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Bellevue is a suburban school district in 
Washington state where students speak more than 
80 languages. The Sherwood Forest Elementary 
School 90:10 Dual Language Program was 
implemented to help close 
the opportunity gap for 
our Spanish-speaking 
population. Data showed 
that native Spanish speakers 
were not passing the state 
tests, were overrepresented 
in special education, and 
were not graduating high 
school at the rate of their 
peers. In response, the 
program started in 2011 
with one dual language class, 
two English instruction 
classes, and one functional 
life skills special education 
class. Students receive 
90% of their weekly instruction in Spanish in 

kindergarten and first grade, with 
additional English instruction in 
social studies or science delivered 
by a partner teacher. 

Planning for dual language 
English instruction is a complex 
process. Faced with 125 minutes 
per week of English instruction, 
K-1 grade-level teams realize that 
every second must be carefully 
planned to promote English 
language development and 
emergent literacy skills. Science 
is the only content area taught 
in English to first graders. In 
this context, the first-grade team 
approaches content as the vehicle 
through which to teach language. 
Through backwards mapping we 
create pacing guides and other 

essential overview documents for each unit to 
ensure language and literacy development are 
intentionally targeted. Pacing documents also 
provide a road map for new teachers and teachers 

new to the grade level.

At a first grade planning 
meeting, teachers bring the 
Foss Science Curriculum, a 
list of OCDE Project GLAD® 
(Guided Language Acquisition 
Design) strategies adopted 
by Sherwood Forest E.S., 
Common Core State Standards 
(CCSS), English Language 
Proficiency Standards (ELPS), 
and Project GLAD® artifacts 
previously created for this 
unit. The ELL Facilitator, 
also a district Project GLAD® 
trainer, supports the team with 

planning, modeling for new teachers, and Project 
GLAD® artifact creation. 

Before creating our unit pacing guide, we 
identify expected student engagement strategies 
in a document titled Language Partners and 
Seating Expectations. Consistent partnering 
allows a familiar linguistic model for Spanish 
and English language learning. Students are 
more successful in taking risks linguistically 
because they develop a trusting relationship 
with their partner. Teachers are more likely to 
attend to thoughtful student pairings when the 
expectations are explicit. 

We begin designing our unit pacing guide by 
including the content objectives and target 
vocabulary provided by the Foss curriculum. 
Next, we identify corresponding Common Core 
literacy and language standards. In the first grade 
“Solids and Liquids” unit, students describe 

Students write about solids and  
liquids on Observation Charts.
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One Midwest dual language elementary school 
highlights the type of response that bilingual programs 
make to meet student needs. Demographics had clearly 
changed in this 
K-3 bilingual 
school of 130 
students, and 
more students 
were entering 
kindergarten 
with stronger 
levels of English 
skills. Student 
progress on 
measures of academic achievement, however, proved 
worrisome. The district made several key changes 
to address both of these areas. As a way to capitalize 
on the language backgrounds of students and ensure 
development of solid biliteracy skills, they expanded 
the amount of time spent in Spanish instruction to 
realize a true 50/50 dual language model. Literacy 
instruction was tied to content area instruction, with 
Spanish literacy taught through science and English 
literacy taught through social studies. Teachers 

created BUFs to ensure that language and 
content were fully addressed in the language 
of instruction and bridged in meaningful ways 
to the partner language.

Other schools around the world responded 
in alternate ways to the same challenge. One 
example, is Hamelin-Laie International, an 
infant through baccalaureate trilingual school 
in Barcelona, Spain. This private school 
of approximately 800 students has made a 
number of significant changes in recent years. 

