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Promising Practices from the Field

Teaching in Tandem:
Coordinating Instruction Across Languages

by Elizabeth R. Howard—University of Connecticut and La Paz Community School,
and Shera Simpson—La Paz Community School, Costa Rica
logistics and planning. In this article, we share
what we learned, with the understanding that
Last year, we found ourselves working together
others’ needs and solutions may be different,
and sharing a classroom as English (Shera) and
depending upon the context in which they work.
Spanish (Liz) kindergarten partner teachers at La
Paz Community School
(www.lapazschool.org)
Classroom
Management
and
in Guanacaste, Costa
Organization
Rica. As a new team,
One aspect of tandem
we faced the same
teaching that has
challenges that all
been discussed in
dual language partner
the literature is the
teachers face—namely,
importance of shared
how to leverage our
routines and classroom
respective strengths,
organization that
address our respective
The authors with their kindergarten students
enable children to be
challenges, and
at La Paz Community School in Costa Rica.
successful and help the
integrate our different
day flow more efficiently (Carrera-Carrillo &
working styles in order to provide a cohesive,
Rickert Smith, 2006; King & Ramírez, 2012).
engaging, and effective classroom environment
Since we taught in the same classroom, we
for our students.
found this to be particularly important.
Since so many programs separate language of
Specifically, we were consistent in our use of
instruction by teacher, co-planning and
coordinated teaching are necessary components of routines for entering the classroom, cleaning
effective dual language instruction up, getting students’ attention through call and
response, and promoting mindfulness. For
(Calderón & Carreón, 2000;
Inside this issue ...
example, when students entered the classroom
Carrera-Carrillo & Rickert Smith,
as a group (e.g., after recess or lunch), we
2006; Christian, 1996; Howard,
De regreso a casa ...
used a song to cue them to line up, put their
Shaping the Future of Content Christian, Sugarman, Lindholm-
water bottles in the crate as they entered, and
Learning Through Spanish
Leary, & Rogers, 2007; Howard,
quietly find their spot on the rug. Likewise,
Dual Language Education— Sugarman, & Coburn, 2006;
when students were working on an activity,
Thomas & Collier, 1999), but
Fundamental to Student 		
we would ring a chime to indicate when two
there is not a lot of guidance
Success in New Mexico
minutes were left before clean-up time, and all
about how to go about it. Using
A Tale of Perseverance
students would hold up two fingers and call
the Guiding Principles for Dual
out, “two more minutes!” or “¡dos minutos
Language Education (Howard, et
Engaging with Families of
más!” Two minutes later, we would shake a
al.,
2007),
we
developed
strategies
English Learners: From
Theory to Policy to Practice ... and materials to facilitate working maraca, and students would know to freeze
together in the following six areas: and then begin to clean up. Regardless of the
La Cosecha 2016
language of instruction, students knew where
classroom management and
The Dictado
organization, literacy instruction, to put finished work, unfinished work, and
supplies as they cleaned up.
content instruction, assessment,
—continued on page 10—
parent communication, and
Introduction

;
;
;
;
;
;
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De regreso a casa: Returning to our Roots, Shaping the Future
of Content Learning Through Spanish
by Jaclyn Hernández—Literacy Squared®, University of Colorado at Boulder,
and Manuel Avila—Roskruge Bilingual K-8 School, Tucson Unified School District
Introduction

Last fall, we attended an administrators’ meeting in the
Tucson Unified School District (TUSD) regarding the
role of Literacy Squared®’s instructional framework in
the growth of TUSD’s dual language program. As the
meeting began, Pueblo High School’s Mariachi Aztlán
moved into the small room at the district office in full
traje de charro. They were followed by a fan base of
district employees who set aside their work to take
advantage of a surprise performance by the district’s
now famous youth mariachi group. After nearly 25
years, Mariachi Aztlán has become the symbol of the
teachers’ and students’ commitment to the preservation
of their Mexican heritage and a pulse for the struggle
to retain a place for their cultural identity in their
schooling experience. As we looked around the room
at the faces of the administrators, we grew increasingly
conscious of our responsibility. How can we ensure
that Spanish, the language poured from the heart of
this youth mariachi group, flows into the classrooms
so that these teenagers witness their language being
used as a valuable tool for instruction?
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Behind the Lesson
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inconsistent opportunities to develop or use Spanish
in an academic setting. Lotta Lara is designed to
build reading fluency and to provide an opportunity
for oral language development in connection with
what students are reading and writing. As tested in
elementary classrooms, Lotta Lara is a three-day
lesson in which teachers introduce a text, provide
background and vocabulary instruction, and lead
students in a guided repeated reading of the text
(see Table 1). Before and after reading, students are
guided through a structured dialogue comprised of
comprehension and meaning-making questions based
on the shared text. Our application of this strategy
in secondary classrooms includes connecting our
language objectives to the language students will be
using across content areas.
De regreso a casa—Objectives and Implementation

Our content-language objective for the seventh grade
Spanish language arts lesson that we co-planned was
as follows: Students will be able to use the language of
sequencing to analyze the structure of a text using guided
repeated reading, graphic organizers, and geographic
maps. According to the Literacy Squared® framework,
connecting learning environments helps students
develop language skills that can be practiced across
the curriculum and used resourcefully in a variety of
contexts. In planning the three-day lesson that follows,
taught by Mr. Avila, we connected our Spanish language
arts objectives to concepts that students were learning
in math (converting fractions into percentages) and
to the themes students were experiencing in social
studies (geography and human migration). Across all
contents, the language of sequencing would be needed
for analyzing informational texts in Spanish. Spanish
Language Arts provided a contextualized opportunity
for this language to develop.

