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Promising Practices from the Field

Helping ELs Make Sense of Complex Text with
“Sentence Talk”
by Rebecca Blum-Martínez, Ph.D.—University of New Mexico

The adoption of the Common Core Standards
addition to segregation, most ELs had not
(CCSS) by many states, including New Mexico,
participated in a coherent English language
has brought the issue of complex texts to
development program that took students
the forefront. The questions for teachers,
from beginning stages of language learning
administrators, and teacher educators have
through to more complex uses of English in
become, how does one revise the curriculum
both oral and written forms. Furthermore,
so that complex texts are included as a part
many ELs’ frequent moves from one school
of everyday school life and how does one
to another added to a lack of consistency and
teach students to interact with complex texts,
coherence in the programs they attended.
particularly those who are
struggling readers? These ... ELs, therefore, have had little to no interaction
questions are intensified
with the array of complexity in texts and thought
for English learners
required by the English language curricula.
(ELs), who now make
A simplification of second language
up 21% or more of the public school population,
depending on the region or school district (http:// learning processes has also characterized
many ESL or ELD programs. The
nces.ed.gov/fastfacts/display.asp?id=96).
innatist assertion that so long as EL
students understood the content, second
For many years, educators have been concerned
language acquisition would take place
about the slow progress many English learners
has contributed to a simplification of the
have made in their academic careers. While most
curriculum for ELs. The common practice
EL students were able to communicate socially
has been to “shelter” the curricula for ELs
within a few years of attending American schools,
many were not able to keep up with their English- by simplifying complex texts, introducing
difficult vocabulary prior to reading
speaking companions when
the text, and “frontloading” any and all
it came to academically more
Inside this issue...
information that students might need
complex material.
Bridging Between Languages:
for comprehension. This has resulted in
One Teacher’s Journey
A look at the teaching practices removing any complexity in language and
in concepts. ELs, therefore have had little to
and materials used with EL
Fomentado la Escritura a
no interaction with the array of complexity
students may help to explain
través de la Imaginación
in texts and thought required by the English
the reasons for the lengthiness
Keres Children’s Learning
language curricula.
of many ELs’ trajectory in the
Center Opens
development of more academic
The adoption of the Common Core
Mi Historia
registers of language. Valdés,
Standards (CCSS) by 49 states has
(2000) has documented the
La Cosecha 2013 Conference
intensified the concern for ELs. The CCSS
segregation of EL students
Guide
requires that all students “be able to
from English-speaking peers
...Vocabulary Development of and an age-appropriate
comprehend texts of steadily increasing
Spanish-English Bilinguals
complexity as they progress through
curricula. Menken & Kleyn
school” (CCSS, Appendix A, p.1).
AIM4S3 Resources at DLeNM’s (2010) in their study of “longterm ELs” found that in
Clearinghouse

;
;
;
;
;
;
;
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Bridging Between Languages: One Teacher’s Journey
by Elisa Lee—Hillsboro, Oregon,
Karen Beeman, and Cheryl Urow—llinois Resource Center
This article is based on email correspondence that occurred during the 2011-2012 school year between Elisa Lee,
fifth grade Spanish dual language teacher in Beaverton, Oregon, and Karen Beeman from the Illinois Resource center.
language, resulting in missed opportunities for deep
learning of content and language. Instead, math can
be taught in English with a Bridge to Spanish at the
end of every unit so that students develop the academic
language of math in Spanish and have the opportunity to
apply and practice it.

Subject: Meeting at La Cosecha, 2011
Elisa to Karen: November 20, 2011
Karen,
I really enjoyed your presentation on the “Bridge” at
La Cosecha. It made me question my own teaching
practices as a dual immersion teacher. I am always
looking for ways to improve my teaching practices,
and your presentation was an eye opener for me. For
the past few years, my teaching partner and I have
been teaching all subjects in both languages, and
this has been very stressful since we have to cover so
much content and it is double the work.

Likewise, students can be taught science in Spanish all
year with bridging to English taking place at the end of
every unit. This ensures that students have the academic
language in English they need for standardized testing
without having to “cram” in English and abandon
Spanish prior to the test. Units can be divided into three
linguistic spaces: 1) learning the concepts and developing
language in one language, 2) the Bridge: comparing and
contrasting Spanish and English, 3) extension activities in
the other language. The Bridge is two-way; it goes from
English to Spanish and from Spanish to English.

Thank you for taking the time to answer all the
questions I had after the session. I think that this
is the first time in the past three years that I truly
understand what I am supposed to be doing! I am
really excited about this! I would love to share El
Puente with my colleagues at work…
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December 12, 2011
Karen,
Thank you so much for sending me the information
on the Bridge, which I shared with some of my
colleagues. My teaching partner, Carolyn, and I are
currently changing our schedule to be able to bridge
between the two languages. I was wondering if I
could ask you some advice about our new schedule.
I’m also including some questions in this e-mail. If
you have time, I would love to talk to you over the
phone. (Karen, Carolyn, and Elisa spoke on the phone
about the schedule and the following questions.)

2

Elisa and Carolyn’s new schedule included social
studies, math, and literacy in English and science
and literacy in Spanish. Literacy was integrated with
content as much as possible, though there were times
for distinct literacy units.

