinking in concepts and application of learning 
across content areas are expected of adolescent 
learners. For all students at this age, and especially 
ELs, the value of making visible one’s prior 
experiences and knowledge is vital: it allows 
students to engage, personalize, make connections, 
and build upon new learning and expanded 
understanding. As part of unit launches using the 
Academic Literacy for All approach (ALA), Ms. 
Aguilar’s math students write two sentences to a 
prompt which relates to the math concept being 
addressed. In one case, the word “change” was the 
prompt for a unit on variables. After writing what 
they know from their own lives, they pair-share-
write and then negotiate to write two sentences as 
a group of four. Ms. Aguilar then presents a short 
piece of academic text about the concept on the 
Promethean board. With the groups’ own writing as 
a base, teacher and students compare all the written 
pieces and analyze in depth the academic selection, 
clarifying meaning and various language structures. 

Students clarify their understanding through  
a “write around” in Ms. Aguilar’s class.
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not have to be drawn out and complicated. If students 
are involved, the teaching of writing can flow easily 
and naturally, using students’ input as a guide and 
parents as resources. 

Getting to know your students
At the beginning of the school year, students complete 
a writing sample. That sample usually gets scored and 
stored in a writing portfolio. Students rarely, if ever, 
look back through their writing portfolios to celebrate 
progress or identify recurring areas of need. But this 
is actually where I begin writing instruction in my 
fourth/fifth grade dual language classroom at Cien 
Aguas International School.

After scoring student samples using a school-
developed grade level rubric, I give students’ writing 
samples and scored rubrics back to them with their 
writing portfolios. I ask students to review their 
rubric and their writing sample, but I also ask them 
to compare it to their previous samples. Students and 
I take time to celebrate growth such as neater hand 
writing, spelling progress, improved organization, 
relevant details, and so on. We go through this formal 
process three times a year as an entire school.

We also take time to identify recurring areas of need 
such as spelling, grammar, main idea, or details. If the 
same areas consistently need improvement, students 
quickly take note on their own. After spending some 
time getting to know where they are, students and I 
review the grade-level rubric. All students need to 
know where we’re going—they need to set a goal.

Goal setting 
Once students understand where they are as writers, 
they can set more accurate goals for themselves. If 
they set a goal on their own, they are more likely to be 
motivated to keep it. Goal setting takes time. I sit for 
at least five minutes with each student, helping them 
review their current and past rubrics. Together, we set 
three goals. Two BIG goals and an “easy” goal; these 
goals vary from student to student.

Goals one and two are big goals, meaning these are 
content-based goals. I learn what I will have to focus 
on as far as mini-lesson instruction or individual 

student conferences. Writing introductions, sticking to 
the main idea, adding details, and so on, are all mini-
lessons I can do in either English or in Spanish. More 
than likely, if a student has a hard time introducing a 
topic or sticking to a main idea in their first language, 
they will have a difficult time in their second language.

v What do I do well?
v	 Where can I improve?
v	 My writing goals for this school year are:

o Goal 1
o Goal 2
o Goal 3 (my easy goal)

v	 What can my parents do to help me?
 Parent and Student signatures

Goal three is an easy goal! These clear goals help 
parents stay engaged and interested in a student’s 
writing. Students choose something like handwriting, 
writing within margins, or spell checking/improvement 
as their third goal. Parents can more easily help a 
student improve these skills or review a student’s 
writing for neatness. E-mail communication with 
families identifies specific improvements I’ve seen 
that stem from parent involvement, serving as a gentle 
reminder that parents can be looking for these things 
as they read their students’ writing. 

Writing instruction
During the school year, my mini-lessons in both 
languages focus mainly on writing introductions, 
supporting details, sticking to a main idea, and writing 
conclusions. For the most part, my fourth and fifth 
grade students always—ALWAYS—need focused 
instruction on these areas of writing. The language of 
instruction for writing is determined by the language 
of instruction for each integrated content unit, though 
each unit will have writing tasks in both languages. 
Students keep all writing (including all drafts) for a 
given unit in their unit portfolios. Writing instruction 
takes place primarily during mini-lessons and one-on-
one conferences.

We write ALL the time! We write reading responses, 
journals, poems, single paragraphs, summaries, 
narratives, opinions, comparison-contrasts, and more! 
Everything considered to be an assessment piece is 

by Velia Raff—Cien Aguas International School, Albuquerque

—continued on page 5—

Setting Goals to Improve Writing Instruction and  
Engagement in a Dual Language Classroom
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A clipboard with a class list helps me make 
sure that everyone is getting regular conference 
time. Some students sit down for a full, focused 

conference, while others are sent off to work on 
a specific revision or editing task they can work 
on independently. Students also conference 
with each other as needed, with fifth graders 
(after two years of these expectations) serving 
as highly effective peer editors.

Reviewing goals and 
accomplishments
In the middle of the school year, students 
write another sample. We use this second 
sample to help us review goals and 

celebrate accomplishments. 
At this time, many students 
find it appropriate to 
change one or more of their 
goals. Many times, goal 3 is 
changed because students 
have met that goal. During 
goal setting, we discuss 
goals 1 and 2. Students 
may have made strides in 
these two and there may or 
may not be changes made. 

It is important that both 
teacher and student identify 

progress even if goals aren’t completely met. 
Celebrating approximations is essential!

