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Promising Practices from the Field

Differentiating Questions, Deepening Understanding
by Eva Thaddeus—Cien Aguas International School, Albuquerque

What kinds of questions should we be asking
our students? That’s one question for this article.
How do we make sure we are asking individuals
the right questions for them? That’s another, and
even trickier, question. This is an article on the
writing and teaching of short, small-group lessons
that pose different questions to different learners
depending on their language needs. It bases the
lessons on wall charts known as pictorial input
charts, though any wall display could be used in
place of pictorials.

Purposes of the Lessons
1) Clarification—Clarifying the important
points of the wall chart.
2) Assessment—Formative, informal
assessment of individuals’ language and
thinking skills.
3) Teaching—Through the process of asking
questions and seeing what answers
students offer, the teacher can decide
what an individual needs to know and
can address it on the spot.

Wall Charts
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important point
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color-coded with markers, created
If you are teaching in a dual language
by the teacher in front of the
program, you also administer a Spanish
Meeting the Common Core
students, and left on the walls of
language test, either the IPT, the
Challenge in New Mexico
the classroom to be reviewed and
Spanish LAS, or the Woodcock-Muñoz.
used
in
multiple
ways
during
the
It is important that you know how your
La Cosecha 2012
course of the unit. The goal of a
students have scored on their English and
pictorial is to teach both content
Coming Events
Spanish language proficiency assessments.
and language together.

;

;
;
;
;

—continued on page 11—

Remembering the Forgotten Goal:
A Focus on Cross-Cultural Competence
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Julie Nora, Ph.D.—Director, International Charter School—Pawtucket, RI
In our increasingly “flat” world, where historical and
geographical divisions are becoming less relevant
(Friedman, 2005), our students need the skills to be
competitive in a global market, which includes being
able to engage in cultural exchanges across the earth.
Yet schools in the United States are not keeping pace
with preparing students for
increased globalization (SuárezOrozco & Sattin, 2007).

The International Charter School (ICS) is a dual
language K-5 public school located in Pawtucket,
Rhode Island. ICS has two dual language strands: a
Portuguese-English and a Spanish-English strand.
Approximately 50% of ICS students are dominant in
a language other than English, 60% qualify for free/
reduced priced meals, and
50% are Latino. ICS truly
represents the diversity of
Rhode Island.

Two-Way immersion (TWI)
is an educational approach
Until 2008, ICS had used
that teaches all students in two
a pre-packaged social
languages and integrates native
studies curriculum which
English speakers and native
was taught only in English.
speakers of another language.
The school staff wanted
It is an ideal educational
to remain true to the dual
response to this need for global
language model and teach
citizens, because, in addition
social studies in both
to academic achievement,
languages, but staff members
Students at the International Charter School
bilingualism/biliteracy and
were disappointed in a social
explore resources for their communitycross-cultural awareness
studies curriculum that was
based social studies curriculum.
are goals of TWI programs
fragmented and not student(Howard, Sugarman & Christian, 2003). Yet there
centered. In order to be able to teach social studies in
are challenges to TWI achieving the goal of crossa culturally and linguistically appropriate manner and
cultural competence.
incorporate themes established by both the National
Council for the Social Studies (NCSS) and the Rhode
While TWI programs have been in existence
Island standards, ICS embarked on developing its own
for nearly 50 years, there is still not a common
social studies curriculum.
understanding of the practices, behaviors,
knowledge, and attitudes that define what is
Funded by a grant from the Rhode Island Foundation
sometimes called the ‘third goal’—cross-cultural
in 2008, ICS’s faculty and administrators began
competence. Nor is there an agreement on how to
development of an innovative social studies
measure it (Parkes & Ruth, 2009). In the current
curriculum that prepares learners to meet national
era of education reform, there is an increased focus
and local social studies standards as they explore
on student performance on standardized tests
and document the school’s unique community of
measured only in English and narrowly focusing on students and families. A leadership team comprised of
math and reading. The onus of developing the skills
teachers and administrators began meeting in January
that our children need in an increasingly globally
of 2009 and worked through the summer to create
connected world, such as multilingualism, crosssocial studies thematic units. These were designed
cultural competence, and collaboration, is placed
to build upon the backgrounds and strengths of our
entirely on individual schools and educators. What
linguistically and culturally diverse students, helping
has always been the vague goal of TWI programs is
them achieve to high academic standards.
now in danger of being pushed aside. One school’s
experience with teaching cross-cultural competence The units integrated the RI Grade Span Expectations
may be helpful to others who have the same goal.
(GSEs) in social studies, the Grade Level Expectations
—continued on page 3—
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(GLEs) in writing, reading, and oral communication,
and language objectives for each of the languages of
instruction (Spanish, English and Portuguese). The
models of both Understanding by Design (Wiggins &
McTighe, 2005) and Two-Way Sheltered Instruction
Observation Protocol (Howard, Sugarman, &
Coburn, 2006) were used in unit development.

The essential questions for this unit are the
following:
❖ What is culture?
❖ What defines a community?
❖ How are communities alike and different?
❖ What are the communities that individuals can
belong to?