2. How often do we bridge?
Students should read and write every day in both
languages. The formal Bridge that compares and
contrasts English and Spanish occurs best once students
have learned the content in one language. The Bridge
really is about language (phonology, morphology,
grammar and syntax, and language use). While the
Bridge is pre-planned and explicit, students will engage
in “bridging” all the time, using what they know in one
language in the other. As a result, students develop deep
Questions:
1. At our school, math is taught in Spanish up to third levels of metalinguistic awareness. (As part of the followup to the conversation, Karen included the graph found
grade, then in English in fourth grade. In fifth grade
we teach one group in English and the other in Spanish in figure 1.1.)
and then switch. In our current new schedule, math
will be taught in English to both groups to reduce the
Subject: Organizing Instruction to Include the Bridge
switching. Do you think we should switch the math
February 16, 2012
instruction every year/trimester/unit? What about
Dear Karen,
science and other content areas?
…As you know, Carolyn and I are working on
In our experience it is simpler and more effective to allot bridging activities with our students and using our
each content area to one language instead of switching
new schedule. I was able to do a Bridge a couple of
the language of the content. When content is shared
weeks ago, and I am happy to say that I loved doing it.
across languages, students tend to wait for their easier
—continued on page 3—
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Carolyn and I shared our new schedule
and how we are bridging between
two languages with our colleagues.
Our TWI team really liked the idea of
bridging, but the lower grades felt that
they weren’t able to fit bridging into
their 90:10 model. How could they fit
it in? How does El Puente look in the
90:10 model?
February 21, 2012
Elisa,
Bridging in earlier grades is different
because of the developmental stages of
the children and because of the time
factor. Even in 90/10 programs, teachers
can bridge at the end of a unit and
highlight for students the similarities and
differences between the two languages.
The ELD time can be characterized by
those “extension activities” from Spanish
into English. I’ve attached a graph from
Green Bay, Wisconsin, depicting how
they organized literacy instruction in
their 90/10 kindergarten (Figure 1.2).

Content Allocation: Planning Content in
Spanish and English — Elementary School K-5
The following options are meant to plan subject area coverage by language,
resulting in bilingualism and biliteracy by 5th grade:
• Students are integrated all day (English-dominant students and ELLs);
• Literacy time is differentiated so as to include ESL and SSL approaches; and
• Language arts includes reading and writing.
80/20 or 90/10 Model in primary grades.
Spanish
Language Arts
Science
Social Studies
Math
Language Arts
Science
Social Studies
Math
Language Arts
Science
Social Studies
Math
Language Arts
Science
Social Studies
Language Arts
Science

Kindergarten

First Grade

Second Grade

Third Grade
Fourth Grade
Fifth Grade

Language Arts
Science

Bridge
K-2 (end of every unit):
Spanish to English:
• Language Arts
• Science
• Social Studies
• Math
K-2 (end of every unit):
English to Spanish:
• Language Arts

English
Language Arts

Promising practices...

—continued from page 2—

Language Arts

Language Arts

S to E: LA, Science, and SS Language Arts
Math
E to S: LA and Math
S to E: LA and Science
E to S: LA, Math and SS

Language Arts
Math
Social Studies
Language Arts
Math
Social Studies

Figure 1.1

Subject: Bridges in Fifth Grade
April 1, 2012
Karen,
Here are some photos and descriptions of bridging
activities Carolyn and I have been doing with our
students. The Bridge occurred after students had
studied the American Revolution (integrated social
studies and literacy unit) in English. Students generated
a representation of what they had learned in English

(guided by Carolyn), and I helped them identify the
Spanish equivalent. Once the two languages were
side-by-side, they engaged in a contrastive analysis,
identifying ways Spanish and English were similar
and how they were different. I then implemented
extension activities in Spanish. The Bridge activities
took place on several different days.
—continued on page 14—

Planning for Biliteracy: Green Bay Area Public Schools – Kindergarten Plan—90% Spanish and 10% English
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Figure 1.2
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Fomentando la Escritura a través de la Imaginación
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por Federico Beckmann—la Escuela primaria East San José, Albuquerque, NM
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“La imaginación es más importante que el conocimiento”. (Albert Einstein)
Desde muy pequeño siempre me sentí atraído
por el maravilloso mundo de los cuentos. Tuve la
suerte de haber sido alumno en México de maestros
que inculcaron en mí la pasión por las letras. Las
canciones y poemas del famoso escritor Francisco
Gabilondo Soler (mejor conocido como CriCri), entre otros, dejaron en mi mente una huella
indeleble en mi formación académica.

usar palabras de transición tales como después, luego,
entonces, enseguida, además, al último, finalmente,
etc., para que se puedan expresar de una manera
organizada. El concepto de un inicio, una parte
media y una culminación de un tema son
herramientas muy importantes en el desarrollo de
un proceso de comunicación. Una vez que adquieren
experiencia para comunicarse oralmente, se procede
a ilustrar el proceso
de escritura usando
imágenes para impulsar
y motivar el lenguaje y el
vocabulario pertinente.