Ending a school year
By the end of the school year, students are well 
versed in their grade-level rubrics and can explain 
their writing growth to their parents. There is 
always variation in their levels of comprehension, 
but students usually describe how much “smarter” 
they sound when they write, because they’ve 
learned to write relevant supporting details or how 
to write to a prompt without going off topic.

Teaching writing using writing portfolios with 
student input and parent help makes teaching 
much easier! During conference time, everyone 
is aware of writing. When everyone knows where 
the student is as a writer and is knowledgeable 
of grade-level goals, it becomes easier to enlist 
parent help and student cooperation. Teamwork 
is essential to student achievement, and writing 
portfolios can inform instruction all year round.

edited at least twice using our grade-level rubric. 
Students learn to edit their own and each other’s work. 
Writing for practice or writing for learning (such as 
learning logs) is not reviewed with the rubric, but 
exemplars are often shared. During that time, 
I focus on one or two exemplary 
rubric elements present 
in a student’s piece 
to keep the talk 
short and focused.

The writing 
conference
Students also bring 
their work for me to 
edit. This is our writing 
conference. During our 
writing conference we 
review their work with 
their three goals in mind. 
Students are often very well 
aware of their goals because 
they set them themselves. 
They know and understand 
what they were supposed to 
work on. Often, I find that 
students bring their work to 
me remarking on their progress 
and improvements. 
 
Writing conferences do take time and one student may 
have multiple conferences for one piece of writing. It 
is not uncommon for one student to have six drafts 
for one five-paragraph essay, especially in their second 
language. I find individual writing conferences most 
useful in helping meet a students’ needs and most 
informative about a students’ writing. 

Other than working on goals, individual students and 
I have more focused lessons. Here is when I attend 
to specific language instruction for each student. Not 
all students need to review apostrophes in English 
or el vs. la en español. Differentiation for the range 
of student language and literacy levels takes place 
through these individual conferences. Conference 
notes are captured on the computer, where I keep on-
going documentation of students’ strengths, growth 
areas, and successes. Conferences also sometimes 
generate a quick e-mail to families about students’ 
writing accomplishments. 

—continued on page 5—

—continued from page 4—

Students write and confer during writing 
time in Sra. Raff’s classroom.
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WIDA has also been working on the creation of 
K-12 academic Spanish language development 
(SLD) standards which are expected to be released 
in early 2013. This article highlights some of the new 
components introduced in the 2012 Amplification and 
provides a preview of what educators can expect to see 
in WIDA’s SLD standards.

The 2012 Amplification of the ELD 
Standards: Making explicit connections  

to content standards

Since its inception, WIDA has always strived to provide 
educators sample representations of what academic 
language development could look like for a given 
standard across proficiency levels. Within WIDA’s 
standards framework, these representations are reflected 
through the standards matrix. The 2012 Amplification 
standards matrix introduces new components that help 
make the connection between ELD standards and 
content standards, such as the Common Core State 
Standards (CCSS) and the Next Generation Science 
Standards (NGSS). Below are some ways in which this 
connection is evident in the ELD matrix.

v Grade Level. The 2012 
Amplification provides standards 
matrices for individual grade 
levels1 from grades kindergarten 
through 8th grade and for grade-
level clusters 9-10 and 11-12. 
This change provides educators 
examples of grade-level specific 
content topics within WIDA’s 
standards matrices. However, 
language development is 
not a linear and single-path 
process, but instead, a complex 
process that includes multiple 
trajectories, depending on 
students’ individual experiences 

Figure 1 WIDA ELD Standards Matrix

by Susana Ibarra Johnson, Lorena Mancilla, and Patricia Venegas— 
World-Class Instructional Design and Assessment (WIDA) Consortium 

Creating Connections to the Common Core:
New Components in WIDA’s Standards Framework

In response to feedback collected from educators 
across the WIDA consortium and the influence of 
content standards, in particular the Common Core 
State Standards, WIDA proudly introduces The 2012 
Amplification of the English Language Development 
Standards Kindergarten-Grade 12. This publication, 
released in July 2012, makes the WIDA standards 
framework more meaningful to educators of English 
language learners (ELLs) by highlighting the role 
of academic language and sociocultural context 
in language education. While we introduce some 
changes and new components to WIDA’s standards 
framework, it is important to note that WIDA’s five 
English Language Development (ELD) standards 
remain the same:

Standard 1: Social and instructional language
Standard 2: The language of language arts
Standard 3: The language of mathematics
Standard 4: The language of science
Standard 5: The language of social studies

Table 1 WIDA’s English Language Development Standards

Figure 1 WIDA ELD Standards Matrix

1.  Previous editions of the standards 
matrices were organized around 
grade-level clusters (K, 1-2, 3-5, 
6-8, 9-12).

 

—continued on page 7—
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in and out of the classroom. For this reason, WIDA 
recommends that educators browse through 
adjacent grade levels to get a better idea of the 
language profile of a student at particular levels of 
language proficiency. In other words, the language 
proficiency of a 4th grade student at level 3 in 
speaking can be better understood if, in addition 
to looking at the strand for 4th grade speaking, 
educators also consider what students can do at 
level 3 in 3rd and 5th grade.

v	Connection. This component provides topics 
drawn from the CCSS, the NGSS, and content 
standards from consortium member-states that 
have chosen not to adopt the CCSS or the NGSS. 
Whereas previous editions of the WIDA standards 
matrices have always provided an Example Topic 
derived from content standards, the introduction 
of the Connection now makes it easier for 
educators to see where the Example Topic was 
derived from.

v	Topic-Related Language. This component 
provides examples of grade-level content words 
and phrases (derived from the CCSS and NGSS 
and related to the Example Topic) that all students 
should be exposed to regardless of their language 
proficiency level.

v	Example Context for Language Use. This 
component provides educators a description of the 
context in which language 
learning occurs. It 
includes genres, registers, 
and text types included 
in the CCSS and NGSS. It 
also reflects a connection 
to the curriculum 
because educators will see 
examples of activities and 
classroom structures.