Over the last two years, TUSD has partnered with
Literacy Squared® to strengthen their K-5 dual
language schools and to extend dual language
instruction into middle and high school content
classrooms. Literacy Squared® is an instructional
framework grounded in the idea that the education
of bilingual children can be improved when teachers
help students to use English and Spanish holistically
and resourcefully (Escamilla et al., 2014). In working
together, the authors—Jackie Hernández, consultant
for the Literacy Squared® research team, and Manuel
Avila, middle school Spanish Language Arts teacher—
found an opportunity to apply the Literacy Squared®
—continued on page 3—
framework to secondary
classrooms: specifically,
Table 1. Lotta Lara Procedure for Secondary Classrooms
a tried and true
Guided Repeated Reading
Oral Language Development
strategy, Lotta Lara.
Chunk one text into three comprehensible parts. Each section of the text will
This strategy supports
Each day the teacher will:
be supported by structured
teachers as they deliver
v Preview the text
dialogue to practice a contentrigorous content
v Overview Key Vocabulary
language objective.
instruction in Spanish
v Lead Students in four reads of a text:
to students, many
Teacher Read, Echo Read,
of whom have had
Choral Read, Partner Read
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Table 2. Word Bank for Day 2 Oracy Exercise

El ________ por ciento del territorio Navajo está
localizado en __________.

Lotta Lara Day 3
On Day 3, students read the final paragraphs from
the story, De regreso a casa. To begin, Mr. Avila
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learning structure to share these responses with their
classmates using the following sentence structure:
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—continued from page 2—

Lotta Lara Day 1
Word Bank
De regreso a casa is the story of
inicialmente
luego
después
por consiguiente
a Navajo woman who returns
consecuentemente
entonces
además		
finalmente
home to raise her children in the
traditions she learned from her
________ Bia se crió con las tradiciones de la cultura Navajo.
grandmother. Based on teacher
awareness of Native American
________ Bia fue a la universidad y se hizo maestra.
students in the class, mostly from
________ Bia pasó mucho tiempo con su abuela.
the Yaqui tribe, we planned for
students to make connections by
________ Bia se fue de su pueblo.
identifying other native tribes
in southern Arizona and how
they extend into Mexico and then comparing their
Lotta Lara Day 2
territory to the Diné (Navajo) territory. On Day 1
At the start of Day 2, students completed a “bell
of our lesson, Mr. Avila introduced the first section
ringer” in which they were asked to review key
of the text, “Antecedentes Históricos,” by making
vocabulary words that were visually represented
connections to the geography of the Navajo Nation.
on a timeline and then to translate them into
In this section, students
English using prior knowledge
read about the colonization
of cognates, context clues, notes,
of the southwest and how
and, as a last resort, their phones
this colonization led to the
and dictionaries. These words
political boundaries of the
included inicialmente, entonces,
Navajo Nation.
luego, después, por consiguiente,
consecuentemente, además,
To support students reading
and finalmente. Students were
a grade-level informational
given the chance to orally
text in Spanish, Mr. Avila
rehearse each sequencing
practiced guided repeated reading
word and to make personal
beginning with a teacher read
connections using these
aloud of the entire text and then
words. To transition
engaged students in an echo,
to reading, Mr. Avila
choral, and partner read of the
introduced Andrethia
same text. Following the four
Bia, a Navajo woman who
reads, students were given a map
was raised on a Navajo
of the United States and a map of
reservation in Arizona, who
the Navajo Nation. In partners,
left initially, and then later,
they identified the states in which the Navajo Nation
returned. Students then made a quick connection by
was located. To leverage a cross-content collaboration
comparing their traditions with those of the Diné
with the math teacher, Mr. Avila activated students’
tribe. Next was a guided repeated reading on the
prior knowledge, asking them to convert fractions to
first two paragraphs of De regreso a casa using the
percentages to solve the following problem:
same procedure described on day one. Following this
La nación Navajo se extiende en partes de Arizona, Utah,
reading, students were asked to order and describe
y Nuevo México. Aproximadamente 2/3 del territorio
the first four events in Ms. Bia’s life using a word
Navajo está localizado en Arizona, 1/12 en Utah, y ¼
bank of sequencing words (see Table 2). Responses
en Nuevo México. ¿Cuál es el porcentaje del territorio
were rehearsed orally in cooperative learning groups
Navajo en cada estado?
prior to being shared in whole group.
Students then used sentence frames in a cooperative

—continued on page 12—
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Dual Language Education—
Fundamental to Student Success in New Mexico
by U.S. Senator Martin
Language is culture. And in a state like New
Mexico, with all our rich cultures and traditions,
dual language instruction and Native language
preservation are fundamental to providing our
students with a quality education. Students who
are immersed in their culture and language achieve
greater academic success and graduate from high
school and enroll in college at greater rates.
Last year, I was honored to speak with hundreds
of educators, students, and parents at the 2015
La Cosecha Dual Language Conference in
Albuquerque. I saw firsthand how high quality dual
language education helps all of our children access
learning and reach their full potential, while teaching
them to value their heritage.
In the United States Senate, one of my top priorities
is ensuring a quality education is within reach for
every child and that educators have the resources,
training, and support they need to help students
succeed. Everyone willing to work hard deserves
a fair shot at success in this country. That is at the
heart of the American dream.
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After more than a decade of high-stakes
standardized testing from No Child Left Behind
that robbed our students of instructional time and
devastated teacher morale, Congress passed a bill
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Heinrich—New Mexico
in December to do away with policies that jeopardize
our kids’ prospects of a good education. This bipartisan
bill, the Every Student Succeeds Act, includes many
provisions that will benefit New Mexico, such as
investments in early childhood education and programs
for Native students and English language learners.
I worked hard to include in the final legislation a
provision that ensures that teachers have access to
valid and reliable data on English learners across all
school districts, which was previously unavailable
due to inconsistencies in entry and exit exams. This
will enable educators to have a better sense of which
programs are succeeding at improving language
proficiency and academic achievement.
We also need to know what happens to students after
they exit programs for English learners. Currently,
students who test as proficient in English and leave
English learner data reporting often get lost among
the general population of students. The provisions
I worked to include in the final law provide four
additional years of data so academic success can
continue to be monitored.
I’m pleased the new law also establishes a grant
program to support Native American and Alaska Native
language immersion schools, where Native languages
are the primary languages of instruction. All of these
improvements will enable our teachers and schools to
provide quality instruction, while preparing our kids to
compete in a 21st century economy.
Senator Tom Udall and I have also introduced
legislation to renew the Esther Martínez Native
American Languages Preservation Act through 2020
to continue to provide grants to Native American
language educational organizations. Esther Martínez
—continued on page 5—