Ahora, como maestro
de primer grado
de primaria en una
escuela que sigue los
lineamientos de un
programa educativo
La siguiente etapa
de Lenguaje Dual,
de “Fomentando la
tengo la oportunidad
Escritura a través de la
de compartir esta
Imaginación” consiste en
pasión por la escritura
demostrar el proceso de
con mis pequeños
escritura en el pizarrón
estudiantes. El proceso
utilizando las imágenes
de enseñanza que a
captadas en una fotografía
continuación trataré
previamente seleccionada
Sr.
Beckmann
compartiendo
con
sus
de describir me ha
por el maestro para
escritores pequeños.
resultado muy efectivo.
estos efectos. El maestro
He comprobado que
demuestra el proceso
los estudiantes se divierten a la vez que aprenden a
de escritura escribiendo y componiendo el mismo
escribir de una manera eficaz y organizada.
su propio “cuento” usando su imaginación en
combinación con las imágenes referidas. Es preciso
Como primer paso, cabe mencionar que el inicio de utilizar el sentido del humor o el dramatismo según
este peculiar proceso de enseñanza sobre el proceso sea el caso. La participación interactiva es esencial y
de escritura en alumnos de primer grado tiene
el maestro “compone” o “crea” el cuento utilizando
como primer objetivo el instruir a los alumnos en
a discreción las aportaciones de los alumnos que él
el arte de aprender a comunicarse oralmente. “Los
considere relevantes. Es muy importante que cada
niños que aprenden a comunicarse oralmente de
historia o cuento tenga un título. También es muy
una manera elocuente durante el kinder y primer
importante recordar que en cada historia se deberán
grado mucho antes de que aprenden a leer y escribir usar cuando menos cinco palabras de transición
son los mismos niños que sobresalen en escritura
como las que menciono anteriormente. Los alumnos
y lectura en grados posteriores.”(Loban, 1976.) Las
aprenden a memorizar este proceso y les sirve como
prácticas de la narrativa oral se facilitan cuando
una herramienta que facilita la organización del
a los niños se les pide que platiquen acerca de sus
proceso de escritura. Al adquirir más experiencia,
propias experiencias. Por ejemplo, se le puede pedir poco a poco, el maestro les indica a los alumnos que
al alumno que relate lo que hizo en su casa la tarde
deben poner nombres a los diferentes personajes y al
del día anterior. Es aquí cuando se les enseña a
—continúa en la página 5—
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escenario donde sucede el relato imaginario. Así, en
un proceso gradual y paulatino se incorporan todas
las partes fundamentales de un cuento: principio,
punto culminante, y desenlace.

La última etapa de este proceso
radica en enseñar a los alumnos
como utilizar y transferir las
habilidades aprendidas para
escribir cuentos cortos y
aplicarlas escribiendo acerca
de lo que hayan aprendido
después de leer
textos informativos
cortos. “Integrar un
modelo educativo en
el proceso de escritura
que vincule la ficción
con textos informativos
ayuda a proveer a los
jóvenes estudiantes con
las habilidades necesarias
para tener éxito en la
comprensión de textos
informativos en grados
posteriores “(Guthrie &
Anderson, 1988). En mi
práctica docente he visto
como los alumnos pueden
escribir acerca de lo que han
aprendido leyendo libros
cortos sobre características de
sus animales favoritos e inclusive de personajes
importantes relacionados con la política y el
gobierno de los Estados Unidos.
Me encantaría poder compartir muestras de
escritura de mis alumnos que por cuestiones de
espacio es imposible hacerlo en este boletín. Mi
dirección electrónica es beckmann_f@aps.edu.

DLeNM
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Cuando a los niños
se les permite y se
les enseña cómo
usar su imaginación
de esta manera,
incorporándola
al proceso de
aprendizaje de la
escritura, los resultados
son realmente
sorprendentes. Escribir
se torna en una
actividad sumamente
divertida. Los cuentos
pueden ser chistosos
o tristes. Los alumnos
se percatan del poder
que tiene la escritura de
hacer reír o llorar a los que
escuchan su cuento después
que ellos los leen. “Las
habilidades imaginativas de
los estudiantes pueden ser
cultivadas y los sistemas
sensoriales pueden ser
refinados para explorar
posibilidades mas allá
de sus experiencias”
(Eisner, 2002). Una
vez que los pequeños
escritores escogen su
imagen para escribir
acerca de ella, se les da
la oportunidad antes
de escribir para que describan
oralmente sus propias perspectivas con relación
a la fotografía seleccionada. Esto constituye una
magnífica oportunidad para que los estudiantes
ejerciten sus habilidades analíticas y de pensamiento
crítico. Obviamente, cada alumno obtiene un
beneficio individual de aprovechamiento de acuerdo
a su capacidad. Sin embargo, al ayudarse unos
a otros a escribir sus propios cuentos los niños
comienzan a tomar conciencia de la importancia

del trabajo en común, del esfuerzo propio y la
ayuda mutua, preceptos que constituyen los
pilares fundamentales del cooperativismo en la
educación. El objetivo primordial
de este método es despertar en
los pequeños autores su pasión
por alcanzar las habilidades
fundamentales para desarrollar
sus propias ideas utilizando
la comunicación escrita sin
antes abrumarlos enseñando
únicamente convenciones
ortográficas y gramaticales.