To learn more about the 
2012 Amplification of the  
ELD Standards, we invite 
educators to visit  
www.wida.us/eld. 

SLD Standards:  
A preview of what is coming

Norma 1: El lenguaje social y de instrucción
Norma 2: El lenguaje de las artes de lenguaje
Norma 3: El lenguaje de las matemáticas
Norma 4: El lenguaje de las ciencias naturales
Norma 5: El lenguaje de las ciencias sociales

WIDA’s Normas de desarrollo lingüístico del 
español Kindergarten - Grado 12, or SLD 
standards, are being developed as part of the 
Spanish Academic Language Standards and 
Assessment (SALSA) grant—awarded to the 
Illinois State Board of Education in collaboration 
with WIDA and the Center for Applied 
Linguistics—and will follow WIDA’s standards 
framework. Therefore, educators familiar 
with WIDA’s ELD standards will recognize 
the components of the standards framework 
reflected in the SLD standards. For instance, 
educators can expect to see Features of Academic 
Language, Performance Definitions, and standards 
matrices focused on academic Spanish language 
development. The components of the SLD 
standards matrices will reflect those introduced in 
the 2012 Amplification of the ELD Standards. 

Table 2 WIDA’s Spanish Language Development Standards

—continued from page 6—

—continued on page 15—

—continued on page 7—
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Impacting Second Grade Student Achievement  
in Mathematics with AIM4S3 Implementation

by Laura V. Krol—Deming Public Schools

As a fourth year teacher in Deming, New Mexico, 
I was delighted to attend the Achievement Inspired 
Mathematics for Scaffolding Student Success (AIM4S3™) 
training last January. Since the implementation of the 
model in my second grade classroom, I have seen an 
overwhelmingly positive impact 
on student achievement.

This past school year was 
challenging for our school’s staff. 
Everyday Mathematics (EDM) 
was newly implemented, and I 
essentially relied on the teacher’s 
edition to guide my instruction, 
since I was not familiar with the 
program. I often felt that I was 
not reaching all of the students, 
even though I was using the 
provided curriculum supports. I 
used the readiness activities for 
the struggling students, which included most of the 
English learners (ELs), and the challenge activities for 
students performing above grade level. Even so, the 
students were not excelling as I anticipated. This was 
the most discouraging time for me as a teacher. 

I was eager to attend the AIM4S3™ training since I was 
reflective in my practice and knew that my knowledge 
of our math program was not benefitting my students. 
After the training, I began implementing the model 
and the key instructional principles with fidelity. 
The week before each new unit, I did my homework, 
carefully studying the unit. I focused on backward 
planning, studying the end-of-the-unit assessment, 
and how the curriculum addressed the content. I 
pulled out key concepts, including visual models, 
algorithms, word problems, and content-specific 
vocabulary and language that would make my second 
graders successful. The key instructional principles for 
AIM4S3™ are teacher Mechanics and Delivery, Student 
Output, Positive Classroom Culture, and Sheltering and 
Scaffolding strategies. 

As a Guided Language Acquisition Design (GLAD) 
trained teacher, I felt very comfortable with the latter 
two categories. I had to focus on Teacher Mechanics 
and Delivery and Student Output, two critical features 
of the model. My biggest challenge lay in making 

time to study the units before teaching them. I focused 
on planning how to use the methods and strategies, the 
information to put on the compendium, and ensuring that 
students had time to process the information.

Prior to implementation, I taught 
six units from the second grade 
EDM curriculum. After the 
training, I began collecting data 
on the implementation of the 
AIM4S3™ model in my classroom 
and taught six additional units. 
The first six unit assessments 
served as my baseline data. I used 
a 100-point scale for assessments.

My second grade class had 21 
students, seven of whom were 
female. There were four ELs, one 
special needs student, and one 

gifted student. Prior to AIM4S3™, the class average fell 
between 70% and 88% (see Fig. 1). My goal was that the 
class average be 80% or higher. The class met this goal 
twice during the first six units. 

As my second graders began this journey with me, they 
showed a considerable amount of growth in a short time. 
In February, the students took their first assessment 
since the model was implemented. I watched them 
answer questions, eager to see the results. I saw students 
singing chants used to teach key concepts and academic 
vocabulary. “Go median, middle number,” I heard one 
student sing. She then answered the question with a smile 
on her face. I knew I was going to be happy with the  
results from that day’s assessment.

That night I went through all of the assessments. The 
class average improved more than a letter grade! On the 
previous assessment for Unit 6, the class average was 71% 
(see Fig. 1); for Unit 7, it was 82%. If this doesn’t make a 
teacher jump for joy, I do not know what does! 