The most notable was with the preschool programs 
that evolved from delivering a large percentage of the 
curriculum in English to a full immersion program with 
only minimal Castellano and Catalán instruction each 
week. This change, along with demographic changes that 
increased the number of native English speakers in the 
school population, resulted in higher levels of oracy 
(academic listening and speaking skills) in English as 
measured by school assessments and Cambridge tests 
of English proficiency (Cambridge English Language 
Assessment, www.cambridgeenglish.org). Revisions were 

—continued on page 3—

Continual Refinement—The Dynamic and Complex Nature  
of Language Learning Programs

Banta Elementary School— 
Midwest United States

Hamelin-Laie International School—
Barcelona, Spain

Schools that are serious about ensuring their 
students develop expertise in two or more languages 
continuously assess how students are progressing in 
each language and how they might improve. This 
tendency to continually refine language programs  
was observed in schools from the United States, 
Scotland, and Spain. All seemed to encounter 
the same challenges, and though no two schools 
approached them in exactly the same way, each 
addressed changing demographics, adapting curricula, 
elevating language objectives, and expanding the use 
of authentic language in the classroom.

Changing demographics in bilingual programs in the 
United States resulted in larger numbers of children 
beginning their educational experience with more 
English language ability than in previous generations. 
In response to this phenomenon, researchers from 
Literacy Squared® (Escamilla, et al., 2014) explored 
two languages (Spanish and English) in relation 
to one another as sources of support, rather than 
interference, as previously hypothesized. They also 
identified biliteracy trajectories, which aided in 
measuring growth in skills and strategies across 
both languages. A focus on metalanguage enabled 
students to examine 
how each language 
was structured and 
used and to explore 
ways in which the 
languages were 
similar or different. 

Also in response 
to changing 
demographics and as 
a way to capitalize on bilingual instruction, Beeman 
and Urow (2013) promoted the concept of bridging. 
Bilingual Unit Frameworks (BUFs) reflect language 
and content standards that begin in the language of 
instruction (e.g., Spanish). Near the end of the unit, 
bridging experiences are introduced in the second 
language (e.g., English) and focus on incorporating 
vocabulary and concepts of the unit in the second 
language. Learning experiences that extend use of 
vocabulary and concepts in the second language 
conclude the unit. 

by Kathryn Henn-Reinke, Professor, ESL/Bilingual Program—University of Wisconsin Oshkosh
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Bun-sgoil Taobh na Pàirce— 
Edinburgh, Scotland

also made to initial literacy instruction in Castellano. 
Using the syllabic principle of emergent reading resulted 
in children who read very haltingly and with relatively 
low levels of comprehension. After careful consideration, 
teachers and administrators adapted instruction to 
begin with meaningful whole word recognition. They 
developed their own texts to address the concepts 
and vocabulary of their kindergarten curriculum. 
Comprehension of text improved significantly with this 
model. Once students had a sight word base, they were 
introduced to the syllabic principle, which they quickly 
grasped and applied to subsequent literacy development, 
further enhancing comprehension and fluency. 

Teachers and administrators 
struggled with ways to enhance 
English literacy. Initially, 
educators used a curriculum 
designed for students learning 
English as a foreign language, 
but were not satisfied with the 
level of rigor and turned to a 
curriculum designed for native 
speakers of English. Conversely, 
students found the language load 
of grade-level text overwhelming and were frequently 
confused by cultural references and linguistic nuances.  
A middle path was designed that held greater expectation 
for language and literacy development, but did not move 
at the same pace as curricula for native English speakers.

This program has the advantage of maintaining a rigorous 
trilingual language curriculum across all age levels. 
Students take Cambridge tests of English proficiency 
as external measures of progress. However, preparation 
materials were determined to be too grammar-based 
and did not encourage the authentic and meaningful 
use of English that the school strove to develop. As a 
result, the upper grade-level faculty created The English 
Project. When fully implemented, this curriculum 
will revolve around the selection of literature as the 
foundation for instruction. Students will read texts as 
homework and discuss them in class, applying concepts 
and understandings from the texts in a broad array of 
applications. Research, development of critical thinking, 
expansion of discourse language, and development of 
technology and presentation skills are all woven into this 
plan to ensure that students develop in-depth English 
language proficiency for a wide variety of purposes.