Senator Heinrich addressed high school students
at La Cosecha’s 2015 Student Leadership
Institute. With the theme “Embracing Our Roots—
Fortaleciendo nuestra comunidad bilingüe,”
La Cosecha 2016 will be held in Santa Fe,
November 9-12. For more information and to
register, please visit http://lacosecha.dlenm.org.
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by Ana Rivera, Teacher—East San José Elementary School, Albuquerque
Located in the South Broadway area of
Albuquerque, in the San José neighborhood,
East San José Elementary School (ESJ) is an
older elementary school in the Albuquerque
Public Schools. ESJ Elementary School has a
longstanding schoolwide
two-way dual language
program. ESJ prides itself
in serving children from
diverse backgrounds and
experiences and in being
a well-recognized, model
dual language school. ESJ
is especially dedicated to
its families, particularly
those who are determined
to achieve their quest of a
better life for their children.
These families, families of
dignity and respect, have a
deep belief in the American
dream of noble, hard work.
This belief bears fruit in
their children’s success.

language. Teachers soon discovered she was
quite advanced in her skills in both English
and Spanish. In third grade she was evaluated
and accepted into the gifted program, where
she impressed her teachers and peers with her
academic prowess. In fourth
grade she was offered and
accepted a scholarship to
attend the Albuquerque
Academy’s Multicultural
Summer Program. Most
recently, she won first
place at the ESJ Spanish
Spelling Bee, then went
on to compete at the APS
districtwide event, placing
second to an eighth grader.

The following is a story—much more a tale of
perseverance—of one of East San Jose’s families.
Dayanara Espinoza, now in fifth grade, is a firstgeneration Mexican American who has attended
ESJ since kindergarten. While Spanish is her first
language, she has been taught in two languages
at ESJ, and she quickly grasped the English

Promising practices...

A Tale of Perseverance

It is both impressive and
inspirational that this young
student has accomplished
so much despite her parents’
very modest circumstances.
Though Dayanara’s parents
are not literate, they have
fostered a tremendous sense of the worth of an
education along with the perseverance required
to attain one’s goals. Dayanara is determined
to complete her studies and become a bilingual
veterinarian. This is a true tale of diligence,
determination, and hard work. We are all so
proud of you, Dayanara!

was a master storyteller from Ohkay Owingeh Pueblo. She became a champion of preserving the Tewa
language by creating a Tewa dictionary and teaching the language to students in the Pueblo.
The future of our state depends on the education of our children. If we want our economy to improve
and our communities to thrive, we must commit to improving their educational and workforce training
opportunities. I know that all the potential we could ever ask for sits in classrooms across New Mexico and
across this nation. With smart investment in the next generation, we will create a better future for all of us.
vvvvv
U.S. Sen. Martin Heinrich represents New Mexico in the U.S. Senate, serving on the
Senate Energy and Natural Resources, Armed Services, Intelligence, and Joint Economic Committees.
For more information, visit: www.Heinrich.Senate.gov.
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Engaging with Families of English Learners:
From Theory to Policy to Practice (and Back)

6

by Lorena Mancilla—WIDA at the Wisconsin Center for Education Research; Adriana Alvarez—
University of Colorado, Boulder; and David Nieto—Illinois State Board of Education
The integration of theory, policy, and practice to
effectively engage with families from diverse linguistic
and cultural backgrounds can be a challenge for
states, districts, and schools. How do we move
toward successful family engagement that weaves
together theory, policy, and practice? In particular,
how do we do this while prioritizing the needs of
families of English learners
(ELs)? In this article, we
present how the state of
Illinois has attempted to
bring together research,
legal requirements, and
promising practices while
maintaining the focus
on the specific needs of
families of ELs.

common dialogue driving unbalanced family engagement
efforts that place schools as knowledgeable experts and
parents as receivers of this knowledge. This perspective
fails to recognize families’ knowledge and practices as
valuable and important resources for students’ schooling
experiences (Moll, Amanti, Neff & González, 1992).

So, what then is family
engagement? Who
defines it? What does it
look like? Families and
educators must have a
common understanding
of what constitutes family
engagement. For example,
schools may perceive parents
as uninterested in their child’s
education due to their lack
What does research
of “visibility” at the school.
tell us about family
However, these families may
engagement?
A team of parents and educators participating
engage in powerful home
in
the
family
engagement
workshop
offered
by
The importance of involving
dynamics in which parents
WIDA and ISBE in October 2014.
families in students’
teach and transmit life
schooling experiences has been well-examined,
lessons and values to their children (Delgado-Gaitan,
and there is agreement in the field regarding the
1994; López, 2001). Family engagement practices are
positive outcomes for students and schools, including
just as diverse as the students and families in our schools.
stronger school-home-community relationships and
Thus, critical frameworks for family engagement that
student academic outcomes (Henderson & Mapp,
advance empowerment and cultural responsiveness are
2002; LeFevre & Shaw, 2011; O’Donnell & Kirkner,
essential. We must find ways to bridge research to policy
2014). In short, family engagement benefits school
and practice.
communities. Family engagement research also unveils
important findings that point to best practices for
How does policy align to family engagement research?
effective family engagement approaches in schools
Given what the research tells us about family
and districts serving diverse families. However, it is
engagement, how does it contribute, if at all, to shaping
the approaches schools employ in order to increase
policy? The recent reauthorization of the Elementary
family engagement that are often problematic and can and Secondary Education Act—Every Student Succeeds
reproduce negative attitudes and/or beliefs toward
Act (ESSA)—strengthens family engagement efforts by
culturally and linguistically diverse students and their
increasing funding and including specific requirements.
families (Delgado-Gaitan, 2012).
Parental involvement, as previously termed in No
Child Left Behind (NCLB), is now defined as “parent
Viewing diversity as deficiency has long been the
and family engagement,” and it is allocated 1% of Title
lens used to view students and families from diverse
I grants. These parent and family engagement funds
backgrounds. Linguistic, cultural, familial, and home
must be used by Local Educational Agencies (LEAs)
literacy differences among families have guided
to implement at least one of the following activities:
inadequate efforts that center on assimilation as the
support schools and nonprofit organizations providing
goal (Auerbach, 2009; De Gaetano, 2007; Valdés,
professional development for family engagement;
1996). “Parents can’t….” and “Parents don’t…” is the
—continued on page 7—
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All these policies and regulations build upon the
notion that the partnership between families, schools,
and communities results in better student outcomes
and healthy school systems (Henderson & Mapp,
2002). However, despite the potential impact that
family engagement can have on student learning and
healthy development, educators may not have sufficient
resources to develop strong partnerships with families,
especially families from diverse backgrounds. It is for
this reason that districts and schools have asked states
for more guidance on this topic and access to trainings
on family engagement practices and resources.
In response to this need and the limited professional
development opportunities, the Illinois State Board
of Education (ISBE) appointed a taskforce in 2008 to
develop a common vision and framework for family
engagement. The Family Engagement Framework
(www.isbe.net/family-engagement) was developed by
an ISBE cross-divisional team, in partnership with the
American Institutes for Research and the Academic
Development Institute. The framework is grounded
on the eight essential elements of the continuous
school improvement process and focused on researchbased practices, legislative requirements, and effective
resources. It is intended to support districts’ efforts
to develop successful family engagement systems
embedded in school policies and practices. The
framework goes beyond compliance and encourages a
systemic and integrated approach to family engagement
throughout all aspects of school.