Another of my favorite success stories from last 
year took place during the second assessment after 
implementation. One particular student was an 
English learner who also struggled with long-term 
memory issues and was behind in all subjects by 

Students work on a focus piece for a 
measurement unit with the unit  
compendium in the background.
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When I asked him what helped him the most on 
the compendium, he responded, “the fraction in the 
middle,” affirming the use of visual models. Most 
importantly, this student found something that he was 
successful doing and his eagerness for mathematics 
expanded. Volunteering for every opportunity to share 
his thinking continued through the school year, and he 
sustained his success on the unit assessments.

This child’s experience helped rekindle the meaning 
of why I chose to teach elementary students. I believe 
that using this model for mathematics helped me 

understand the vision for 
the EDM curriculum and 
gave me the necessary 
sheltering strategies to teach 
the content to mastery. 
Figure 1 shows that after 
implementing the AIM4S3™ 

model, the class average 
was between 80 and 89 
on all math assessments. 
This approximate 10-point 
difference helped me 
see that all the work of 
backward planning and 

compendium development was very valuable to my 
second graders. 

Before implementing the AIM4S3™ model, I was always 
just trying to stay afloat with all of the curriculum 
changes and concerned with what was coming up 
next. This year, I learned the importance of devoting 
a large amount of my planning time to looking at the 
big picture, not just a daily chunk. In addition, I spent 
time working on the most meaningful piece of my 
instruction, the compendium. Frontloading was not 
something I learned in college or prior to the AIM4S3™ 
model. This year, I saw it support the success of the 
entire class, especially my English learners.

As you plan for the upcoming year, remember the good 
that you are doing for all students, especially ELs. You 
will see the powerful impact of the AIM4S3™model on 
student achievement and remember that your time 
and energy are benefitting the students in your class. 

—continued on page 9—

—continued from page 8—
more than a year. On the Unit 7 assessment, he 
earned an 18%. On the second assessment after 
implementing AIM4S3™, Unit 8, he earned a 98%! 

As he completed the assessment, he said excitedly, 
“I know this. I know all this!” That unit was his first 
success in mathematics this school year. I knew that 
his excitement was building as I watched him progress 
through the unit and play EDM Fraction Card games 
with me. I worked with him one-on-one to develop 
the language that he needed to be successful, and his 
language got stronger as I modeled the frames. 

In this game, after looking at the cards, one of the  
partners states whether the fraction is greater than, less 
than, or equivalent to the other player’s card. For example, 
a correct student response 
could be, “One-half is 
greater than one-third.” 
This student would point 
to the “greater than” card 
and say “That one.” I began 
modeling the language 
frame when it was my turn. 
Each time he used the frame 
correctly, I would reinforce 
him, saying, “Way to go ... 
You knew exactly what to 
say when you looked at the 
cards!” He was soon playing 
the game better than most of the other students. What 
amounted to about 15 minutes of my day changed his 
perspective on the difficulty of the math games! 

When he got his assessment back with a 98%, he 
screamed, “I got an A!” The second graders immediately 
began clapping and cheering, and I knew the AIM4S3™ 

training had already paid off! I really think something 
changed internally for this student during Unit 8. The 
concept was fractions, and the compendium for this unit 
was very useful for him (see Fig. 2). 

Each time the student worked independently, he would 
look at the compendium to see what resources he could 
use to complete his work. I used a visual model of the 
concept showing a circle divided into eighths and then 
shaded in three-eighths to model how fractions work. 
Thinking about the big picture, I added the numeral 
representation, 3/8, and the words “numerator” and 
“denominator.” Underneath denominator, I added the 
word “total” to help differentiate the two numbers. 

Unit 
1

Unit 
2

Unit 
3

Unit 
4

Unit 
5

Unit 
6

Unit 
7

Unit 
8

Unit 
9

Unit 
10

Unit 
11

Unit 
12

70 76 84 77 88 71 82 91 85 81 80 89
Fig. 1 Assessment averages before and after AIM4S3 implementation

Fig. 2 Compendium: EDM, Grade 2, Unit 8—Fractions

For more information about AIM4S3™, please 
visit www.AIM4Scubed.dlenm.org.
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—continued from page 1—

teach in both languages, which is required in a half-
day kindergarten program.

From kindergarten through third grade, the target 
language curriculum includes instruction in literacy 
and the majority of the content subjects (math, 
science, and social studies). The English curriculum 
focuses on English language arts and reinforcement of 
the content taught in the target language.

The curriculum shifts in the fourth and fifth grades, 
as most conceptual instruction in math and social 
science takes place in English. Practical application 
of these subjects remains in the target language. In 
the sixth grade, social science shifts back to the target 
language and science shifts to English instruction. 
These curriculum changes in the upper grades 
purposely allow for more instructional time in 
the target language, focusing on literacy study and 
increasing student proficiencies. Specific proficiency 
goals for every DLI program language are set at each 
grade level in all four language modes: listening, 
speaking, reading, and writing.