A completely different scenario plays out at Bun-sgoil 
Taobh na Pàirce (Parkside Primary School) in Edinburgh, 

Scotland. This heritage language, Gaelic-English 
bilingual school of 287 students has been in existence 
for more than 25 years. The challenge of the program 
revolves around how to develop second language skills 
with children when there are few Gaelic speakers in 
the community. Although all of the teachers are native 
speakers, the children indicated that they heard little 
Gaelic outside of the classroom. This context exists in 
many communities around the world that are trying to 
revitalize heritage or Indigenous languages.

Children begin with a complete Gaelic immersion 
experience in preschool and early grades. In a unique 
adaptation, teachers have chosen to even teach English 

through the Gaelic medium. By 
this, they mean that the children 
read in English, but all discussion 
and writing about the readings 
take place in Gaelic as a way to 
more fully develop skills in this 
language. This is predicated on 
the understanding that students 
are transferring use of skills and 
strategies from one language to 
the other. Students demonstrated 
well-developed English literacy 

skills, despite the limited amount of time spent in 
English. The same occurs with content area subjects, 
though educators are grappling with the challenge 
of ensuring students understand key vocabulary in 
English, as this has been a struggle when students 
take more courses in English at the middle level. 

Even with the immersion focus, students find it 
challenging to keep pace with reading expectations in 
Gaelic as the content of the reading material becomes 
more complex through the grade levels. Therefore, 
teachers have opted to do read alouds and the children 
follow along in copies of the text. In this way, students 
are expanding vocabulary and listening skills, and 
they are able to discuss grade level literature in Gaelic 
without struggling to read the text independently. 

Student outcomes in Scotland have been systematically 
organized similar to the content standards in the United 
States. Educators at Parkside School have linked these 
outcomes to the expectations of the Gaelic/English 
bilingual program. Each major outcome is reinforced 
across a 3-year age span at ever-expanding levels of 
application with each grade level, thus providing the 
repetition and expansion of both language and content 
so necessary in a bilingual program. 
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por Evelyn Chávez, Coordinadora de capacitación profesional— 
Dual Language Education of New Mexico

—continúa en la página 5—

Los maestros siempre desean mejorar su enseñanza 
para asegurar el aprendizaje del estudiante. Para 
animar y apoyar a los estudiantes en el aprendizaje 
conceptual de matemáticas y para crear una 
comprensión más profunda de la materia, los maestros 
están utilizando el marco educativo, Matemáticas que 
fomentan logros académicos y apoyan el estudiante 
hacia el éxito (AIM4S3™ por sus siglas en inglés).  
La idea de AIM4S3™ empezó cuando unos estudiantes 
le sugirieron a una 
maestra cuales 
estrategias mejor 
apoyaban su 
aprendizaje. Este 
marco educativo 
promueve una 
comprensión fuerte  
de los conceptos 
de parte de los 
estudiantes, y en 
turno, los ayuda lograr 
el éxito académico. 
 
AIM4S3™ fue 
desarrollado para 
apoyar al maestro en 
satisfacer una amplia 
gama de necesidades estudiantiles. Está compuesta 
de cinco Principios claves de instrucción y cuatro 
componentes, todos interconectados. Por supuesto, 
esto significa que todas las partes requieren ser 
implementadas para lograr el éxito deseado según  
el sistema.

Los principios claves de instrucción 
Los principios claves de instrucción forman la base 
para la instrucción de matemáticas de alta calidad. 
Estos principios incluyen: El ambiente positivo de la 
clase, La retroalimentación continua, El mecanismo y 
dinámica de la enseñanza, La producción estudiantil,   
y La instrucción contextualizada y apoyada. 