“Los temas del taller fueron de utilidad. Comprendí
y entendí bastante que antes no sabía.”
“Fue bastante informativo especialmente cómo
funciona el programa y cómo se puede ayudar.”
Educator feedback from the Illinois family
engagement workshop:
“The ability to discuss with not only our own
district staff and parents but others [was useful].
We don’t ever have these opportunities.”
“This has been a very interesting, insightful time—
I have had many ‘ah-ha’ moments.”

How can research and policy be transformed into
effective practices?

Illinois has been a member of the WIDA Consortium
since 2005. Roughly 9% of the state’s K–12 students are
identified as ELs, with a majority reporting Spanish
as their home language. Although the state provides a
variety of resources and professional development for
educators of ELs, little had been done that specifically
focused on families of ELs. To address this need, a
team from WIDA and ISBE worked collaboratively on
the development of resources for families of ELs.
When working with ELs and their families, schoolbased family engagement practices must also take
into account language. ELs are learning both content
and language at school. Thus, school-based family
engagement practices targeting these students and
their families must take into account students’
language learning and development. For example,
some districts will host family events where parents
learn how to make sense of language proficiency
scores and learn about the district’s language learning
program(s) or services.
With this in mind, the team from WIDA and ISBE
collaborated to produce an online webinar series
for families of ELs, pilot a face-to-face workshop,
and deliver various conference presentations on EL
family engagement. The three-part webinar series,
An Introduction to English Language Standards and
Assessments for Parents, developed by WIDA, provides
families information on the purpose and use of the
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In the case of ELs and their families, Illinois districts
that have a transitional bilingual education program
must establish a bilingual parent advisory committee
(BPAC). The BPAC must act with autonomy, meet at
least four times a year, and receive resources, including
training for its members, from the district. The state
also organizes an annual Bilingual Parent Summit in
order to support parent leadership development and
strengthen local family engagement practices. However,
despite the policies and resources available to Illinois
districts, ISBE felt that more could be done at the state
level to foster effective family engagement practices—
especially those targeting families of ELs.

Parent feedback from the Illinois family
engagement workshop:

Promising practices...

—continued from page 6—

support programs to reach parents and family members
at home; disseminate best practices information on
parent and family engagement; and collaborate with
entities with a record of success in improving and
increasing parent and family engagement. It is yet to be
seen how states will implement these new requirements.

—continued on page 14—
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La Cosecha 2016
Dual Language Conference
Santa Fe, New Mexico
November 9 - 12, 2016

www.dlenm.org/lacosecha

WA N T E D

We want YOU to join us in historic Santa Fe, New Mexico, for the 21st Annual La Cosecha Conference!
La Cosecha will bring together over 2,500 educators, parents, researchers, and
dual language supporters from across the country and around the world. Come share your experience
and knowledge as we celebrate the best of our multilingual and multicultural communities!

¡Cosechando lo mejor de nuestra comunidad bilingüe!
For the latest conference information, scan the QR code or visit us online at www.lacosecha.dlenm.org

Featured Strands:

SUGGESTED FUNDING RESOURCES:
Title I * Title IIa * Title III
Migrant Education
Professional Development
Federal School Improvement Funding

CCSS and ELL Instruction * Program Development
Early Literacy Development * Biliteracy Development
Indigenous Language One-Way Programs
Sheltering/Scaffolding Instruction
STEM Education * Two-Way Programs
Teaching for Transfer
and much more!

LaCosecha
Cosechaisis hosted
hosted by
by Dual
Dual Language
Language Education
Education of
of New
New Mexico
Mexico
La

www.DLeNM.org
www.DLeNM.org

La Cosecha 2016 Featured Speakers Include:
Elena Izquierdo

Esther
Esther de
de Jong
Jong

DePaul University

University of Colorado

Rosa Molina

John Hilliard

University
University of
of Florida
Florida

Sonia Soltero

Kathy Escamilla

University of Texas El Paso

Trisha Moquino

Executive Director ATDLE

Educational Consultant

Keres Children’s Learning Center

Conference Purpose

To provide current research, theory, practice, and discussion in order to enhance and expand the knowledge
and experience of educators developing and implementing dual language enrichment programs.