The program offers two courses in grades seven 
through nine: one content course in the target 
language and a second course in advanced language 
study. In the ninth grade, participating students are 
expected to enroll in Advanced Placement language 
coursework and complete the AP exam. In grades ten 
through twelve, students will be offered university-
level coursework through blended learning with six 
major Utah universities. Students are also encouraged 

to begin study of a third language in high school. The 
goal of this articulated K-9 curriculum is to see the  
state’s students enter universities and the global 
workforce equipped with language skills at the Advanced 
Level of proficiency in all four critical language skill  
areas (listening, speaking, reading and writing).

Today, dual language immersion in Utah enjoys 
unprecedented broad-based, cross-sectional support 
from our state community. 

 1) Forward-thinking legislators across the political 
spectrum see dual language immersion providing  
choice in education for parents and a fiscally efficient  
way to prepare a competitive workforce. 

“In this increasingly competitive world, it is critical 
for Utah students to be able to deliver services and 

information in various languages and appreciate the 
subtleties of doing business in other cultures, much of 

which is learned through language study.”
 Sen. Howard Stephenson, Utah State Senator

2) Business leaders enthusiastically back it because they 
see the link between a globally competent workforce  
and Utah’s future economic viability, vitality and 
prosperity. Having a globally competent workforce will 
facilitate and support our own companies to go global.  
In addition, it will make Utah an enticing location for 
global companies to do business. 

“Utah’s Dual Language Immersion Program effectively 
provides an excellent strategy for Utah students to realize their 

potential to become an advanced multilingual workforce, 
better prepared for the challenges of the world economy.”

Lew Cramer, President, World Trade Center Utah

3) Parents are aware of and want for their 
children the cognitive, educational, social, 
cultural, and economic benefits associated with 
learning a second language. They are knocking 
down our doors to participate. 

“Having Maclayne in the Spanish Immersion 
program has given her confidence as she 

communicates with her extended family in Spanish. 
It’s amazing to watch her perform math problems so 
fluidly in both languages; I believe it helps solidify 
the concepts she learns in every area of learning. 
I love the appreciation she has for cultures now. 
I know learning Spanish so young will give her 

opportunities for employment later in life that she 
wouldn’t have otherwise. I couldn’t be happier with 

this opportunity for my daughter!”
Wendy Inkley, Parent

—continued on page 11—Utah Dual Language Immersion Model Secondary Course Sequencing
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—continued from page 10—

“Yo estoy muy feliz con el programa de doble 
inmersión. Mi hija Roxanna está muy contenta con 
sus maestra y está aprendiendo mucho y me corrige 

cuando yo hablo español. Me encanta la idea de  
que ella va a aprender a leer, escribir y  

hablarlo correctamente.” 
Reyna Velásquez, Parent

4) Visionary and committed educators understand 
the promises of dual language immersion in 
preparing students to be college and career ready in 
a 21st century global society. 

“With dual language immersion, we have a way 
forward to ensure that Utah students are acquiring 
the skills, knowledge, and dispositions necessary to 

be competitive in the world marketplace.”
Dr. Larry K. Shumway, 

Utah State Superintendent of Public Instruction 

Currently, there are 40 Spanish (18 two-way, 20 
one-way, two secondary), 25 Chinese, 10 French 
and two Portuguese programs serving over 14,000 
students across 18 districts from every corner of 
Utah. Despite the rapid increase in programs, we fall 
far short of meeting the current demands, as seen 
by the long wait lists that are common throughout 
the state. In 2012, responding to this high demand, 
current Governor Herbert recommitted and re-
ignited the 2008 vision by setting the goal of 100 
dual language immersion programs serving over 
30,000 students by 2014.

“Utah’s Dual Language Immersion programs help to 
prepare our students for the jobs of tomorrow. Dual 

language immersion gives students a tremendous and 
early advantage in learning to navigate the national, 

cultural, and linguistic complexities inherent in 
our increasingly global marketplace.”

Governor Gary Herbert, Utah Governor

Whereas the daily success of the dual language 
immersion programs are the direct result of the 
passion and commitment of individual teachers and 
school and district administrators, it is the systemic 
statewide infrastructure of support that sets the 
unparalleled success of the Utah initiative apart.
Although the promises of dual language immersion 
may be widely recognized and desired by district 
and school administrators eager to implement the 
program, wanting the program does not always 
correlate with the decision to implement it. Having 

the capacity to initiate and sustain the program 
becomes critical for administrators who must align 
their resources to address program design, curriculum 
articulation and development, assessment, recruiting 
and staffing, and the professional development 
necessary for successful program implementation. 

To help administrators with this realistic dilemma, 
the USOE has designed an infrastructure of support 
for districts and schools wanting to implement dual 
language immersion programs that includes: 

1) financial support for the purchase of start-up target 
language materials; 

2) access to a standardized program model design;

3) an articulated target language K-9 curriculum that is 
grounded on grade-level language proficiencies;

4) common language-specific assessments to monitor 
target language progress and ensure that students are 
meeting the grade-level targeted language proficiencies;

5) systematic and on-going professional development for 
teachers, principals and district administrators; and 

6) continued refinement and development of curriculum 
and instructional materials.

In addition, when districts and schools are unable to 
find highly qualified target language teachers, the  
USOE facilitates staffing through MOUs with Spain, 
Mexico, France, China and Taiwan. 