The resulting ICS social studies curriculum is
structured around ten thematic strands as defined
by NCSS (NCSS, 2010). Two of the NCSS themes
that are particularly relevant to teaching students to
be culturally competent are the following:
1. Culture: “A people’s systems of beliefs, knowledge,
values, and traditions and how they change over
time,” and 2. Global Connections: “Globalization has
intensified and accelerated the changes faced at the
local, national, and international level and its effects
are evident in the rapidly changing social, economic,
and political institutions and systems.” (NCSS,
2010). The curriculum follows a typical sequence
of moving from the self to the outside world, with
kindergarten focusing on the concept of “me,”
first grade on “family,” second on “neighborhood,”
third on “community,” fourth on “state,” and fifth
on “country.” This framework facilitates students’
development of cross-cultural competence by
making their lives and those of their classmates
central to their learning.

The focus of learning in third grade is “Community.”
The second unit for third grade, Documenting
Cultural Communities, is designed to broaden
the students’ perception of community from one
defined by geographical and physical characteristics
to one defined by cultural characteristics such as
traditions, language, food, dress, etc.

How does culture influence community?
Why are communities formed?
What environments may foster communities?
Why do individuals choose to associate, or
disassociate themselves from communities?

❖ How do individuals interact with their communities
and how do communities interact with each other?

❖ How are communities defined by physical and
human characteristics?

❖ How are individuals within a community different
and similar to each other?

❖ How do communities impact individual identity
and development?

❖ What are the characteristics that distinguish

individuals, groups and institutions within a
community?

❖ In what ways have technology and science changed
individual’s lives within a community?

❖ In what ways is life in communities changing due to
globalization?

All of these are applicable to the unit; teachers
generally focus on one or two of the questions.
Students learn about and experience the variety
of ways that history may be documented (oral
histories, census data, folktales, songs, photographs,
etc.) and use one of these media to explore culture.
Teachers help students explore food and shelter,
games and play, family and other people, and places
and institutions. Students visit and document
people and places in the communities around them
through class walking trips and with their families.
Over the course of this unit, students also work
with artist-in-residence Mary-Beth Meehan, a
local photographer. The focus of the work with the
visiting artist is on using photography to document
cultural communities; this runs concurrently with
the social studies unit. Every Friday, students
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At every grade level, the cultural diversity of ICS
comprises much of the content of the curriculum.
As ICS Spanish-side teacher and curriculum
developer Rosa Devarona said, “When we talk about
food, they bring in dishes special to their family.
Instead of ‘In Mexico, people eat…’ ICS students
share what their Mexican family eats. After all,
Mexico is a very diverse country. They love talking
about themselves and sharing their family’s lives.
They are learning and teaching each other. It’s much
more meaningful.”

❖
❖
❖
❖
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Explorando las matemáticas de una manera más
interactiva mediante el modelo AIM4S3

4

por María Escareño, Escuela Intermedia de Deming—Deming, NM
Como educadores, sabemos perfectamente que no
interés y cimientos que puedan ser utilizados durante
todos los estudiantes aprenden de la misma manera. la nueva unidad. Cada año, entran por la puerta de mi
En la rama de la docencia, los maestros siempre
salón muchos estudiantes con temor o simplemente
estamos buscando estrategias que puedan servir
desinterés en matemáticas. Incluso, durante los
no sólo a un grupo de estudiantes, sino a todos
primeros días de clase, la mayoría de estos estudiantes
en general. El propósito principal del maestro es
expresan que las matemáticas son una de las materías
poder hacer una diferencia en la vida de todos sus
de menos interés para ellos o que en años anteriores
estudiantes. Desde
ha sido una de las materías en las que han tenido
que comencé
mayor dificultad. El componente “concentración
esta jornada,
y motivación” me ha ayudado a despertar el
hace cinco anos,
interés de mis estudiantes en las matemáticas. Los
como maestra
comentarios que recibo de mis estudiantes han
de matemáticas
dado un giro de 360 grados. Ya no escucho decir
en la escuela
“Y ¿porque tenemos que aprender esto?” “Yo no
Intermedia
soy bueno en matemáticas” o “Hacemos mucho
de Deming,
trabajo en esta clase”.
una de las
Al contrario, ahora
dificultades mas
escucho estudiantes
grades había sido el poder
decir “Nosotros hicimos
encontrar estrategias que
algo similar en 5to
pudieran alcanzar a todos mis
grado” “Matemáticas
estudiantes. Especialmente
es mi matería preferida”,
estrategias que pudiera
o “Esto es fácil de
usar en las cuatro secciones
hacer, nunca pensé que
de matemáticas que enseño
resolver problemas
al día, ya que la dinámica
de matemáticas
de cada una de mis clases
fuera divertido”.
es totalmente diferente una
El compendio al lado de los estudiantes es de la
unidad del Sistema Métrico en sexto grado. Los
con la otra. La búsqueda había
Después que se les
estudiantes
usan el compendio como referencia
sido incansable hasta que fui
ha dado oportunidad
introducida al modelo AIM4S3. mientras trabajan en la conversión de unidades. a los estudiantes
En el verano del 2011, tuve la oportunidad de
de experimentar lo que viene en la nueva unidad
asistir a un entrenamiento con Erin Mayer aquí en
mediante actividades divertidas; los estudiantes
Deming NM. El propósito del entrenamiento fue
son introducidos al segundo componente que es
introducir el modelo AIM4S3 y asistir a los maestros el compendio. En el compendio, se les presenta el
que participaron a diseñar unidades en matemáticas panorama general de lo que será presentado en las
que les pudieran ser de utilidad durante el nuevo
lecciones de la unidad. Sin duda alguna, el compendio
año escolar.
se ha convertido en el componente de mayor
importancia en mi salón, puesto que es utilizado
El modelo es compuesto por cuatro componentes:
durante toda la unidad como una de las herramientas
concentración y motivación (focus and motivation), principales en el aprendizaje de mis estudiantes. El
compendio (compendium), instrucción de unidades compendio está compuesto por varios elementos: una
(unit instruction), y cierre y establecimiento de
tabla de investigación (inquiry chart), descripción
metas (closure and goal setting). En el primer
general de lo que será presentado en cada una de las
componente, concentración y motivación, el
lecciones (concept frame), y el listado de las normas
objetivo es implementar actividades que ayuden
y puntos de referencia (standards and benchmarks)
a motivar a los estudiantes, al igual que construir
—continúa en la página 5—
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estatales que se estudiarán en la unidad. En la tabla
de investigación, mis estudiantes tienen oportunidad
de expresar lo que saben sobre el tema de instrucción
y sugerir otros temas que les gustaría aprender
o simplemente hacer preguntas relacionadas a la
unidad. En la tabla de investigación, las voces de los
estudiantes son escuchadas y validadas. Durante este
proceso, los estudiantes se dan cuenta que no sólo
la información que el maestro provee es importante,
que ellos también tienen mucho que ofrecer en el
proceso de su propio aprendizaje. Anteriormente,
había sido una gran odisea el poder hacer que mis
estudiantes hablaran sobre las matemáticas. Ahora,
aprovechan cada oportunidad que se les presenta para
compartir unos con otros lo que han aprendido. En el
compendio, también se presentan las lecciones de una
forma muy general. El propósito principal es para que
los estudiantes se den una idea de lo que aprenderán
en cada una de las lecciones. Una de las ventajas que
encuentro en este proceso es la oportunidad que
tengo de presentarles a mis estudiantes el vocabulario
académico que será utilizado durante toda la unidad.
Otra de las ventajas ha sido el poder darles a mis
estudiantes el mapa completo de lo que verán en
lecciones futuras. Al proveerles este mapa, les estoy
abriendo las puertas para que salgan y conduzcan
sus propias investigaciones. Les indico que yo no
soy la única persona que le agregara información
a estas láminas educativas. Así como se los indico,
mis estudiantes se dan la tarea de tomar su propia
iniciativa e investigar más afondo sobre los temas que
se les ha presentado en el compendio. Es muy grato
ver a mis estudiantes agregarle información a estas
láminas, porque sé que los temas que tocamos en clase
no sólo se están quedando en el salón de clase, que
han llegado hasta sus hogares y han sido de una forma
u otra tema de conversación entre padres y hermanos.