Conference Schedule at a Glance

Wednesday, November 9, 2016

School Visits (Ticketed)
Pre-Conference Institutes (Ticketed)
Early Check-In
Exhibits Open
Opening Session
Opening Reception

Thursday, November 10, 2016
Check-In
Exhibits Open
Opening Session
Concurrent Sessions
Honors Lunch

Friday, November 11, 2016
Check-In
Exhibits Open
Opening Session
Concurrent Sessions
Student Leadership Institute
Conference Dance/Fundraiser

Saturday, November 12, 2016
Breakfast with an Expert
Concurrent Sessions
Closing Session

6:30 a.m. – 3:00 p.m.
8:00 a.m. – 4:00 p.m.
12:00 p.m. – 5:30 p.m.
1:00 p.m. – 8:30 p.m.
5:30 p.m. – 7:00 p.m.
7:00 p.m. – 8:30 p.m.
7:00 a.m. – 10:30 a.m.
7:00 a.m. –5:00 p.m.
8:00 a.m. – 9:30 a.m.
10:00 a.m. – 4:30 p.m.
11:30 a.m. – 1:00 p.m.
7:30 a.m. – 8:30 a.m.
7:00 a.m. – 5:00 p.m.
8:00 a.m. – 9:30 a.m.
9:45 a.m. – 4:30 p.m.
8:00 a.m. – 4:30 p.m.
7:30 p.m. – 10:30 p.m.
8:30 a.m. – 9:30 a.m.
9:45 a.m. – 11:15 a.m.
11:30 a.m. – 12:00 p.m.

Conference Events Planned for:
Santa Fe Convention Center
La Fonda Hotel – Eldorado Hotel
NM History Museum – St. Francis Auditorium

Conference Partner Hotels

Special rates are available exclusively to conference
attendees, book early – hotels will fill.
Headquarter Hotel

$115 Single/Double
800.523.5002 or 505.982.5511
www.lafondasantafe.com
$115 Single/Double
(505) 988-4455 or 800-988-4455
www.eldoradohotel.com
$109 Single/Double
505-982-0571 or 800-325-0720
www.druryhotels.com
$79 Single/$129 Double
(505) 988-4900 or 888-563-4373
www.hotelchimayo.com
$79 Single/ $129 Double
(505) 983-5700 or 888-563-4373
www.hotelstfrancis.com
$109 Single/Double
855-825-9876
www.hotelsantafe.com
$99 Single/Double
(505) 986-0000 or 855-278-5276
www.laposadadesantafe.com
$118 Single/Double
866-582-1646
www.innatloretto.com
$88 Single/Double
505-982-5952 or 866-433-0335
www.santafesageinn.com
$115 Single/Double
505-954-0328 or 800-234-4534

Here’s what last year’s attendees said about La Cosecha...
“Me encantaron las conferencias a las que asistí. Me dieron estrategias que puedo utilizar con mis alumnos. Me maravilló ver
tanta bibliografía en español y darme cuenta de la importancia y valor del español.” Teacher - Albuquerque Public Schools

“The variety of session topic choices at La Cosecha meets the needs of experienced and new dual language teachers and administrators.”
Administrator - Chicago Public Schools

“Wonderful gathering of amazing dual language teachers. Coming together to
to change
change the
the way
way we
we educate
educate bilingual
bilingual learners.
learners.
We will change education
education in
in the
the U.S.
U.S. forever.”
forever.” Teacher
Teacher -- El
El Paso
Paso ISD
ISD

—continued from page 1—

Smith, 2006; Howard, et al., 2007; Howard, Sugarman,
& Coburn, 2006). This happens automatically at La Paz,
To coordinate language and literacy instruction
as instruction schoolwide is organized into eight
across languages, we created a synthesis document for themes. As in many dual language programs, content
language arts standards, distinguished instructional
instruction at La Paz is separated by language, with math
approaches for lowerorder and higher order skills, and and science instruction provided in English and social
promoted metalinguistic awareness through strategies studies instruction in Spanish. Because of the thematic
such as the Bridge (Beeman &
core, we were able to coordinate
Urow, 2012). Throughout the
science and social studies activities
year, together with the other
to have some overlap in vocabulary
elementary teacher pairs, we
and key concepts. For example,
created a master document that
during the land and sea theme,
aligned Common Core State
Shera taught about the water cycle
Standards in English and Spanish
during science, and Liz taught
for each grade, grounded in
about weather during social studies.
the eight common themes that
This enabled us to teach common
guide instruction schoolwide.
vocabulary such as “sun,”
For each theme, we selected the
“clouds,” and “rain,” as well as
appropriate English and Spanish
some common concepts, such
standards and synthesized them
as “precipitation.”
in Rubicon Atlas, the school’s
Students sing
curriculum mapping database,
We furthered the connections
the “Water
using blue for English standards,
by planning for the Bridge
Cycle Song”
red for Spanish standards, and
using hand
and an extension activity in
purple for any standards to be
motions to describe the three cognates
the opposite language for
used to bridge English and Spanish.
addressed jointly.
each content area (Beeman
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Literacy Instruction
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To enact the standards, we thought about common
structures we could use to promote the acquisition
of higherorder skills, such as reading fluency and
comprehension, as well as language-specific strategies
to develop lower order skills, such as sound/symbol
correspondence and the identification of sight
words in English and vowel recognition and syllable
segmentation in Spanish. For the higher order skills,
we used a common structure that was inspired by The
Daily Five (Boushey & Moser, 2014) and included
building stamina for read-to-self and partner reading,
whole-group mini lessons on higher order skills such
as comprehension strategies, and writers’ workshop.
Finally, we thought carefully about opportunities for
building metalinguistic awareness by helping students
notice differences and similarities across vocabulary
and grammar in English and Spanish, such as cognates,
gender and number marking, and word order.
Content Instruction

The use of thematic instruction to promote content
language integration as well as the transfer of content
concepts and linguistic skills across languages is a
recommended practice in dual language education
(Beeman & Urow, 2012; Carrera-Carrillo & Rickert