Promising practices...
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Keres Children’s Learning Center Opens
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by Trisha Moquino, Olivia Coriz, and Mara Matteson—Keres Children’s Learning Center
All 19 Indian Pueblos of New Mexico have an
The school was created to address the critical language
understanding that we are at a critical point in our
loss being experienced at Cochiti Pueblo and to give
long history—that critical point being the difference Cochiti parents the opportunity to educate their
between language loss and language maintenance
children in a manner that is in line with traditional
and revitalization. Many Pueblos still feel it is the
practices and where they know their children will
responsibility of the family to give language, and in
hear Keres in an immersion setting. Parents and
families where language
families are supported
remains strong, this is
through weekly evening
still being done. With
seminars in which we
this understanding and
discuss their responsibility
desiring to support
to pass on the Keres
families in maintaining
language. In passing on the
their children’s language in
language—values, beliefs,
the crucial early childhood
and a worldview like none
years, the Keres Children’s
other are also transferred
Learning Center (KCLC)
to the next generation. At
opened at Cochiti Pueblo
KCLC, children receive
in September 2012 after
lessons that are culturally
six years of preparation:
appropriate as well as
researching related
lessons that will prepare
endeavors, developing
them for mainstream
the model, shoring up
education. KCLC
financial support, and
emphasizes creating selfTeacher Ann Ka-hee with the first class of KCLC
laying the groundwork in
motivated
learners through
students at Cochiti Pueblo. Not pictured are
the community.
meaningful everyday
teachers Trisha Moquino and Olivia Coriz.
lessons and activities, such
Co-founded by Trisha Moquino and Olivia Coriz, the as washing dishes, cleaning windows, setting up snack
school begins as a preschool, serving children ages
for classmates, grace and courtesy, caring of the self,
2½ to 4. The pedagogical approach is Montessori, and as well as learning the foundational skills for future
the language
literacy, numeracy, and the humanities.
of instruction
is Keres, the
KCLC’s ultimate goal is to have our students be
unwritten
truly bilingual. With families and KCLC working
language of the
together to reclaim the children’s education, we put
Cochiti people.
our faith and our hearts into this effort. KCLC is
As the children
independently funded. While it is a struggle to raise
matriculate to
the necessary money, it gives KCLC freedom from
ages 6 and older, the many early-childhood English-oriented policies
the school will be that would interfere with KCLC’s primary purpose.
a dual language
KCLC is grateful to everyone who has supported and
Montessori
contributed to our efforts.
school, and an
English language To catch a glimpse of the day-to-day life of KCLC,
teacher will
please visit the Keres Children’s Learning Center
be included.
KCLC student Gabrielle Lewis
Facebook page. For more information on KCLC,
doing “the Big Picture Work.”
please visit our website at www.kclcmontessori.org.
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by Cynthia Jiménez—University of New Mexico
Learning English as a second language was a
struggle for me because I was ten by the time I
began learning the language. My parents taught
me everything they knew and since they had not
learned English at the time, I was taught and raised
to speak in Spanish. I went to school in California
where I was enrolled in bilingual classes in which
I was supposed to learn English, but that did not
happen. The teachers in the program mainly spoke
Spanish; hence all the children in the class also
preferred to speak in Spanish.
In 1999, California passed a proposition that
switched all the students in bilingual classes to full
immersion English classes, and due to this, moved
my third grade classmates and me to classrooms
with teachers who only taught in English. This
program was ineffective because no one was able to
understand, and therefore learning was impossible.
The teacher herself had to get a translator because
there was no communication between the students
and the teacher. I did not think much of this
program because I did not feel like I had to learn
another language. None of the other students were
doing it, and I did not feel like I had to, either.

I finished elementary school, and my family and I
moved to Albuquerque, where I attended Truman
Middle School. There, I was automatically enrolled
in the dual language program for knowing two
languages. At the beginning, my mother was
hesitant and tried to get me out. She was afraid that
all the progress I made would go to waste. One of
my teachers in the program, Sr. Lobo, convinced
my mother to give the program an opportunity.
She agreed to let me stay for the first quarter of the

The dual language program changed the life I was
going to have in many ways. With time I became
better in English and better in Spanish. Today I have
nearly reached a level of perfection in each language.
I attended West Mesa High School and graduated
with the State Bilingual Seal. After I graduated I
began attending college, and decided to pursue
two majors, one in political science, for my love of
politics, and one in Spanish, for love of my native
language and culture.
Furthermore, the opportunities that arise from
knowing two languages are countless. My second
year in college I decided to study abroad in Santiago
de Compostela, Spain, for six months. It was one
of the best experiences of my life because I was
able to communicate perfectly with everyone as
well as to immerse myself in a completely different
environment. Another opportunity I was also able
to pursue was in my junior year of college, when I
interned in Washington, D.C. for four months. This
experience was very enriching in that I was able to
experience politics first-hand, but I was also able to
use my expertise in languages. For example, one of
the tasks I was in charge of was giving U.S. Capitol
tours to New Mexico constituents who visited D.C. In
speaking Spanish with them, I was able to make them
feel welcome and enjoy their time away from home.
Today, I am currently completing my last semester at
UNM. Though I am very excited, I am also nervous
because of all the plans I have for the future. At some
point I would like to attend law school, but for now I
am most content with helping younger students like
myself. I currently work for a program which helps
the students navigate through the system so that they
can someday also attend college. When I tutor and
mentor some of the students I think back to the first
time I walked into an English classroom and the way
I felt. I was very fortunate to have been taught how
to use both Spanish and English to succeed. I try to
stay positive and not just tell them that anything is
possible—but show them that it is.

DLeNM
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It was not until I moved to Belen, New Mexico, that
I began to open my eyes to the difficulty of learning
English. I was in the third grade and my mother
decided to enroll me in English classes, fearing
they would do the same thing they did in my
previous school. This time, I was really miserable
because I was the only student in the classroom
who did not speak English. Though I was a good
student and worked hard for my grades, learning
another language was agony.

school year and then the quarter turned into three
years of participation in the program. It is something
we will never regret.
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LaAlbuquerque,
Cosecha
2013
New Mexico

18th Annual La Cosecha Dual Language Conference
Albuquerque Convention Center
November 6 - 9, 2013

La Cosecha is one of the leading dual language conferences in the country
with over 1,500 educators, researchers, and supporters from around the world.
¡Cosechando lo mejor de nuestra comunidad bilingüe!

General Schedule

Featured Strands:

CCSS Alignment with ELL Instruction * Program Development * Early Literacy Development * Indigenous Language
One-Way Programs * Biliteracy Development * Sheltered/
Scaffolded Instruction * STEM * Teaching for Transfer *
and much more!

Featured Speakers:

Ofelia García, Wayne Thomas & Virginia Collier,
Yvette Donado, Lily Wong Filmore, Kathy Escamilla,
Thelma Meléndez, and Ka Papahana Kaiapuni Hawaii

•
•
•
•
•
•

Highlights for La Cosecha 2013

Networking Events
Dual Language School Visits (Ticketed Event)
Student Leadership Institute
Native American Language Institute
NM Association of Latino Administrators &
Superintendents Meeting (ALAS)
Saturday Brunch with an Expert
Reserve your room early at one of our partner hotels
http://dlenm.org/lacosecha

Wednesday,	
  November	
  6th	
   	
  
6:30	
  a.m.	
  –	
  3:00	
  p.m.	
  	