El ambiente positivo de la clase tiene un efecto 
poderoso en el aprendizaje de un estudiante. Este 
principio de AIM4S3™ promueve la idea de construir 
un ambiente positivo donde los estudiantes se 
sienten seguros para intentar algo nuevo, participar 

en la clase, o admitir que no entienden los nuevos 
conceptos y/o el lenguaje que les corresponde. El 
principio de La retroalimentación continua, no 
sólo indica que un maestro le dé información a un 
estudiante sobre su aprendizaje, sino que un estudiante 
le dé retroalimentación a un maestro o a un compañero 
de clase. Es importante modelar este proceso para que 
los estudiantes puedan reflexionar acerca de su propio 
aprendizaje. Los maestros también usan la evaluación 

formativa para tomar 
decisiones instructivas 
que fomentan el logro 
académico del estudiante.

Otro principio es El 
mecanismo y la dinámica 
de la enseñanza. Aquí 
el papel de un maestro 
se puede dividir en dos 
categorías. Primero, 
la planificación de 
enseñanza tiene que 
ser intencional y útil. 
Al mismo tiempo, un 
maestro debe pensar en  
las estrategias y los 
métodos que usará en 

su lección para satisfacer las necesidades lingüísticas y 
matemáticas de los estudiantes. La entrega de la lección 
también tiene que ver con la manera en que el maestro 
interactúa y se relaciona con los estudiantes durante la 
lección, ajustándola cuando sea necesario. 

Es importante que los estudiantes tengan la oportunidad 
de hablar y/o escribir durante la clase de matemáticas para 
profundizar su comprensión, explicar sus pensamientos, 
o compartir sus ideas. El principio de La producción 
estudiantil permite que los maestros planeen para que los 
estudiantes tengan esta oportunidad. 

Un maestro debe utilizar La instrucción contextualizada 
y apoyada para ayudar a los estudiantes a desarrollar 
la comprensión de los conceptos matemáticos al nivel 
del grado. Las estrategias que apoyan a los estudiantes 
con el lenguaje o contenido de matemáticas deben ser 
planeadas para que sean efectivas. 

AIM4S3™—Matemáticas que fomentan logros académicos  
y apoyan al estudiante hacia el éxito

El compendio se utiliza como un recurso durante la  
unidad. Puede ser interactivo, como éste donde los 

estudiantes muestran y escriben la hora.
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—continuación de la página 4—

Los componentes 
Los componentes del marco AIM4S3™ se dedican al 
aprendizaje de matemáticas. La primera, Enfoque 
y motivación, permite que el maestro estimule el 
conocimiento previo de los estudiantes o provee 
oportunidades donde los estudiantes puedan crear un 
conocimiento compartido por medio de la literatura, 
juegos, videos, canciones, o actividades. El segundo 
componente es El compendio, una gráfica visual que se 
construye en frente de los estudiantes y sirve como un 
recurso que apoya a los estudiantes durante la unidad. 
El compendio contiene un área para los estándares 
y prácticas matemáticas, un área de investigación, y 
un área para los conceptos importantes de la unidad. 
Sigue el componente de Las lecciones de la unidad. En 
este componente los maestros utilizan los estandares 
y las lecciones del programa de matematicas o las que 
construyen ellos mismos. Es importante recordar que 
el maestro debe planear estas lecciones pensando en 
la instrucción contextualizada y así asegurar que los 
estudiantes tengan el apoyo necesario para lograr el 
éxito. El último componente es La conclusión de la 
unidad y el establecimiento de metas. Este componente 
sirve para reflexionar sobre las metas que fueron 
establecidos, celebrar el progreso de los estudiantes,  
y cerrar la unidad.

El marco educativo de AIM4S3™ se puede utilizar con 
cualquier programa de matemáticas en salones de 

clase de inglés o español. Este sistema para enseñar 
las matemáticas puede mejorar la instrucción de los 
maestros y darles a los estudiantes una voz nueva para 
que no sólo aprendan los conceptos, sino también 
para que piensen críticamente en cómo pueden 
aplicar lo que hayan aprendido en su vida diaria. 