This state-designed infrastructure of support is 
particularly critical for small and rural districts 
and communities which often lack the necessary 
resources to support a dual language immersion 

—continued on page 11—

—continued on page 12—

Utah’s 
Governor 
Herbert 

visits with a 
student in the 
Chinese dual 

language 
immersion 
program.
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USOE, access to program implementation and support 
for parental choice would be significantly compromised.

The Dual Language Immersion Initiative is a win-win 
undertaking for Utah because it builds our capacity for 
economic prosperity, gives parents choice in education, 
better meets the instructional needs of ELL students, 
and provides all of Utah’s students the skills they need 
to be competitive in 21st century academia and the 
global marketplace! 

Our current goal of implementing 100 programs 
serving 30,000 students by 2014 seems lofty at this 
time. However, it will not be long until our goal will 
be to eradicate monolingualism, since it leaves our 
students under-skilled and unrehearsed to star on the 
stage of a global marketplace where language skills  
and cultural competence have taken the lead roles! 
Thus, in the pioneering spirit of its history, Utah is 
undaunted in its quest to mainstream dual language 
immersion for all students! 

—continued from page 11—

Dual Language Education of New Mexico in 
collaboration with the New Mexico Public Education 
Department will carry out a three-year initiative to 
strengthen and spotlight dual language instructional 
programs in schools throughout the state. The 
purpose of the initiative is to demonstrate the power 
of multilingual enrichment education to develop 
New Mexico’s cultural and linguistic capital, narrow 
the achievement gap separating youngsters who are 
native speakers of languages other than English and 
their native English-speaking peers, and prepare New 
Mexico’s students for success in a global era.

The Bright Spots initiative is needed and timely. As 
New Mexico school communities face a number 
of school reform measures, DLeNM and its parent 
organization, the New Mexico Association for 
Bilingual Education, are committed to demonstrating 
how bilingual education can improve the education 
of both language minority and language majority 
students and their families. 

The benefits of high-quality multilingual instruction 
transcend language. Research conclusively shows 
that students who are instructed in two languages 
have improved cognitive abilities including 
problem-solving, creativity, enhanced cross-cultural 
understanding, and multi-tasking. Standardized 
test scores show that dual language instruction 
boosts academic learning in all content areas and 
dramatically improves the likelihood that students will 
complete high school and enroll in college. Schools 
presently implementing dual language education also 
emphasize that this is a ‘family friendly’ program 
which enables parents and grandparents who are 
limited in their English proficiency to be full and 
active partners in their children’s instruction.

DLeNM is working to secure additional funding 
for this initiative. The goal is to be working closely 
with 15 Bright Spot school communities by 2015. 
DLeNM is joined in the work by strong school district 
leadership, the WIDA Consortium (Dr. Tim Boals), 
the Literacy Squared Project (Dr. Kathy Escamilla) 
and national consultant Rebecca Freeman-Field. 

For more information, contact David Rogers or 
Edward Tabet-Cubero at 505.243.0648.

DLeNM Works to Identify and 
Develop Dual Language  

Bright Spots in New Mexico
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Hace cuatro años, tuve la oportunidad de asistir al 
taller de mini shared reading con la Dr. Barbara Flores. 
Desde entonces, he implementado esta estrategia 
como intervención en mis clases de cuarto y quinto 
grado. Los grupos pequeños consistían de estudiantes 
cuyos niveles de EDL2 o DRA2 eran dentro de A-28 
o sea, lectores emergente, temprano, y transicional. 
Esta intervención fue un éxito, y la mayoría de los 
estudiantes aumentaron sus niveles en unas semanas. 

He tenido la oportunidad 
de poder comunicar los 
resultados de esta estrategia 
de lectura con otros maestros 
durante conferencias como 
La Cosecha, NMABE, y Two-
way CABE. Últimamente 
compartí la estrategia con 
maestros de Oregón en 
el instituto de verano del 
AMME de Oregón. Fue 
bien recibido por estos 
maestros dedicados al éxito 
de estudiantes bilingües. 
Discutimos el proceso de 
mini shared y como facilitarlo 
durante el tiempo de lectura. Los participantes 
tuvieron la oportunidad de ver un video de su 
implementación y después planearon una lección y 
compartieron sus ideas. 

El concepto de mini shared como intervención es 
efectivo porque se puede llevar a cabo el ciclo durante 
15-20 minutos al día por cuatro días. Los pasos 
por el primer día son 1-Introducir el libro, 2-Hacer 
conexiones con conocimientos previos, 3-Guiar 
estudiantes en un vistazo previo, 4-Leer el cuento 
en voz alta modelando fluidez y expresión, 5-Eco de 
lectura donde los estudiantes repiten cada oración 
o párrafo después de la maestra, 6-Lectura coral, 
y 7-Hacer visibles los conocimientos de sistemas 
mediante un reviso del texto. Este último paso casi 
siempre se continúa el siguiente día. Durante la 
revisita al texto, la maestra enfoca en mini-lecciones 
alrededor de los sistemas de conocimiento. Por 
ejemplo, el sistema semántico-hacer sentido del texto 
y relacionarlo con conexiones; el sistema sintáctico 
o estructura del texto-hacer sentido de las palabras 

en las oraciones; el sistema grafofonémico-
descomposición de palabras en silabas, sonidos, etc, 
y el sistema ortográfico-convenciones de lenguaje.