& Urow, 2012). In this
example, because the core concepts from the water cycle
are “evaporation,” “condensation,” and “precipitation,”
cognates were a logical focus for the development of
metalinguistic awareness. Likewise, during the weather
unit, Liz focused on the grammatical constructions “hace
frío” and “hace calor,” and Shera then helped students
notice the contrasting English constructions “it’s cold”
and “it’s hot” through bilingual songs created by Sesame
Street (https://www.youtube.com/watch?v=s7tCzBgJ4;
https://www.youtube.com/watch?v=FGw5xqUyN9o).
Assessment

At La Paz, final report card grades for all subject areas
in both languages and across grade levels are measured
on the same 0–4 rubric that is aligned with Bloom’s
Taxonomy. Each subject area is written on the report
card in the language in which it is taught (e.g., Writing
is one block and Escritura is another), with a space for
the rubric score and teacher comments, written either
in English or Spanish. To determine the final grades,
we used a combination of teacher-developed measures
and existing measures. For reading, all primary classes
administered the Fountas and Pinnell reading inventory
in both languages and created performance benchmarks
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Conclusion

Parent Communication

La Paz has an open door policy that encourages
parents to come into the classroom at any time, and
in fact, requires parents to do cooperative work to help
sustain the school, either on campus or from home.
Parents are also invited to the school at targeted times
throughout the year for celebrations such as the end
of each theme, when classes create museums or other
ways to showcase their learning. Finally, parents are
invited to the classroom at the end of each trimester to
review their child’s work and create goals jointly with
the teachers. These conferences are somewhat atypical
as they are student-led. On the day of the conferences,
we set up the classroom with different activities that
the students had worked on throughout the trimester
and created a checklist for students to complete with
their parents. The checklist also included a space for
writing learning goals—a global goal that children
crafted with their parents—and then English-specific
and Spanish-specific learning goals that they crafted
with our help. We encouraged ongoing communication
through an electronic class newsletter that we sent
home weekly during the first trimester and then at less
frequent intervals once the relationships and classroom
rhythms were established. The newsletter, which had
parallel versions in English and Spanish, contained
announcements, upcoming events, learning objectives,
highlights of class activities, and pictures of students
and their work.
We used a variety of approaches and resources to help
with co-planning. For the year, each grade level has
a page in Rubicon Atlas, the curriculum planning
software, in which we entered essential questions,
standards, and core activities for each theme. While
this created a helpful archive, we used Google docs
much more frequently. For each theme, Shera created
a Google spreadsheet with a cover page and a tab for
each week of instruction. The cover sheet provided
space for essential questions, objectives, books and
supplementary materials, key vocabulary, songs, and
bridging ideas for the unit as a whole. We then wrote in

Teaching in tandem can be challenging, as there are
a number of parts to coordinate to help instruction
flow smoothly across the two languages, but it is also
incredibly enriching for the teachers as well as the
students, as it provides a mechanism for an ongoing
exchange of ideas throughout the school year. Together,
we accomplished things that neither would have been
able to do on our own, and we think that is part of the
magic of teaching in a dual language program.
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details about daily activities on the weekly instruction
tabs. These had a column for each day of the week,
with blocks indicating the language (color coded) and
time for each subject. We had face-to-face meetings
once or twice per week (during school hours as part
of our prep time) and followed up through emails and
informal observations and conversations.

Promising practices...

—continued from page 10—

based on those results. For oral language, all
primary classes used a common rubric based on the
Arlington Public Schools immersion rubrics (http://
www.cal.org/twi/rubrics/), again for both languages.
In addition to report cards, students selected work
samples for a portfolio that was also sent home at the
end of each trimester.
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reviewed the sequencing words from Day 2, then he
introduced key content vocabulary from the text,
such as tejer (knit/weave), as well as the grammatical
structure, volver a (returned to). Following this
review, students moved right into the guided repeated
reading of the day’s
chunk of text feeling
very comfortable
with this procedure.
After reading,
students worked in
groups of four to
complete a timeline
related to Ms. Bia’s
life story. Students
were asked to record
and then read aloud
a sequence of events
from Ms. Bia’s life
using sequencing
words and the
timeline. Partners listened to each timeline
to ensure correct usage of sequencing words and the
correct sequence of events. To help students with
lower levels of Spanish proficiency, Mr. Avila offered
the following sentence frames:
(sequencing word)_________ Bia volvió a
su____________.
(sequencing word) __________ Bia tomó clases sobre
_________________.
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Assessment

The benefit of using cooperative learning structures
during the oral language development lesson after
each day’s reading was that it allowed Mr. Avila
the opportunity to formatively assess students’
emerging understanding of sequencing terms as they
described events from the text using key vocabulary.
Mr. Avila was able to assist students who struggled
to pronounce the sequencing terms, as well as to
monitor comprehension of key events in the order
they happened in the story. Following the threeday lesson, Mr. Avila provided students with the
opportunity to practice using the sequencing words
in a familiar context (Cuatro cosas que haces en las
mañanas ...) so that he could assess their control over
the extended use of these terms.
Conclusion

Since this lesson, Mr. Avila has continued to
implement Lotta Lara lessons twice a month, which is
12