La formación
La formación inicial de AIM4S3™ sigue el modelo  
de Tres por tres (3+3) e incluye dos partes distintos:
1) Una formación inicial y taller de tres días que 

incluye una visión general de los Principios claves 
de instrucción y los Componentes, tanto como 
datos, demostraciones de clase, y tiempo para la 
planificación colaborativa; y 

2) Una formación de apoyo a la implementación de  
tres días individuales que responden a las 
necesidades particulares del maestro individual, 
la escuela, y el distrito que implementa AIM4S3™. 
El enfoque será la planificación utilizando los 
estándares CCSSM, la integración de la instrucción 
contextualizada y apoyada en las lecciones de 
la unidad, el desarrollo y mantenimiento de un 
ambiente positivo en la clase, o la oportunidad 
para el maestro de recibir ayuda individual. 

Para más información sobre AIM4S3™, visite el sitio 
web www.dlenm.org o mande un correo electrónico  
a aim4scubed@dlenm.org.	
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—continued on page 13—

Taking Stock—The State of Dual Language Education in 2017

by James J. Lyons, Esq., Senior Policy Advisor—Dual Language Education of New Mexico

During the last two decades, dual language education 
programs have grown at an incredible pace in number, 
quality, diversity, and scale. Dual language programs 
in all parts of the United States are now enabling a 
significant number of students to become bilingual 
and biliterate in English and a second language while 
mastering challenging academic content. 

Dual language education is a school-based 
democratic revolution in educational practice driven 
by parents, students, and teachers. It is revolutionary 
in that it challenges the one-language standard which 
has ruled U.S. education for more than a century, 
a language education standard far below all other 
economically developed countries. 

Dual language education is successful because it 
fuses equity and excellence in a positive educational 
program that is accessible to all students and effective 
with all students. It recognizes the value of the 
language skills students bring to school and affords 
them the opportunity to develop fully both English 
and the language they first learned from their families. 

While most of the educational “reforms” and 
interventions promoted by the No Child Left 
Behind Act and the Obama Administration’s 
ESEA Waivers have not been effective in raising 
student achievement or narrowing achievement 
gaps separating groups of students, dual language 
education has been documented as an extremely 
effective instructional program for all student groups. 
Thirty-nine states now make some provision for dual 
language education, and states as diverse as Delaware, 
North Carolina, Utah, and Illinois have made dual 
language education a central element in their school 
improvement programs.

Policy Catching up to Practice
Public policy is beginning to catch up with local 
schools regarding dual language education. In 
the November 2016 election, voters in California 
overturned Proposition 227, the state’s 1998 English-
immersion mandate that restricted dual language 
programming. The popular vote was overwhelming, 
with three votes cast in favor of multilingual education 
for every vote in favor of English-only instruction. 

Later this year, the American Academy of Arts 
and Sciences Commission on Language Learning is 
expected to issue a national report that will “... examine 
the current state of language education, project what 
the nation’s education needs will be in the future, and 
offer recommendations for ways to meet those needs.” 
The Language Learning Commission was formed last 
year in response to a bipartisan push by members of 
Congress who support expanded language education.

The working papers released by the Commission so far 
point to a new clarity in thinking about U.S. language 
education standards. However it is expressed, the 
Commission’s message will be clear—the United States 
must move beyond our de facto one-language standard 
for education and must provide students with an 
opportunity to become bilingual or multilingual.

The Commission is expected to emphasize the 
“normality” of bilingualism around the world and 
document the manifold benefits of bilingualism to 
individuals, families, communities, the nation, and 
the world. By bringing together research evidence 
from across the scientific spectrum, the report is also 
expected to address and debunk many of the myths and 
misconceptions underlying English-only education.

From Promises and Pronouncements to Reality
It is not too soon to begin considering how we go  
about making dual language education the norm, 
rather than the exception, in American public 
education. The first step in expanding language 
learning opportunities for our students is to increase 
the language education workforce. 