Sin duda alguna, el modelo AIM4S3 ha traído
cambios importantes en mi carrera profesional.
La forma que presento la información a mis
estudiantes y las oportunidades que ellos tienen
de conversar sobre temas de las matemáticas han
dado resultados notables. Una de las medidas que
he utilizado para comparar el progreso de mis
estudiantes son los resultados de SCA (Short Cycle
Assessment). Durante el año escolar 2011-2012 mis
estudiantes tomaron el examen “SCA” al principio
del año (septiembre) y a mediados del año
(diciembre). Los resultados presentados aquí son
porcentajes que muestran el número de estudiantes
que demostraron ganancias notables (3 puntos
o más) la segunda vez que tomaron el examen.
El 68% del total de los estudiantes que tomaron
el examen demostraron ganancias notables.
En el subgrupo de estudiantes con necesidades
especiales (SPED), 76% demostraron ganancias.
Finalmente, en el subgrupo de estudiantes
aprendiendo inglés como segundo idioma (ELL),
un 53% de ellos demostraron ganancias notables.
Usualmente, cuando se comparan los resultados de
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Real Results for
English Learners
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RSVP to
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Boost test scores with Imagine Learning English, a
language and literacy software solution that offers
primary language support for Spanish speakers.
Download a free case study at
www.imaginelearning.com/ellresults

Scan to see
case study
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El último componente del modelo es el “cierre y
establecimiento de metas”. Así como en los otros
componentes, la voz y opiniones del los estudiantes
son primordiales. Al darles oportunidad a mis
estudiantes de comentar sobre las estrategias que
más les beneficiaron durante la unidad, les estoy
proporcionando herramientas que les serán de
gran utilidad en el futuro. Los estoy equipando con
organizadores gráficos que son utilizados para ayudar
a los estudiantes en el entendimiento del material.
Los comentarios de mis estudiantes con referencia al
compendio han sido muy positivos.