  
2:00	
  p.m.	
  –	
  5:30	
  p.m.	
  	
  
5:30	
  p.m.	
  –	
  8:30	
  p.m.	
  	
  
7:00	
  p.m.	
  –	
  9:00	
  p.m.	
  	
  

Thursday,	
  November	
  7th	
  
7:00	
  a.m.	
  –	
  10:30	
  a.m.	
  	
  
7:30	
  a.m.	
  –	
  5:00	
  p.m.	
  	
  
8:30	
  a.m.	
  –	
  4:30	
  p.m.	
  	
  
11:30	
  a.m.	
  –	
  1:00	
  p.m.	
  	
  

Friday,	
  November	
  8th	
  

7:30	
  a.m.	
  –	
  8:30	
  a.m.	
  	
  
7:30	
  a.m.	
  –	
  4:30	
  p.m.	
  	
  
8:15	
  a.m.	
  –	
  4:30	
  p.m.	
  
7:30	
  p.m.	
  –	
  10:30	
  p.m.	
  	
  

Saturday,	
  November	
  9th	
  	
  

8:30	
  a.m.	
  –	
  9:30	
  a.m.	
  
9:30	
  a.m.	
  –	
  11:00	
  a.m.	
  
11:15	
  a.m.	
  –	
  11:45	
  a.m.	
  

	
  
	
  

School	
  Visits	
  (Ticketed	
  Event)	
  	
  
Early	
  Check-‐In	
  	
  
Opening	
  Session	
  &	
  Reception	
  
Exhibits	
  (Grand	
  Opening)	
  
	
  
	
  
Check-‐In	
  	
  
Exhibits	
  	
  
Opening	
  Session	
  &	
  Concurrent	
  Sessions	
  	
  
Honors	
  Lunch	
  	
  
	
  
	
  
Check-‐In	
  	
  
Exhibits	
  	
  
Opening	
  Session	
  &	
  Concurrent	
  Sessions	
  
Conference	
  Dance	
  
	
  
	
  
Breakfast	
  with	
  an	
  Expert	
  
Concurrent	
  Sessions	
  
Closing	
  Session	
  

Registration Rate
Early Registration $349
Deadline — July 15, 2013

http://dlenm.org/lacosecha
SUGGESTED	
  FUNDING	
  
RESOURCES:	
  
Title	
  I	
  *	
  Title	
  II	
  *	
  Title	
  III	
  
	
  State	
  Bilingual	
  Funds	
  
Professional	
  Development	
  

Hyatt Albuquerque
Hotel Andaluz

La Cosecha is hosted by Dual Language Education of New Mexico
www.dlenm.org

¡Seguimos con la cosecha!

Featured Keynote Speakers

A professor of Education Emerita at the University of California at Berkeley, Lily is a linguist and educator whose study
focuses on the education of language minority students. She is a highly respected scholar and author of numerous publications
on issues related to the education of linguistically and culturally diverse students. She has studied social and cognitive process
in language learning, cultural differences in language learning behavior, and primary language retention and loss. Her present
research efforts focus on how academic English instruction can help teachers support students’ literacy development.

Dr. Lily Wong Filmore

Veronica is the Executive Director of the Association of Latino Administrators and Superintendent (ALAS). A former
school teacher, she served as Legislative Staff Attorney for the Mexican American Legal Defense and Educational
Fund (MALDEF) in Washington, D.C. Her work at MALDEF focused on education policy covering early childhood
through adult education issues affecting the Latino community.

Dr. Ofelia García

Veronica Rivera

Ofelia is Professor in the Ph.D. programs of Urban Education and of Hispanic and Luso-Brazilian Literatures and Languages
at the Graduate Center of the City University of New York. She has been Professor of Bilingual Education at Columbia
University’s Teachers College and Dean of the School of Education at the Brooklyn Campus of Long Island University. She is
the author of numerous books and articles focused on bilingual education and most recently coauthored Bilingual Community
Education for American Children: Beyond Heritage Languages in a Global City, exploring the educational spaces shaped and
organized by communities in New York.

Wayne and Virginia are researchers in the area of school effectiveness for linguistically and culturally diverse students
and Professors Emeriti at George Mason University. Both Wayne and Ginger have worked with school districts across
the country for the past 22 years. They continue to provide leadership training for superintendents, principals and policy
makers on the effectiveness of dual language enrichment education. Their most recent book, Dual Language Education
for a Transformed World, makes the case that dual language education become the standard for all schools.

Drs. Wayne Thomas and
Virginia Collier

Kathy is Professor of Education in the division of social, bilingual and multicultural foundations at the University of
Colorado at Boulder. Her research centers on educational issues related to Spanish-speaking language minority students in
U.S. schools. Her recent research has examined the assessment practices and impact of high states testing on these
children. Kathy has served as the president of the National Association for Bilingual Education (NABE), is the co-editor of
the Bilingual Research Journal and served as the chair of the Bilingual SIG for the American Education Research
Dr. Kathy Escamilla Association. Kathy is a BUENO Center Director and co-developer of Literacy Squared.
Yvette is the Chief Administrative Officer and Senior Vice President of People, Process and Communications at nonprofit
Educational Testing Services (ETS). She is on the board of directors of New Jersey-based Hispanics Inspiring Students’
Performance and Achievement (HISPA), and a long-time supporter of Dallas-based Parents Step Ahead. She is a leader
in ETS’s initiative to marshal its intellectual capital and decades-long experience in English proficiency assessments to
better address the needs of the Ell population nationwide. Yvette was recently named one of the nation’s 50 most
influential Hispanic leaders by Hispanic Business magazine.

For more information and to take advantage of early registration, scan here
or visit us online at http://dlenm.org/lacosecha.