Even with current levels of dual language programming, 
most states report a severe shortage of teachers 
certified in ESL, bilingual, or dual language education. 
The longstanding shortage of teachers with critical 
language teaching skills has been complicated in 
recent years by a significant decline in the number 
of people in teacher-preparation programs. The San 
Francisco Chronicle reported in mid-August:
v In 2008, almost 45,000 people were enrolled in 

teacher preparation programs in California. By 
2013, there were fewer than 20,000, according to 
the state Commission on Teacher Credentialing. 
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In close collaboration with its partner network,  
Dual Language Education of New Mexico (DLeNM) 
has developed a new strategic plan to ensure that its 
mission supports the strengthening and expansion of 
quality dual language education in New Mexico and 
throughout the United States. 

Through reflection and study of 
the evolving needs of its growing 
community network, DLeNM will 
engage with school communities 
and sister organizations to: 
1. strengthen support to priority 

communities in New 
Mexico and recommit to 
the promise of bringing 
PreK-12 dual language 
education to New Mexico 
families throughout the 
state, and 

2. strengthen dual language 
education by collaborating 
with an expanding 
network of state, national, 
and international partners 
and coalitions.

DLeNM believes that when properly implemented  
and supported, dual language education is one of 
the most effective educational reform models in 
our country. Moving forward, DLeNM will push to 
expand its research, policy, and advocacy work to 
institutionalize dual language as a core educational 
model in New Mexico and across the United States. 

DLeNM’s new strategic plan (2017-2022) includes 
objectives that respond to the evolving needs of 
schools and districts which choose dual language as 
their primary educational model. Strategic objectives 
are mapped out in four areas of the plan: 

1.0: Advocate for Dual Language Programs—
Sound policies, budgeting, and knowledgeable 
leadership are crucial to establishing, expanding, 
and sustaining PreK-12 dual language education 
programming. DLeNM's legislative agenda 
includes advocating for expanding and improving 
pre-service programs to ensure a quality teaching 

workforce, defined pre-kindergarten dual 
language programs, appropriate assessments 
for program target languages, and curriculum 
improvements, such as the mandating of race 
and ethnic studies for all participating students. 

2.0: Build Instructional 
Capacity for Dual Language 
Education—Beginning and 
ending with the classroom, 
instructional leadership at 
school, district, and state 
levels must understand how to 
support effective dual language 
instruction. DLeNM commits to 
developing instructional capacity 
at all levels, with the primary 
focus on supporting effective 
dual language teaching. 

3.0: Develop a DLeNM Evaluation 
Framework—This framework will assist 
partner schools and districts with the 
evaluation of dual language practice 
and assist DLeNM with improving and 
expanding its services to meet the evolving 
needs of communities. 

4.0: Support the Advancement and 
Dissemination of Dual Language Education 
Research—While DLeNM is not a research 
institution, it embraces its responsibility to 
match researchers with collaborating dual 
language communities and to identify and 
disseminate needed research as part of its 
leadership development and advocacy efforts. 
DLeNM will invite new researchers to join 
our community so that we can provide deeper 
understanding and wider perspectives on 
effective dual language practice. 

DLeNM stands ready to engage any and all 
stakeholders in the expansion of its mission 
and encourages our community to increase its 
involvement through initiatives at individual school 
or district sites and/or by joining one of the many 
partnerships and coalitions now found across our 
country. Won’t you join us? ¡Seguimos con la cosecha! 

DLeNM Expands its Mission to Develop, Support, and Advocate  
for High Quality Dual Language Programs

by David Rogers, Executive Director—Dual Language Education of New Mexico



505-245-7100
$119 Single/Double

www.embassysuites3.hilton.com

SUGGESTED FUNDING SOURCES: 

Title I * Title IIa * Title III 

Migrant Education 
Professional Development 

Federal School Improvement Funding

Monday, October 30th 
8:00 a.m. – 4:00 p.m.      
  
Tuesday, October 31st
8:00 a.m. – 4:00 p.m.        
 