the goal for participating TUSD dual language schools,
and he plans to use it even more consistently next year.
He notes that incorporating different activities after
the readings, such as jigsaws, pair and share, gallery
walks, etc., is motivating for the students and enhances
their engagement—as does the nature of the content
selected for the Lotta Lara reading chunks.
Last week we
visited another
TUSD middle
school together
and were
encouraged to
see students
recognizing
Lotta Lara as the
new standard
for reading
and discussing
challenging
content material
in Spanish—not only in language arts, but also in math
and social studies. So far, math teachers are helping
students better comprehend word problems through
the use of this procedure, and social studies teachers
are leveraging Lotta Lara to guide students through
document-based questions in Spanish.
Reading—and the need to make meaning of what
we read—does not end in elementary school. We are
learning that middle school content teachers can find
ways to effectively incorporate this strategy to support
students’ success in reading academic text, especially
when that reading is to occur in a target language. We
hope that our research will document the academic
benefits of instruction that leverages the linguistic
roots of our students.
For more information, please contact Jaclyn Hernández,
Jaclyn.hernandez@colorado.edu, or Manuel Avila,
Manuel.Avila@TUSD1.org. Learn more about Literacy
Squared® (BUENO Center for Multicultural Education,
University of Colorado, Boulder) at Literacysquared.org.
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por Manuel Avila—Escuela Bilingüe Roskruge K-8, Distrito Escolar Unificado de Tucson
El éxito disfrutado por el uso de la estrategia
Lotta Lara con mis estudiantes de 7º grado
fue debido a las consideraciones lingüísticas,
pedagógicas y culturales del plan de estudio.
Llegué a este plan por medio de una colaboración
comprensiva con mis colegas maestros del 7º
grado; los maestros de lenguaje en inglés, de
ciencias sociales y de matemáticas. Cabe destacar
que este proceso de colaboración requiere una
comunicación estrecha y efectiva puesto a que no
queremos invadir sus contenidos.
El material académico seleccionado fue el artículo
“De regreso a casa” obtenido de la fuente de apoyo
académico Achieve 3000. Al leer el artículo y
los estándares académicos de inglés y español,
estos coincidieron con el análisis de textos
estructurados. La decisión de escoger palabras de
secuenciación como parte de textos estructurados
y estrategia de comprensión fue porque los
maestros de inglés y ciencias sociales ya estaban
enseñando esos conceptos en sus respectivos
contenidos. Entonces pensé en la facilidad de
transferir el conocimiento fresco recién obtenido
de los estudiantes a mi clase de español. También
incluí en la lección conceptos matemáticos como
fracciones y porcentajes. Esto me permitió la
colaboración con el maestro de matemáticas. Los
estudiantes estuvieron aún más motivados al ver
que tenían que convertir fracciones a porcentajes
para determinar la población de territorios
mencionados en el artículo.

Otra táctica que consideré en el diseño de la
lección fue la relevancia del contenido con
los estudiantes. El contenido del artículo, De
regreso a casa, se relaciona a la preservación
de las tradiciones culturales lo cual alivia
cualquier inquietud emocional y cultural

Por otra parte, la estrategia de aprendizaje
lingüística denominada “Lotta Lara” fue clave
en el proceso de comprensión de la lección.
Los estudiantes se sintieron muy cómodos
participando en las cuatro modalidades
lingüísticas implícitas en dicha estrategia; leer,
decir/explicar, escuchar y escribir. Cuando
leímos las cuatro lecturas repetitivas, sentí que
los estudiantes no tenían temor a equivocarse al
leer porque cuando se lee en coro, difícilmente se
revelan errores individuales. De lo contrario, se
corrigen errores de pronunciación y se mejora la
fluidez cuando escuchan al maestro modelar la
pronunciación correcta.
Al final de las lecturas los estudiantes se sintieron
satisfechos de su desempeño diciendo que les
encanta este tipo de lectura y les gusta escuchar
las voces de sus compañeros leyendo al mismo
tiempo. También me expresaron que les gusta ser
guiados por el maestro así como la estructura que
este método conlleva. Un estudiante me comentó,
“This is good Mr. Avila. This lesson is like a
combo, 4 classes in 1”. Por lo tanto, el modelo
Lotta Lara facilita e incita a formar grupos de
cooperación con varias dinámicas de aprendizaje
mediante métodos estructurados tales como el
uso de oraciones estructuradas para preguntar
y responder utilizando español académico. Al
concluir los 3 días de esta lección, supe que, sin
duda, los estudiantes salieron del salón de clase
con conocimiento tanto cultural como gramatical.
Esto lo pude validar cuando aplicaron los
conceptos de secuenciación aprendidos en otras
situaciones cotidianas.
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Cuando diseño lecciones siempre pienso en
implementar una diferenciación universal en la
cual todos mis estudiantes puedan ser exitosos
y cumplir o exceder con mis expectativas. Mis
estudiantes son de un nivel intermedio con
experiencias limitadas al español académico.
Achieve 3000 me permitió la libertad de ajustar el
nivel de complejidad de la lectura.

entre los estudiantes y ayuda a reafirmar su
identidad. Nuestra escuela, Roskruge, sostiene
una rica variedad cultural lo cual nos habilita a
implementar lecciones multiculturales en nuestra
instrucción validando las experiencias académicas
y culturales de todos los estudiantes. Como
consecuencia, este detalle influenció el interés que
demostraron los estudiantes para participar en las
diferentes actividades de aprendizaje incorporadas
en la lección. Me permitió anclar aún más la
atención de los estudiantes al comparar aspectos
culturales con sus propias tradiciones.

Promising practices...

De regreso a casa—La lección
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WIDA standards and assessments. To supplement
the webinar series, a full-day workshop on EL family
engagement was designed and piloted in 2014. The
focus of the workshop was to promote collaboration
between parents of ELs and educators in planning
family engagement practices. Participants attended
in teams of parents and educators. Lastly, to reach
larger audiences, members of the collaborative team
presented on EL family engagement at statewide
educator conferences, as well as at the annual Illinois
Bilingual Parent Summit. These presentations
highlighted parent perspectives, issues of equity, and
the need to include language learning in school-based
family engagement practices.
The work with families of ELs resulted in various
family-focused initiatives at WIDA. For example,
the September 2015 WIDA Focus Bulletin, Focus
on Family Engagement, was the first Focus Bulletin
written for both families and educators and is available
in English and Spanish. In addition, new resources for
parents on the WIDA ACCESS for ELLs assessment
were released to help parents understand the purpose
of the assessment and how to interpret the scores.
These parent resources, including the webinar series
and Focus Bulletin, are available on www.wida.us.
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Next steps: From research to policy to practice—
and back
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As more integrative frameworks for family engagement
emerge, we need to increase the knowledge base
regarding implementation. Moving family engagement
from the periphery toward systemic inclusion that
purposefully addresses issues of equity and language for
families of ELs is a priority for scholarly investigation
that will further guide this work. States still have many
needs regarding family engagement. The first is to
increase interstate collaboration, but there is also a need
to allocate greater resources for family engagement,
and finally, to enhance frameworks to include a more
targeted and integrated vision of families of ELs and
their unique needs.
In regards to practice, we wish to highlight four key
points. First, to effectively engage with families, as
educators we must critically reflect on our personal
beliefs about families and the roles they play in their
children’s education. Second, there is a need for
teacher education in the area of family engagement.
Several Illinois educators shared that it was rare to
have opportunities to learn about family engagement
research, policy, and best practices. Third, we must