Promising practices...
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by Rocío Benedicto and Wanda Bulger-Tamez—
Mathematically Connected Communities (MC2), NMSU
standards. At first, the conversation was one-sided,
In New Mexico, as the school year ends and
with the NGA and the CCSSO insisting that national
summer fun begins to loom large in the minds of
standards were essential in order to deliver the quality of
schoolchildren and their parents, public school
education that would make the U.S. competitive in the
teachers and administrators are scrambling to get
ready for the major challenge of the next school year— 21st century world economy. Eventually, states started
coming on board with the idea that adopting common
implementing the Common Core State Standards
standards would improve
(CCSS). Beginning with the
education for U.S. students.
new school year, New Mexico’s
In 2010, President Obama’s
students will join their peers
secretary of Education, Arnie
from across the country in
Duncan, announced that the
implementing the new national
Race to the Top grants would
standards in English language
list adoption of the Common
arts and mathematics. For the
Core standards as part of
first time in U.S. history, 46
the requisites for funding
states have agreed to adopt the
consideration. It was then that
same standards for teaching
the Common Core finally began
and learning in reading and
to gain public approval.
mathematics. The Common
Core State Standards are the
Teachers plan for mathematics
In 2010, with the adoption of the
outcome of decades-long efforts
instruction, including a focus on CCSS,
Common Core State Standards
to implement national standards
at a recent AIM4S3 session at Eubank
Elementary
in
Albuquerque.
in both English language arts
so that all U.S. students have the
and mathematics, New Mexicans
opportunity to be equally prepared
for the economic challenges of the 21st century.
committed to the movement that has since swept the
nation. The job of understanding how these national
The nation was introduced to the Common
standards will replace the New Mexico state standards
Core State Standards in 2009 when the National
has been left to educators, and as we look forward to a
Governor’s Association (NGA) and the Council of
new school year, teachers and administrators throughout
Chief State School Officers (CCSSO) announced
the state are asking “What do the Common Core
that approximately 30 states had aligned their state
standards mean for the students in New Mexico?” The
intent of the standards is to raise the educational rigor
and expectations for all students throughout the U.S.,
NM PED CCSS Expectations:
as well as to provide a platform for the fair comparison
Implementation Timeline
of teaching and learning throughout the nation. Yet
v January 2012: PED released implementation guidelines
each state has been left alone to determine how these
for all NM school districts (See NM PED website).
national standards and the national assessment will be
v Spring/Summer 2012: Grades K-3 PD on the
disseminated and implemented.
mathematics and ELA shifts from NM State Standards
to Common Core State Standards.
v School Year 2012-2013: Grades 4-12 PD on mathematics
and ELA shifts from NM State Standards to Common
Core State Standard; SBA Bridge Assessment for grade 3.
v School Year 2013-2014: Grades 3-11 training on
PARCC Assessment (on-line); SBA Bridge Assessment
for grades 3-8, 10 and 11.
v School Year 2014-2015: PARCC Assessment with full
CCSS implementation in all grades K-12.

The Common Core standards are written for two
content areas, Mathematics and English Language Arts
(ELA) and Literacy in History/Social Studies, Science
and Technical Subjects. The scope of the ELA standards
includes not only the development of the literate
individual within the language arts but also the literacy
requirements of other content areas in which reading,
writing, and comprehension are necessary to understand

http://newmexicocommoncore.org
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The mathematics standards are also rigorous and
raise the expectations for teaching and learning in our
classrooms. Fortunately, New Mexico has had in place
for many years a superior set of standards that have
driven instruction and learning. These standards have
been applauded by national assessment evaluation
groups and have led to a higher level of mathematics
learning. The Common Core standards’ rigor,
expectations, and structure are not unfamiliar to New
Mexico’s K-12 math educators.
Understanding where and how the Common Core
standards replace the current state standards, how
resources support the new standards, and where teachers
will be introducing math concepts to align standards and
core programs will continue to be the major focus during
the implementation process. There will be work to do
in understanding the depth of the mathematics needed
to teach certain concepts, as well as how these concepts
should be taught to students.

This may be the greatest challenge that has been set by
the Common Core State Standards, and it may be the
“make it or break it” expectation for states like New
Mexico. All students deserve the rigorous education and
high expectations established by the CCSS, so equity of

DLeNM

Efforts to understand the kind of professional
and personal development that school districts
will need to meet this challenge are continuing
throughout the state, with organizations like Dual
Language Education of New Mexico (DLeNM),
Mathematically Connected Communities (MC2),
and the New Mexico Association for Bilingual
Education (NMABE) digging deeper into the
implications of the Common Core State Standards
for ELLs and ALLs. This effort will need to be
supported and expanded in order to meet the
expectations that have been set before us.
For more information about implementation of CCSS
in New Mexico, visit MC2 at http://mc2.nmsu.edu and
the NM Public Eduation Department’s CCSS site,
http://newmexicocommoncore.org.
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The Common Core standards present a challenge to
educators in that so many of New Mexico’s students, as
well as a growing number of students across the nation,
are both academic language learners (ALLs) and English
language learners (ELLs). In fact, the U.S. Census Bureau
projects that by 2040, 25% of all public school children
will be Hispanic (currently 20%). This sets the stage
for a potential cultural and/or linguistic mismatch that
teachers must address in order to effectively support
students in meeting these standards. It is clearly stated
in the CCSS that English is the language of instruction
and achievement, and it is assumed that the goal of the
standards includes nationalization of expectations and
outcomes for career and college readiness. There is an
additional assumption then, that by proxy, English is the
language of instruction in the U.S.

access to the standards becomes a critical issue—as
does maintenance of students’ home languages.
High quality sheltered instruction and native
language instruction will be essential to providing
New Mexico’s students with equitable access to the
Common Core State Standards, whether in their
first or second language.

Promising practices...

—continued from page 6—

the scope of the material. Literacy acquisition is a
complicated and extensive process that is well outlined
in the standards. The effort to integrate the qualities
and skills that need to be learned in order for children
to become literate individuals has been commended by
critics as being both comprehensive and challenging.
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17th Annual Dual Language Conference
November 7-10, 2012
Santa Fe Convention Center & La Fonda Hotel

Santa Fe Convention Center

Join us in historic Santa Fe, New Mexico for the 17th Annual Dual Language Conference!
DLeNM’s annual dual language conference will bring together over 1,500 educators, parents,
researchers and dual language supporters from around the world.
Come share your experience and knowledge, as we “harvest” the best
of our multilingual and multicultural communities!