9 Los pasos del segundo día son 1-Lectura coral, 
2-Continuación de las mini-lecciones del 
primer día, 3-Escritura colaborada. Durante la 
escritura colaborada, los estudiantes generan 
un texto nuevo basado en el patrón o tema del 
texto original. La maestra apunta el cuento 

mientras los estudiantes 
lo desarrollan oralmente. 
Todo el grupo lee el cuento 
en voz alta para revisarlo. 
( La maestra construye un 
libro individual para cada 
estudiante para el día 3)

9 Los pasos del tercer día 
son 1-Lectura coral del 
texto nuevo, y 2-Ilustración 
del texto nuevo. Las 
ilustraciones deben estar de 
acuerdo con el texto.

9 Los pasos del cuarto día 
son 1-Leer el texto original y el texto nuevo en 
parejas 2- Leer los dos textos individualmente, y 
3-Llevar el libro a la casa y leérselo a dos personas.

La estrategia de mini shared ayudó en aumentar la 
participación de estudiantes en la lección, en que 
pensaran de manera más positiva sobre la lectura, 
y ayudó en que mis estudiantes sintieran éxito con 
su lectura. Es una estrategia que pueda utilizar 
cualquier maestro quien tiene estudiantes en 
necesidad de intervención.

Intervenciones con buenos resultados
por Evelyn Chávez—DLeNM

El cuarto día, los estudiantes leen el texto 
nuevo y el texto original en parejas.

Nos da mucha placer dar la bienvenida a Evelyn Chávez  
a DLeNM como la nueva  

Coordinadora de capacitación profesional.

Para mas información sobre mini shared reading, visite el sitio 
web www.soleado.dlenm.org para los siguientes artículos:
•Building a Bridge to Proficient Reading (B. Flores)  

•Building Success Through Mini Shared Reading (E. Chávez)
También puede ver Supporting Emerging Readers with 
Mini Shared Reading bajo “Classroom Contexts” en la 

Página de Videos de DLeNM, www.dlenm.org.
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Throughout the lessons on this topic, students make 
connections to background knowledge in journals 
and discussions.

The biology students begin each day with a review 
of the previous learning. In the protein unit, Ms. 
Foyle used newspaper articles as a source for 
students to augment their familiarity with DNA and 
to enrich the review and connections to what they 
already knew. The DNA models which students 
had built provided visuals for the construction 
of RNA and protein strand models. Mr. Cordell 
started basketball class using a KWL chart to assess 
students’ level of understanding of the sport. This 
was supplemented with the videos, mentioned 
previously, which included those illustrating basic 
basketball skills and games with professional teams. 
And daily review before practicing the sport added 
opportunities to build conceptual understanding.

The Journal of Immersion and Content-Based 
Language Education (JICB) is a new international 
research journal published by John Benjamins. 
The inaugural issue will appear in Spring of 2013.

 JICB aims at publishing research on language 
immersion and other types of content-based 
language education programmes that are subject 
matter-driven and subject matter-accountable. 
We welcome submissions from around the world 
based on, for example, language immersion 
education, dual language education, bilingual 
education, CLIL (content-and-language integrated 
learning), sheltered English as a Second Language 
(ESL), language across the curriculum (LAC), 
language for specific/academic purposes, 
content-based indigenous language revitalization 
initiatives, and so on.

 Please visit our website for more information 
and guidelines for authors: http://www.benjamins.
com/#catalog/journals/jicb/main.

 JICB Editors,
Siv Björklund, University of Vaasa, Finland
Diane J. Tedick, University of Minnesota, USA

—continued from page 3—

C a l l  f o r  P a P e r s

Results that matter for English Learners and ALL Students!

Contact your New Mexico Account Executive for more information.

Grow with the Pearson English Learning System
Watch your ELL students gear-up, grow, and blossom  
with comprehensive ELL solutions from Pearson!

• Cornerstone

• Keystone

• Language Central

    Center of ELL integration

SIOP
Integrated on a daily basis
(SIOP in practice)

A+RISE
Integrated on a daily basis
(A+RISE in action)

AIMSweb
Only progress-monitoring  

tool with ELL normative data

SELP
Formative and summative  

assessment tied to 
instructional solutions

PearsonSchool.com
800-527-2701

David Sanchez
Elementary Account Executive

505.350.4248
david.sanchez@pearson.com

Candis Holloway
Secondary Account Executive

405.219.2155
candis.holloway@pearson.com

SW0812-015NM_LaCosecha_Ad.indd   1 8/16/12   12:54 PM

The secondary teachers who have shared ideas and 
practices in this article continue to seek productive 
approaches to enhance their students’ learning 
experiences. They have found that instruction derived 
from principles which promote content learning, 
language acquisition and practice, and conceptual 
thinking and understanding strengthens classroom 
practice. And this in turn helps to ensure engagement 
and academic advancement for their ELs and, indeed, 
all their students. 

Many thanks to Gretta Aguilar,  
Morgan Cordell, and Alexandra Foyle. 