Yvette Donado
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Promoting the Academic Vocabulary Development of
Spanish-English Bilinguals
by Eileen González and Elizabeth Howard—University of Connecticut
What is academic vocabulary? Why is it important?
How can we teach academic vocabulary? The
term academic vocabulary refers to words that are
used across content areas but may have different
meanings in each area (Lubliner & Hiebert,
2008). These words are important because they
are commonly used across
content areas but may vary in
meaning in each area.
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Teachers and researchers have
recognized that vocabulary
knowledge is important
for ensuring high levels of
reading comprehension and
success in schools for both
native English speakers and
ELLs (August & Shanahan,
2006; Goldenberg &
Coleman, 2010; National
Reading Panel, 2000).
Therefore, finding effective
and efficient ways to bolster
students’ vocabularies is
essential. One strategy to date
that has been found to be
especially valuable for Spanish-speaking students is
a focus on cognate words (August, Carlo, Dressler
& Snow, 2005; Carlo, August, McLaughlin, Snow,
Dressler, Lippman, Livel, & White 2004; Dressler,
Carlo, Snow, August & White 2011).
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Cognates are words in two or more languages that
share a common root and are therefore similar
in meaning, spelling, and/or pronunciation
(Lubliner & Hiebert, 2011). As such, they provide
an excellent opportunity for Spanish speakers
to leverage their native language knowledge to
support their second language development. By
taking advantage of the students’ knowledge and
literacy in their first language, cognates can be
employed to teach students how to analyze the
English language and make sense of unknown
vocabulary words in that language. Teaching
children to notice and utilize linguistic resources

such as these can aid in the development of vocabulary
and overall literacy development.
Words in Motion is a cognate-based academic
vocabulary curriculum created with native Spanish
speakers in mind. Because of the importance of
building on the background
knowledge of students, the
units were developed to draw
upon middle school students’
experiences and interests.
The curriculum introduces
academic vocabulary in
different contexts and embeds
target words in topics of
interest to students, such as
bullying and paying students
to do well in school. The topics
provide meaningful contexts
that the students can often
relate to.
The curriculum is situated
within CREDE’s five standards
for effective pedagogy (Dalton,
1998) and is based on the three
theoretical pillars of effective vocabulary instruction
(Graves, 2006), sheltered instruction for second
language learners (Echevarria, Vogt & Short, 2004), and
responsive pedagogy (Gay, 2000; Rendón, 2009).
Words in Motion is a 6-unit curriculum. With the
exception of the first unit, which is a three-day
introduction to word study, all units follow the same
seven-day sequence outlined below. Each unit provides
explicit instruction on 10 target words (all of which
are cognates) as well as two roots and two affixes. The
instructional cycle begins with word parts (affixes and
roots), then builds to the word level, and finally goes
on to incorporate the words into a meaningful context
integrating oral language, reading and writing skills.
The cycle culminates with a review activity and a quiz.
The cycle is intentionally repetitive across units so that
students and teachers can internalize the routine and
—continued on page 11—

DLeNM

begin to anticipate the instructional sequence. The
curriculum closes with two days of final review.
Day 1: Word study—affixes
Day 2: Word study—roots
Day 3: Introduction to vocabulary
Day 4: Deepening word knowledge
Day 5: Using words in reading—contexting
strategies

Dressler, C., Carlo, M. S., Snow, C. E., August, D., & White,
C. E. (2011). Spanish-speaking students’ use of cognate
knowledge to infer the meaning of English words.
Bilingualism: Language and Cognition, 14(2), 243-255.
Echevarria, J., Vogt, M. E., & Short, D. (2004). Making content
comprehensible for English learners: The SIOP model. Boston:
Allyn & Bacon.
Gay, G. (2000). Culturally responsive teaching: Theory, research,
and practice. New York, NY: Teachers College Press.

Day 6: Using words in oral language and writing
Day 7: Review and quiz
The curriculum is available in three different versions:
1) a monolingual version, for instruction exclusively
in English; 2) a cross-linguistic version, in which
explicit links are made to the Spanish counterparts of
target words; and 3) a bilingual version, in which the
materials are available in Spanish as well as in English.
Words in Motion is designed to promote the
academic vocabulary development of middle school
students, particularly native Spanish speakers. More
information about this curriculum can be found in
the upcoming DLeNM monograph Words in Motion:
An Academic Vocabulary Intervention for Spanish
English Bilingual Middle School Students (publications.
dlenm.org). The full curriculum will be available for
download from the Center for Applied Linguistics later
this spring, and DLeNM will announce the availability
of both the monograph and curriculum through
e-bulletins and on their website, www.dlenm.org.