•
•
•
•
•

FEATURED SPEAKERS

Pat Wolfe
Lena Licon Khisty
Sylvia Celedón-Pattichis
Kathy Escamilla
José-Luis Orozco

•
•
•
•
•

Elena Izquierdo
Kevin Shendo
Paul Martínez
James Lyons
Elizabeth Howard

•
•
•
•

Virginia Collier
Wayne Thomas
Harvey “Smokey” Daniels
Dual Language Teachers
from across the country

Highlights for La Cosecha 2012
Dual Language School Visits

Featured Sessions:
Common Core State Standards, Biliteracy,
Brain Development, State-wide Initiatives
Book Release:
Dual Language Education for a Transformed World
Wayne Thomas and Virginia Collier

Networking Luncheon
Movie Screening:
The Harvest/La Cosecha

U. Roberto Romano - Director

Student Leadership Institute
Saturday: Brunch with an Expert

Hosted by Dual Language Education of New Mexico

www.dlenm.org

CONFERENCE OVERVIEW

Reserve your room early at one of
our partner hotels!
www.dlenm.org/lacosecha/hotels

Wednesday, November 7, 2012
6:30 a.m. - 3:00 p.m.
2:00 p.m. - 5:30 p.m.
5:30 p.m. - 7:00 p.m.
7:00 p.m. - 8:30 p.m.
7:00 p.m. - 9:00 p.m.

School Visits (ticketed event)
Early Check-in
Opening Session
Opening Reception
Exhibitors (Grand Opening

Thursday, November 8, 2012
7:00 a.m. - 10:30 a.m.
7:30 a.m. - 5:00 p.m.
8:30 a.m. - 9:45 a.m.
10:00 a.m. - 4:30 p.m.
11:30 a.m. - 1:00 p.m.
5:30 p.m. - 6:50 p.m.

Check-in
Exhibits
Opening Session
Current Sessions
Honors Lunch
Movie Screening

Friday, November 9, 2012
7:30 a.m. - 8:30 a.m.
7:30 a.m. - 4:30 p.m.
8:15 a.m. - 9:30 a.m.
9:45 a.m. - 4:30 p.m.
11:30 a.m. - 1:00 p.m.
7:30 p.m. - 10:30 p.m.

Check-in
Exhibits
Opening Session
Concurrent Sessions
Lunch
Conference Dance

La Fonda Headquarter Hotel
www.lafondasantafe.com

Hotel St. Francis
www.hotelstfrancis.com

Hotel Chimayó

www.hotelchimayo.com

The Lodge at Santa Fe
www.lodgeatsantafe@com

Garrett’s Desert Inn
www.garrettsdesertinn.com

Hilton Hotel

www.hilton.com/Santa-Fe-NM

Saturday, November 10, 2012
8:30 a.m. - 9:15 a.m.
9:30 a.m. - 11:00 a.m.

•
•
•
•
•
•
•
•

Special Session
Brunch with an Expert

CONFERENCE STRANDS

Early Childhood
Content and Language Integration
Sheltering Instruction
Program Structure
Assessment and Accountability
Advocacy
Native American Programs
Common Core State Standards

Early Registration Rate $349
Deadline — June 15, 2012
Regular Registration Rate $389
SUGGESTED FUNDING RESOURCES:
Title I * Title II * Title III
NM State Bilingual Funds
Professional Development

To register visit http:dlenm.org/lacosecha/register
or scan the QR code with your phone.
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los primeros dos exámenes, los estudiantes tienden
a demostrar descensos en sus resultados y al tomar
el examen al final del año escolar es cuando se
puede observar el progreso. Los resultados de los
estudiantes tienden a subir y ganancias notables se
pueden observar.
El cambio de estrategias en el salón de clase siempre
requiere esfuerzo extra y trabajo de parte de los
maestros. Esa es una de las razones principales por
lo cual muchos colegas se reúsan a implementar
algún tipo de cambio en la forma que instruyen a
sus estudiantes. Mentiría si les dijera que la jornada
en la que embarqúe hace un año ha sido fácil, al
contrario, el trabajo y tiempo que he puesto para
la implementación el modelo ha sido mayor que
en años anteriores. Uno de mis mayores desafíos
ha sido la elaboración de las láminas educativas o
compendios que se requieren para cada una de las
clases. El modelo requiere que el maestro fabrique
las láminas frente a los estudiantes para cada una
de las clases. No puedo usar la lámina que elaboré
con la clase anterior, porque se perdería el objetivo
mayor, que es que los estudiantes vean las láminas
como algo de su propiedad, algo que ellos y nadie
más crearon. Sin embargo, los resultados que he
visto en mi salón de clase han sido impresionantes
que no importa si el tiempo requerido sea mayor
que en años anteriores.
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Sin duda alguna, la dinámica de mi salón y la
forma que presento el material a mis estudiantes
ha cambiado drásticamente. El salón de clase se ha
convertido en un lugar donde todos tienen algo que
ofrecer, en un laboratorio de investigaciones donde
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los estudiantes son los científicos y el maestro es el
facilitador. Uno de los cambios más notables ha sido
la participación por parte de mis estudiantes en las
diferentes modalidades. Las discusiones que ocurren
en el salón de clase normalmente son relacionadas
al material que estamos estudiando en clase. A
comparación de años anteriores, el envolvimiento
de mis estudiantes al material que se está estudiando
ha incrementado de manera drástica. Otro de
los cambios que ha sido notable es el incremento
de vocabulario académico que mis estudiantes
están usando durante sus discusiones en grupo al
igual que en las explicaciones que proveen en los
problemas de palabras. El aumento en el aprendizaje
de vocabulario académico entre mis estudiantes les
ha ayudado a comprender más a fondo el material
que es presentado en el salón.
Spanish Immersion Opportunities
for Bilingual Teachers—Summer 2012
University of New Mexico: Spanish Summer
Immersion Institute for Bilingual Teachers—