Resources:
Academic Literacy for All, www.academiclitercyforall.com; 
Dr. Holbrook Mahn, hmahn@unm.edu.
Echevarria, J. and Graves, A. Sheltered content instruction. 
Pearson Education, Boston, 2007.
Gibbons, P. English learners, academic literacy, and thinking. 
Heinemann, Portsmouth, NH, 2009.
Freeman, Y. and Freeman, D. Academic language for English 
language learners and struggling readers. Heinemann, 
Portsmouth, NH, 2009. 
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Similarly to the new ELD standards matrices, the 
SLD matrices will be available for individual grade 
levels from kindergarten through 8th grade, and for 
grade level clusters 9-10 and 11-12. The Conexión 
will present an explicit example of content standards 
derived from the CCSS, the NGSS, content standards 
from consortium member-states that have chosen not 
to adopt the CCSS or the NGSS, Spanish language arts 
standards developed within the U.S., and/or content 
standards from Mexico, Puerto Rico, and Chile. 
Since the Tema is derived from the Conexión, and 
subsequently El Lenguaje Temático and the Contexto 
para el Uso del Lenguaje also reflect the content of 
the Conexión, educators will be able to see examples 
of authentic academic Spanish as it relates to the 
content standards presented in the matrix.

While the five SLD standards are identical to those of 
ELD, it is important to stress that this project is not 
a translation of WIDA’s ELD standards. One of its 
goals is to provide educators with authentic examples 
of academic Spanish language development within 
a U.S. context across proficiency levels and within a 
given grade level. In order to accomplish this goal, 
members of the SLD development team have been 
working closely with teachers in the field of bilingual 
education who teach content instruction in Spanish 
and scholars who are experts in bilingualism, 

biliteracy, and Spanish linguistics. The 
outcome of these collaborative efforts resulted 
in the K-12 draft of the SLD standards made 
available to educators via an online survey 
in April 2012. It is also important to note 
that the SLD standards are not intended to 
replace WIDA’s Spanish Language Arts (SLA) 
Standards. The SLA standards are content 
standards and the SLD standards are for 
Spanish language development.

The SLD standards will soon be available to all 
educators across the United States and Puerto 
Rico. They are intended to help educators 
working in bilingual programs plan instruction 
and assessment that is appropriate for 
students at various levels of academic Spanish 
proficiency. WIDA invites educators to visit 
http://www.wida.us/salsa to learn more about 
the SLD standards and the SALSA grant.

—continued from page 7—

Educators from New Mexico and around the country 
attended the “Common Core and More” Institute in 
Santa Fe this past June, learning how to coordinate 
the use of multiple sets of standards to support the 

academic language development of language learners. 
The institute was co-sponsored by the WIDA Consortium  

and the Illinois Resource Center (IRC). 

La Cosecha 2012 Sponsors
¡Agradecemos a nuestros patrocinadores!

Quick & Associates 
Heinemann Publishing

National Geographic Learning
CENGAGE Learning

ALEKS

McGraw-Hill Education

Pearson Curriculum

Imagine Learning

Estrellita

WIDA

Istation

Renaissance Learning

Kaplan Early Learning 

Educational Testing Services

Save the Date!
La Cosecha 2013—November 6-9
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; New Mexico Association for 
Bilingual Education (NMABE)—
Regional Institutes: 

Southern Institute: September 29, 2012, Las 
Cruces, New Mexico. For more information, 
contact Rosalinda Carreón Altamirano at 
raltamir@lcps.k12.nm.us or 575.527.5874.

Northwest Institute: October 6, 2012, 
Grants, New Mexico—“The Power of Native 
Languages—Yesterday, Today, and Tomorrow.” 
Register online at www.acteva.com/go/nmabe. 
For more information, contact Louise Benally, 
lbenally@gmcs.k12.nm.us or Florence Acque, 
florence.acque@zpsd.org.

Southeast Institute: October 12, 2012, Hobbs, 
New Mexico. For more information, contact 
David Briseño at nmabe@suddenlink.net.

Northeast Institute: October 20, 2012, 
Española, New Mexico, in the Santa Claran 
Hotel. For more information, contact Vernon 
Jaramillo at vernon_jaramillo@hotmail.com.

; “Formando los ciudadanos del 
mundo—Raising Citizens of the 
World”—Colorado Association 
for Bilingual Education 2012 
Conference: October 18-19, 2012, Denver, 
Colorado. Nancy Commins is the keynote 
speaker. Registration is open at www.cocabe.org.

; La Cosecha 2012, 17th Annual 
Dual Language Conference —DLeNM: 
November 7-10, 2012, Santa Fe, New Mexico. 
For more information, to register, or to view 
the lineup of speakers, please visit http://
dlenm.org/lacosecha/!

; Immersion 2012: Bridging Contexts 
for a Multilingual World—Center 
for Advanced Research on Language 
Acquisition, University of Minnesota: 
October 18-20, 2012, at the Crowne Plaza 
Riverfront Hotel, Saint Paul, Minnesota. For 
more information, visit www.carla.umn.edu/
conferences/immersion2012 or email carla@
umn.edu.

; Achievement Inspired 
Mathematics for Scaffolding 
Student Success (AIM4S3): September 
11-13 in Los Lunas, NM; September 25-27 
and October 9-11 in Albuquerque. Limited 
spaces are available for these upcoming 
trainings. Contact Lisa Meyer-Jacks for  
more information at lisa@dlenm.org.

; 21st Annual Back to School 
Family Institute—Center for the 
Education and Study of Diverse 
Populations: November 8-9, 2012, 
Pojoaque, New Mexico. For information,  
please visit www.cesdp.nmhu.edu.