Goldenberg, C., & Coleman, R. (2010). Promoting academic
achievement among English learners: A guide to the research.
Thousand Oaks, CA: Corwin Press.
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Graves, M. F. (2006). The vocabulary book: Learning and
instruction. New York, NY: Teachers College Press.
Lubliner, S., & Hiebert, E. (2011). An Analysis of English–Spanish
Cognates as a Source of General Academic Language,
Bilingual Research Journal, 34:1, 76-93.
National Reading Panel. (2000). Report of the National Reading
Panel: Teaching children to read. Bethesda, MD: National
Institutes of Health, National Institute of Child Health and
Human Development.
Rendón, L. I. (2009). Sentipensante (sensing/thinking) pedagogy:
Educating for wholeness, social justice and liberation.
Stylus Publishing.
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Learning Disabilities Research and Practice, 20(1), 50-57.
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What is text complexity? And how can EL students be
assisted in comprehending and using complex texts?
In order to better understand text complexity and
the experiences that ELs have or have not had with
complex texts, it is helpful to examine two schoolbased examples. Consider the following two excerpts
about Abraham Lincoln’s childhood, paying close
attention to the grammatical structures utilized.
Abe had to work and did not get to go to school
very often. But he loved to read books and would
read whenever he got the chance. Math was also
a favorite subject for Abe. (Score.rims.k12.ca.us/
activity/presidentsday/pages/linc6.htm)
In this first example, we can see two compound
sentences joined by the conjunction “and.” All three
sentences are in the simple past tense, and the only
more “complex” tense is the “would read” in the
conditional past. More importantly, we do not gain
very much information about “Abe,” and what is there
is not very interesting. This is the kind of simplified
text that EL students are subjected to all too often.
A second, more complex, text on the same subject
gives the reader a more interesting and nuanced view
of Abraham Lincoln:
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Lincoln had less than a year of schooling. Books
were scarce and so was paper. He worked/ his
arithmetic problems/ on a board/ and cleaned
the board /with a knife/ so he could use it again.
(www.garden of praise.com/ibdlinco.htm)
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as “scarce,” “schooling,” and “arithmetic problems”
are much more specific in meaning. And we find
two different uses of “so.” In the first usage, “so”
functions as an additional adverb that adds the
scarcity of paper to that of books. In the second usage,
“so” functions as a linking adverbial of result or
inference that signals that the second unit “he could
use it again” is the result of the former, “cleaned the
board.” Thus, “so” changes its meaning because its
function has changed.
These contrasting examples provide some of the
elements of text complexity: lexical density, the
embedding of clauses and phrases that offer additional
information; foregrounding of information; and more
exact vocabulary. Clearly, vocabulary is only one
aspect of text complexity.
A handful of scholars have been at the forefront of
the study of the characteristics of text complexity
(Gee, 1989; Fang & Schleppegrell, 2010; Schleppegrell,
Greer & Taylor, 2008; Schleppegrell, 2007; Snow &
Uccelli, 2008; Wong Fillmore & Fillmore, 2012), and
have found that the forms and structures utilized in
complex texts are discipline specific. For that reason,
the characteristics of complex texts vary according
to the subject matter, and the audience to whom the
text is intended (Schleppegrell, 2010, 2007; Snow &
Uccelli, 2008). Nevertheless, complex texts often share
some of the same characteristics:
• a combination of complex and simple sentences;

In this second excerpt we find more text complexity.
As in the previous example there are three sentences.
However, the third sentence consists of 2 clauses, with
each clause containing several phrases that provide
us with additional information (lexical density). In
the first sentences, the adjective phrase “less than a
year” provides us with information about the length
of Lincoln’s education, and thus adds to the sense of
time in this “past tense” paragraph. The scarcity of
books and paper are foregrounded so that we can
understand why he used a board for his arithmetic
problems. Rather than stating that Lincoln liked math,
this text tells us how he performed math problems by
using a board, a wooden board we assume, because
it had to be cleaned with a knife. Vocabulary such

• informational density through embedded
dependent clauses and phrases within sentences
in which the author is able to pack important
and additional information;
• the use of nominalizations;
• passive voice;
• the use of adverbial clauses and phrases to
situate events;
• ellipses;
• the use of abstract agents as subjects; and
• the use of devices for backgrounding and
foregrounding information (Snow & Uccelli,
2008; Schleppegrell, 2010, 2007; Wong Fillmore
& Fillmore, 2012).
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Academic language is often defined in contrast
to conversational language /as decontextualized
and explicit (e.g., Riches & Genesee, 2006;
Scarcella, 2003). However, this characterization
has been critiqued by several researchers (e.g.,
Aukerman, 2007, Schleppergrell, 2004; Valdés,
2004). Rather than considering academic language
as decontextualized, the concept of register—a
language variety associated with a particular
situation of use (Ferguson, 1994) – recognizes that
all language exists in a context.
The head noun, “Academic language” as occurs so
often in complex texts, is an abstract agent. The
passive voice “is defined” is one way that the author
achieves a detached stance, giving the impression of
authority. “Characterization” is a nominalized form
of characterize, which adds to the authority of the
author. Moreover, one can find embedded adverbials
such as “in contrast to conversational language” that
serve to provide additional information about the
head noun. Furthermore, the use of relative clauses
such as “—a language variety associated with a
particular situation of use,” further defines the noun
in question.

Lily Wong Fillmore, working with the New York
City schools, developed a multi-layered process—
“Sentence Talk: Grappling with language and meaning
in complex texts” (Sentence Talk)—that recognizes
the need for EL students to work with complex
texts with the assistance of their teachers within the
framework of thematic units. Teachers learned to
deconstruct complex texts by paying close attention
to the grammatical and rhetorical structures involved,
and then assisted EL students to pay attention to
the way these texts are constructed thus developing
“habits of mind” in both teachers and students.
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This very brief look at text complexity illuminates
some of the grammatical structures that authors
use in creating complex texts. And it is this kind of
complexity of structures that is usually absent in the
education of EL students. However, it is precisely this
kind of complexity that EL students will need in order
to learn the academic registers required in schools.