June 4-22, 2012. This offering is the result of a
partnership between the NMPED’s Bilingual
and Multicultural Education Bureau and
the Department of Language, Literacy, and
Sociocultural Studies in the College of Education.
The Institute provides teachers with the
opportunity to use their Spanish in an academic
setting while learning necessary instructional,
historical, linguistic, and cultural information.
The Institute also plays an instrumental role in
helping bilingual teachers in New Mexico prepare
for and pass La Prueba, the state-mandated
assessment for teachers in Spanish. For more
information, please contact Dr. Rebecca BlumMartínez at 505.277.4972, rebeccab@unm.edu.
or Teresa Guevara at 505.277.8961.

New Mexico Highlands University:
Programa de Inmersion en Espanol,
Preparación para Prueba—9-16 de junio, 2012.

El programa consiste de clases en: lectura en el
contenido escolar, composición en el contenido
escolar, ortografía y acentuación, composición en
el contexto escolar y más. Para mayor información
comuniquese con la Dra. Loretta Salazar al
505.454.3535, lsalazar@nmhu.edu o con la Dra.
Alice Menzor al 505.426.2204, menzor_alice@
nmhu.edu.
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With that information in hand, you find 10 minutes to
pull three or four of your students with similar language
levels or needs up to the chart.
You sit together and review the
information. You look at the
pictures and talk about them.
You ask the students wonderful
questions—just the right
questions—questions they can
understand, but that also push
and challenge them. Where do
you get these questions? Do you
just think of them on the spot?

“Point to the most important room in the house,” and
“Show me how you would get from the front door to
the bathroom.” The responses don’t require a lot of
language—they can be done with an index finger —
but they do take some thought.
Once the lesson is developed, the result is a grid of
questions that relates to the wall chart and provides
a menu of options for interacting with a small
group of language learners when reviewing the
chart. The matrix on page 13
provides an example of the
question grid for a fifth grade
unit. Before the students
are brought to the chart,
the teacher selects which
questions to ask each student,
and writes the student’s
initials next to the questions.
We don’t wing it. We plan it.
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Speaking, Listening,
Developing a
This is the original planning master for the
Reading, and Writing
Question Grid
chart on page 1. The related question grid
I shared the early version
for this unit is on page 13.
As a GLAD trainer, I’ve been
of this grid with teachers at
told for a couple of years now
my own charter school (Cien Aguas International
that it is important to give ALL our students the
School) and with a fellow GLAD trainer from
cognitive challenge of higher-level questioning. Just
a sister charter school (Corrales International
because a student is a beginning language learner,
School). Teachers at both schools have taken the
that does not mean we should also consider her
grid, modified and improved upon it, and begun
to be a beginning level thinker. However, it can be
to generate and teach their own differentiated
difficult to come up with questions that elicit higherquestioning lessons.
level responses from a child who doesn’t have much
proficiency in the language of instruction. Hence, I
These two schools are taking the lesson in slightly
have been working on designing lessons that generate
different directions. At Cien Aguas, we are treating
questions along two axes: 1) cognitive challenge (based
the grid as the basis for an oral language listening/
on Bloom’s Taxonomy) and 2) language level (based on
speaking lesson. We are exploring the possibility of
WIDA’s English Language Development Standards.)
a follow-up reading/writing activity (learning log),
but I have been encouraging my colleagues to keep
Here’s an example. A kindergarten pictorial input chart
the questioning piece short, so that this can be taught
shows the floor map of a home. The chart is in English.
easily and often. Corrales, on the other hand, is
If you bring your beginning English learners to the
incorporating reading and writing questions into it.
chart, you can ask them to show basic understanding
This staff is less concerned with making the lesson
by pointing to the living room, the front door, the
short, and more concerned with making it thorough.
bathroom, the sink. Or you can elicit key vocabulary by
It will be interesting for our schools to keep in
asking questions like, “Is this the sink or the toilet?”
dialogue with one another as we continue to develop
this format. This is definitely a work in progress!
These are good review activities. However, they are
—continued on page 12—
low on the cognitive axis—they don’t require a lot of
On pages 12 and 13, you’ll find steps to designing a
thought. It’s also important to ask these students higherdifferentiated
questioning lesson, a lesson planning grid,
level questions. Like what? Well, we came up with
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—continued from page 1—

This gives you a basis for deciding the following:
1) which students are most in need of your help, and 2)
what questions to ask when you interact with them in a
small group. The lessons described below can be taught
in any language and should be equally effective with
English learners and learners of any other language.

and a completed question grid.