create spaces for parent voices to emerge. When
working with families of ELs, linguistic barriers may
hinder meaningful two-way communication. But such
communication is critical for effective home-school
relationships. Finally, family engagement practices
for ELs and their families must incorporate language
learning. Students’ language learning is a key factor
in their academic success. As the population of ELs
continues to grow, it becomes imperative to critically
reflect on how we approach family engagement. This
includes looking at the research we draw from, the
policies we implement, and the practices we have in
place to engage with families of ELs.
For more information, please contact the authors:
Lorena Mancilla, Lorena.Mancilla@wisc.edu;
Adriana Alvarez, adriana.alvarez@colorado.edu; or
David Nieto, dnieto@isbe.net.
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por Ruth Kriteman, Dual Language Education of New Mexico
La estrategia llamada The Dictado es sencilla pero
profunda. Nos provee a los maestros una conexión
concreta entre lenguajes, un enfoque integrado para
enseñar el uso correcto de gramática, puntuación, y
deletreo, y una manera de desarrollar el conocimiento
metalingüístico en nuestros estudiantes. Y, además de todo
eso, ¡requiere poca planificación y pocos materiales!
Desarrollado por el profesorado de Lecto-escritura al
cuadrado®, The Dictado fue creado para el uso en clases
bilingües; por lo tanto, se puede entregar en inglés o en
español. Independientemente del idioma del Dictado, lo
que más ayuda al estudiante bilingüe son las conexiones
entre lenguajes que se puede aclarar y las explicaciones de
las diferencias que a veces causan confusión.
Tuve la ventaja de trabajar con un grupo de maestros
de 6to grado. Ellos habían pedido de sus estudiantes
escribir un párrafo describiendo su familia. Los
párrafos que entregaron los estudiantes tenían errores
típicos de ortografía: pasiar en vez de pasear; bamos en
vez de vamos, eyos en vez de ellos, aga en vez de haga.
También tenían varias palabras en inglés, reflejando la
vida familiar bilingüe de los estudiantes; nos gusta ir a
las stores shopping, la mayor de las sisters soy yo, pero my
father and mother nos tratan …
Decidimos preparar un Dictado que se dirige a
ayudarles a los estudiantes a escribir un párrafo
correcto en español académico. Estudiamos los errores
de los estudiantes y decidimos enfocarnos en lo
siguiente: el verbo –ir -, sus compuestos y derivados
para poder hablar del uso de la –v-, el uso correcto del
vocabulario de la familia – hermanos, padres, etc. – y el
uso de varias palabras o frases de transición.

El lunes, los maestros recordaron a los estudiantes
del uso de marcas de corrección que habían
aprendido. Los estudiantes sacaron sus cuadernos
y sus lápices, y escribieron la fecha en una hoja en
blanco. Los maestros los recordó que, al escribir
las frases del dictado, tienen que saltarse una línea
para dejar espacio para las correcciones. Entonces,
empezaron con la lección:

; El maestro lee las frases del dictado usando un
ritmo natural.

; Junto con el maestro, los estudiantes cuentan las
oraciones.

; El maestro lee el texto en frases segmentadas para

así darles a los estudiantes el tiempo necesario para
poder escribir todo el párrafo.

; El maestro vuelve a leer todo el párrafo a un ritmo
natural.

; Los estudiantes guardan sus lápices y sacan sus
lápices o plumas rojos.

; El maestro recrea el párrafo en el pizarrón, mientras

explica la gramática, el deletreo, el uso de vocabulario
y las conexiones entre lenguas - en inglés Sunday lleva
letra mayúscula pero en español lleva letra minúscula -,
- en uso informal podemos hablar del –mall – pero la
palabra correcta es – centro comercial –

; Los estudiantes hacen sus correcciones con la pluma
roja (u otro color) usando las marcas de corrección.
¡NO BORRAN!

; Los estudiantes guardan sus cuadernos.
; El miércoles siguen el mismo plan usando el mismo

texto. Los estudiantes escriben en una hoja limpia. El
maestro vuelve a escribir el párrafo en el pizarrón y
dialoga con los estudiantes del enfoque lingüístico.

; El viernes, los estudiantes escriben su párrafo y

entregan su cuaderno. El maestro revisa lo que han
escrito los estudiantes y da una calificación.

; El lunes siguiente el maestro introduce un dictado
nuevo y sigue el plan semanal.

Al revisar lo que escribieron los estudiantes, los
maestros notaron un mejoramiento de las destrezas
de lecto-escritura.
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Tengo una familia divertida, pues a mis padres, mis
hermanos y yo nos gusta salir de paseo el domingo. A

veces vamos a las tiendas en el centro comercial.
Mis padres visitan las mueblerías mientras yo, mi
hermano menor y hermana mayor visitamos las
tiendas de moda y accesorios.
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The Dictado: Los pasos hacía mejor éxito en la lecto-escritura
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La Siembra (New Program Planning
Retreat), facilitated by MABE and
DLeNM; Teaching for Biliteracy, with
Cheryl Urow; and Literacy Squared®,
with Kathy Escamilla and the Literacy
Squared® team. For more information
and registration, please visit www.
massmabe.org.

; Dual Language Education

of New Mexico—21st Annual
La Cosecha Dual Language
Conference: November 9-12, 2016, in

Santa Fe, NM. The La Cosecha 2016 website
is live for registration, featured speakers, and
all the most up-to-date information. Visit
http://lacosecha.dlenm.org and make your
conference plans now!
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