The Albuquerque Public Schools has adopted
“Sentence Talk” and there are now six resource
teachers from APS Language and Cultural Equity
working with 13 lab schools learning how to use
this approach with EL and bilingual students. Their
work is in progress, and their insights into the use of
“Sentence Talk” with students and teachers will be
the subject of future articles.
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A careful look at a complex text can assist in
understanding some of the ways in which these texts
are structured. This paragraph is taken from Alvarez
(2012).
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First we talked about
the vocabulary words
students chose from the
American Revolution
unit. Most of them were
able to see that words
that ended in –tion in
English ended with –ción
in Spanish. Students also
wrote this in their “El
Puente” graphic organizer.
We then reviewed
the vocabulary with a
matching game (below).
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Next, we began
our extension
activities in
Spanish by
talking about the
events that led up
to the American
Revolution. I
used Carolyn’s
input chart, a
timeline of events
and descriptions, to help them retell in Spanish the
information that they had learned in English. We then
filled out the cause and effect graphic organizer below
(they had filled out this same graphic organizer with
Carolyn). We did the first three events together, and
then they worked in groups to finish.
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Finally, I modeled how
to do a cause and effect
writing essay in Spanish
using the graphic
organizer. I modeled
it with the first three
events; students finished
it with the next three.
April 2, 2012
Elisa,
Thank you so
much for sharing
your photos and
activities. This looks
like a great and
successful bridge. I
really like the focus
on content first and
then language. I also
found the use of the

same strategies in English and Spanish to be powerful, and
I would guess students loved it all! ¡Felicidades!
Concluding Remarks from Elisa:
Realizing the benefits of The Bridge in our classrooms
required small changes in our schedule and teaching
strategies. By rearranging and adjusting many of the
strategies we were already using, we were able to bring
content delivery in line with language objectives.
Students quickly became more engaged in the Bridging
activities. Students began to communicate orally what
they had learned in the other language, and they were
making strong, lasting, cross-language connections.
Concluding Remarks from Karen and Cheryl:
This exchange between Karen and Elisa highlights
the power of the Bridge both for the teachers of dual
language and for the students. The Bridge is the
instructional moment in dual language classrooms when
teachers bring the two program languages together to
undertake contrastive analysis of the languages and to
transfer content-area knowledge and skills from one
language to the other (Beeman & Urow, 2013). While
research supports the benefits of cross-linguistic transfer
(Dressler, Carlo, Snow, August and White, 2011) and
shows that bilingual students who understand how
their two languages are similar and different achieve
higher levels of success (Jiménez, García, and Pearson,
1996), the practicalities of bringing the two program
languages together without engaging in translation can
be challenging. By first clearly articulating language
of instruction for each content area through a content
allocation plan and moving the cross-linguistic analysis
to the end of each unit of instruction, teachers and
students have the opportunity to learn and teach in
one language, then to Bridge to the other language, and
to gain the metalinguistic skills that allow students to
take full advantage of their two languages. For more
information on the Bridge, please see our recently
published book, Teaching for Biliteracy: Strengthening
Bridges between Languages (2013).
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Dee McMann and Lisa Meyer—Dual Language Education of New Mexico
DLeNM is continually developing materials to
support ongoing professional development for a
number of major initiatives. A current focus for
resource development is the new mathematics
instructional framework Achievement Inspired
Mathematics for Scaffolding Student Success (AIM4S3).
The resources
described below are
housed in DLeNM’s
Clearinghouse, www.
dlenm.org, or www.
AIM4Scubed.dlenm.
org to go directly to the
AIM4S3 page.There,
you will find…
Soleado Articles
A selection of Soleado
articles provides
a general overview of AIM4S3, classroom teacher
perspectives, on-going
reflection, and more.
These are available for
download. The overview
monograph (Achievement
Inspired Mathematics
for Scaffolding Student
Success—An instructional
model for language and
content learning) is
available electronically for
DLeNM’s subscribers.

Classroom Videos
A growing collection of classroom videos supports
teachers in the implementation of the strategies in their
classroom with students, allowing viewers to return

Follow-up
Opportunities
Follow-up is key to
supporting teachers
with their successful
implementation of
the AIM4S3
framework.
This can include
follow-up provided
by DLeNM at a school site or district, special
sessions at La Cosecha, collaborative peer support
among teachers trained in the model at a school
site, and materials and resources on DLeNM’s
Clearinghouse to support individual and small
group study.

These resources support teachers in their
implementation of all the components of the
framework. The strongest gains in student
achievement and teacher efficacy are seen when
there is full implementation of the AIM4S3
framework, with the Key Instructional Principles
in place. The professional community engaged with
AIM4S3 continues to grow and learn—check out the
evolving collection of resources and join us!

DLeNM

Soleado—Spring 2013

Compendium Bank
The Compendium Bank offers sample
compendia across grade levels and mathematical
concepts to guide teachers in the development of
their own classroom compendia. Compendia that
are currently being uploaded are designed to support
Common Core State Standards implementation
and focus on the different domains, rather than on
particular published mathematics programs.

to specific components of the framework, as well
as to the Key Instructional Principles. While most
of the videos require a DLeNM subscription, there
is always at least one featured video available to all.
We are working to expand the range of grade level
and classroom contexts, as well as the mix of short
video clips and full
lessons.
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Support Implementation of AIM4S3 with DLeNM’s
Clearinghouse Resources
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Hispanic Cultural Center. For a registration
packet and the 2013 Spanish Spelling Bee
Booklet, go to nmabe.net. The 3rd Annual
Santillana National Spanish Spelling Bee will
be held in Albuquerque on July 19, 2013.
Please visit http://nationalspanishspellingbee.
com for more information.

12; Four-Day Classroom Demonstration,
July 8-11. Both will be in the Albuquerque
area. For more information, please visit
www.dlenm.org, or contact Lisa Meyer,
lisa@dlenm.org or 505.243.0648.

; 40th Annual NMABE State

Dual Language Conference—
DLeNM: November 6-9, 2013, Albuquerque

Bilingual Conference—Building
on Our Legacy: Building Our
Future: April 24-27, 2013, in

; La Cosecha 2013, 18th Annual

Convention Center, Albuquerque, New
Mexico. The new conference website is up
and early registration is now available! For
more information, to register for La Cosecha,
or to see the Call for Proposals, please visit
http://dlenm.org/lacosecha13/.

Albuquerque at Embassy Suites. For more
information, contact David Briseño at
nmabe@suddenlink.net. Register online at
www.regonline.com/nmabeconference. Make
your reservations at the Embassy Suites Hotel,
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