DLeNM
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—continued from page 11—
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How to design a DIFFERENTIATED QUESTIONING LESSON
1) CHART—Choose a GLAD chart from your unit. Recommended: Pictorial input chart, narrative input chart, or chant
(with lots of picture file cards attached.)
2) LANGUAGE OBJECTIVE—Choose a language objective for the lesson that fits your grade level objectives and also
goes with the content of the chart. Write your language objective in the grid on page two.
3) SENTENCE STEMS—Choose some sentence stems that address the language objective you have chosen, and write them
in the grid (see below). This is the language you will be helping and expecting students to practice during the lesson.
4) QUESTION GRID—Write two or more questions, based on the chart, for each box of the Thinking and Language grid
(page 13). You can base your questions on the examples in the sample Question Grid at right, or download the author’s
sample questions at www.dlenm.org, Instruction and Assessment. Especially at the lower levels, alternate questions that
require spoken answers (practice speaking), with ones that can be answered by pointing (practice listening.)
5) LESSON GRIDS—Cut and paste your questions to fill out the lesson grids (see below). The first lesson grid is for
beginning/intermediate students. The second grid is for advanced students.
6) LEARNING LOGS—Design a structured learning log for beginning/intermediate students and one for advanced
students; supports might include cloze sentences or paragraphs (with or without choices or word banks), open-ended
“write and draw” prompts, extensions of other literacy tasks, etc.
		

You’re done! Lesson is complete. Now...

• Choose either Lesson Grid #1 or #2. Identify one to four students of similar levels, and write their names on the grid.
• Write student initials next to the questions you plan to ask each student.
• Teach and review the chart as a whole class.
• Assign the class a learning log or another individual/team task. Meanwhile, pull the small group up to the chart.
• Teach the lesson to the selected students (about 10 min.). Make notes/record correctness of answers. Spend about
10 minutes on the lesson.
• The lesson can be used to keep a record of student progress in speaking/listening.
• After the oral lesson, assign the learning log. You can either have students complete it on the carpet with your help,
or send them off to do it independently.
Lesson Grid #1
LESSON GRID #1
Beginning/
Intermediate
UNIT =

Date of lesson
Student names and language levels
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CHART =
Lesson Language Objective
Thinking and
Language grid
KNOWLEDGE
COMPREHENSION

Level One - Entering

Level Two - Beginning

Level Three - Developing

ANALYSIS
APPLICATION
SYNTHESIS
EVALUATION

Lesson Grid #2 is the Intermediate/Advanced version of the grid above; it simply
includes Levels Four (Expanding) and Five (Bridging) instead of the three early levels.
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—continued on page 13—

• Show me who was
governor last year.
• Show me who was
governor 400 years ago.
• Tell me two differences
between this governor
and this governor.

• Show me the most
important information
in this chart. Why is it
important?

• Show me how the first
governor traveled.
• Do you think the
current governor travels
by horse?
• Can the current
governor make laws all
by herself?

• Would you like to
be governor of New
Mexico?

Appraise, argue, assess, attach,
choose, compare, defend,
estimate, judge, predict, rate,
select, support, value, evaluate

EVALUATION

Arrange, assemble, collect,
compose, construct, create,
design, develop, formulate,
manage, organize, plan,
prepare, propose, set up

SYNTHESIS

Analyze, appraise, calculate,
categorize, compare, contrast,
criticize, differentiate,
distinguish, examine,
experiment,question, test

ANALYSIS

Apply, choose, demonstrate,
dramatize, employ, illustrate,
interpret, operate, practice,
schedule, sketch, solve, use

APPLICATION

explain, express, identify,
indicate, locate, recognize,
report, restate, review, select,
translate

COMPREHENSION
Classify, describe, discuss,

• Show me the part you
are most interested in.
Why are you interested?

• Point to the person who
was elected.
• Point to the person who
was appointed by the
king.
• Point to the person who
was a military leader.
• Who is this?
• Who was this?

• Show me the first
governor.
• Show me the current
governor.
• Is this the first
governor, or the current
governor?

KNOWLEDGE

Arrange, order, define,
duplicate, label, list, name,
recognize, relate, recall, repeat,
Reproduce

Level 2 Beginning
Listening/Speaking

Level 1 Entering
Listening/Speaking

Thinking and
Language Grid

This was____________.
She is___but he was___.
She has___and he also
had____.

She has___and he also
had___.

She is___but he was___.
She has___and he also had___.
He would be___.
She would have been_____.

She is___but he was___.
She has___and he also had___.
He would be___.

• Explain who Juan de Oñate was.
• Describe Susana Martínez.

• Name some of the
governor’s responsibilities
today.
• Explain some of the
governor’s responsibilities
400 years ago.

• If Juan de Oñate met today’s
governor, what do you think he
might say?
• If you were governor, what
would be most difficult for you?

• Summarize the powers and
responsibilities of the governor
400 years ago.
• Summarize the powers and
responsibilities of the governor
today.
• Compare the first governor’s job
and the current governor’s job.

Level 5 Bridging
Listening/Speaking

Level 4 Expanding
Listening/Speaking

• Explain the similarities
and differences between the
governor’s job 400 years ago
and the job today.
• Governors have always
worn clothing that lets us
know they are important
people, but fashions have
changed. Compare the
clothing worn by the first
governor and the current
governor.
• Why is a governor
• Do you think he would be
important today?
a successful governor if he
• Why was a governor
lived today? Why/Why not?
important 400 years ago? • Do you think she would
have been a successful
governor 400 years ago?
Why/Why not?

• How is the governor
chosen today?
• How was the governor
chosen 400 years ago?
•I’m thinking of a person
who is the first female
governor.
* I’m thinking of a
person who represented
NM to the king of Spain.
• Show me something
that gives evidence
that the governor was a
person of high status.
• Which person might
you see on tonight’s TV
news?
• What is the governor’s
job like today?

Level 3 Developing
Listening/Speaking

Language Objective Using the present and past tenses (early levels) Using the conditional tense (intermediate/advanced levels)
N/A
This is________.
She is___but he was___.
He was___. She is___.
He was___. She is___.
Sentence Stems

TO TEACH THE LESSON..
QUESTION GRID -ORAL Unit title Strategy name
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—continued from page 3—

are loaned a camera to document their cultural
communities. Over time, students develop an
understanding of the still photograph as an art form,
along with its role in both visual communication
and documentation. They learn first hand about the
power of visual images to tell stories and document
history. The documentation that comes out of this
study is reflected upon and shared with peers.
The students develop understandings that they
belong to different communities and that a variety
of characteristics help to define a community. At
the end of the ten-week unit, students chose three
photographs to exhibit from the dozens they have
created. They then write, either in English, Spanish
or Portuguese, to describe what it is about their
photograph that “catches their eye.”
Below are images and text that two students created
for this unit. These students are from different
cultural communities and linguistic backgrounds.
One’s family has lived in our state for several
generations, one is a child of immigrants. One is a
native speaker of English, one a native speaker of
Spanish. One is from an Italian-American family,
one from a Guatemalan-American family. Yet, they
also share much in common, such as what is shown

Meatballs
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Tamalitos

in both photographs—preparation of food with their
mothers. Similarly, the photos “Mis Primas” and “Mi
Abuelo” (at right, page 15) show how students are
documenting their cultures and histories.
Below are some of the key understandings of this
social studies unit for students:
u culture is how people behave, what they believe, what
is important to them, what their traditions are, and
how they live with others;
u individuals can identify their own culture;
u communities have similarities and differences; and
u individuals within a community have similarities and
differences.

This unit has the dual effect of having students’ own
cultures and histories validated and celebrated and
giving them the hands-on experience of documenting
history. By documenting their own cultural
communities and sharing it with their classmates
through the social studies curriculum, third grade
students are able gain these key understandings,
helping them to achieve the third goal of TWI—that
of cross-cultural competence.
Teaching our students cross-cultural competence is
as necessary today as it ever has been. Students need
to be prepared to live in a global world in which they
will interact with others from different cultures. And,
increased globalization is coming at a time when the
pressure for education to focus on reading and math
as assessed by standardized assessments is making
the student goals related to language and culture
less and less of a priority. Despite the pressures ICS
and other schools face to focus narrowly on state
assessments, through our social studies curriculum,
we have remained true to our
mission, which follows. To integrate
the diverse languages and cultures of
the communities we serve by teaching
all students in two languages—in
Spanish and English or in Portuguese
and English—and helping children
develop an appreciation of other
cultures. Children learn to work
collaboratively from their multiple
experiences and backgrounds,
striving towards high standards of
academic achievement. Everyone is
—continued on page 15—
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—continued from page 14—

part of a community of
learners, engaging in
inquiry about the world,
themselves, and others.”
Because TWI programs
have cross-cultural
competence as an
explicit goal, these
programs have the
opportunity to lead
education reform in
developing global
citizens. To accomplish
this, we must continue
to develop our common
understanding of what
defines cross-cultural
competence, how we
measure it, and how we
teach it.

Mis Primas

Mi Abuelo
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;

; Santillana 2012 national

Fe. This institute will help teachers and
administrators enrich the use of standards
in their work with language learners. For
more information, visit http://www.
thecenterweb.org/irc/ or contact Karen
Beeman at CoComo@cntrmail.org.

in Albuquerque at the National Hispanic
Cultural Center. For more information, call
David Briseño at 505.238.6812 or email
nmabe@suddenlink.net.

The Common Core and More!
2012 Summer Institute—Illinois
Resource Center and WIDA
Consortium: June 11-15, 2012, in Santa

;

Literacy Squared 2012
summer insititute—University
of Colorado, Boulder and the
BUENO Center for Multicultural
Education: June 27-29, 2012, in Estes Park,

CO. Literacy Squared is a comprehensive
biliteracy model designed to accelerate
students’ Spanish and English language and
literacy acquisition and capitalize on their
linguistic resources. For more information,
visit http://literacysquared.org.

Spanish Spelling Bee—New
Mexico Association for
Bilingual Education: July 21, 2012,

;

Guided Language Acquisition
Design (GLAD) Summer 2012
Offerings: Two-Day Foundation

Workshop, June 12-13, in Albuquerque;
Four-Day Elementary Classroom
Demonstration, July 10-13, in
Albuquerque (school site to be
announced). Visit www.dlenm.org,
Professional Development, for more GLAD
information and a registration form. You
can also contact Lisa Meyer-Jacks at
lisa@dlenm.org.

;

; La Cosecha 2012, 17th Annual

registration.html.

November 7-10, 2012, Santa Fe Convention
Center and La Posada Hotel, Santa Fe, New
Mexico. Early registration is available until
June 15! For more information, to register,
or to check out the list of featured presenters,
please visit http://dlenm.org/lacosecha/.

2012 National Two-Way
Soleado is a quarterly publication
Bilingual Immersion Conference—
of Dual Language Education of
New Mexico, distributed to DLeNM’s Looking back to Move Forward
in TWBI/DL Education—Two-Way
professional subscribers. It is
protected by U.S. copyright laws.
CABE: June 27-30, 2012, in Newport
Please direct inquiries or permission Beach, California. For more information
requests to soleado@dlenm.org.
and to register, visit www.twowaycabe.org/
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