Wednesday, November 1st
6:30 a.m. – 3:00 p.m.        
8:00 a.m. – 4:00 p.m.       
(Ticketed Event)
12:00 p.m. – 5:30 p.m.      
1:00 p.m. – 5:00 p.m.        
5:30 p.m. – 7:00 p.m.        
7:00 p.m. – 8:30 p.m.        
7:00 p.m. – 9:00 p.m.        
 
Thursday,  November 2nd
7:00 a.m. – 10:30 a.m.      
8:00 a.m. – 9:30 a.m.        
10:00 a.m. – 4:30 p.m.      
11:30 a.m. – 1:00 p.m.       
 8:00 a.m. – 5:00 p.m.        
12:00 p.m. – 5:00 p.m.      
7:30 p.m. – 10:00 p.m.    
   
Friday, November 3rd
7:30 a.m. – 8:30 a.m.        
8:00 a.m. – 9:30 a.m.      
9:45 a.m. – 4:30 p.m.        
8:00 a.m. – 4:30 p.m.        
11:30 a.m. – 1:00 p.m.      
8:00 a.m. – 5:00 p.m.        
5:00 p.m. – 7:00 p.m.        
7:30 p.m. – 10:30 p.m. 
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—continued from page 1—

—continued on page 11—

and sort solids and liquids based on their different 
properties. We align the content objectives in this unit to 
Common Core literacy standards in the areas of reading 
foundational skills and reading informational texts and 
to a variety of Common Core Speaking and Listening 
Standards. The ELPS (Washington state, http://www.
k12.wa.us/MigrantBilingual/pubdocs/ELP/WA-ELP-
Standards-K12.pdf ) provide us with even more specific 
language standards to include. For this reason, we select 
those ELPS that best align with the identified Common 
Core literacy and language standards.

Project GLAD® is our district’s adopted elementary 
sheltered instruction model. Therefore, it is essential 
to include those 
Project GLAD® 
strategies that will 
best support our 
dual language 
learners in 
acquiring the 
target vocabulary 
and meeting 
the objectives 
and standards 
addressed in 
the unit. Project 
GLAD® strategies 
used in Spanish 
instruction are 
familiar to students, 
allowing them to 
develop the awareness 
of language differences 
between Spanish 
and English. The 
strategies are listed 
in an overview 
document and more 
fully explained at the 
individual lesson level. 
  
Including sentence 
frames for each lesson 
in our pacing guide is 
critical to supporting students in meeting both CCSS 
and ELPS. Teachers post sentence frames on the board 
or on individual sheets, depending on whether they 
are used for turn-and-talks or teamwork. A variety 
of frames are included to differentiate for English 
language learners at differing language acquisition 
stages. The frames promote the development of 

listening, speaking, reading, and writing skills and 
improve students’ ability to recognize and respond 
to a summative assessment prompt. Teachers and 
student peers are more successful in holding students 
accountable for using target vocabulary when sentence 
stems are posted. 

Since English language development is as important as 
content in this context, we also make a commitment 
to posting both content and language objectives on 
the board. It is important for students to attune to 
the language expectations as they navigate complex 
investigations and conversations with peers. Not 
only do these language expectations help students 

learn language, 
they also 
help students 
understand 
and access the 
content, as 
the language 
and content 
standards are 
carefully aligned. 
Students never 
know how 
much effort goes 
into planning! 
By making a 
commitment to 

post the content objectives, language objectives and 
sentence frames, our planning “comes alive” for students. 

In the first investigation, we use Project GLAD® literacy 
awards designed to teach the three states of matter. 
Each student earns at least one of these awards during 
the week, based on adherence to the Three Personal 
Standards. The target vocabulary for the lesson is matter, 
solid, liquid, and gas. The content objective is “Matter 
exists in three states: solid, liquid, and gas.” Realistic 
visuals are included in the awards to reinforce the 
key vocabulary and concept. The literacy awards also 
reinforce the corresponding CCSS K-5.RIT.6, which 
relates to distinguishing between information provided 
by pictures and information provided by words and text.

In the next lesson, the content objective is for students 
to describe the properties of solids and liquids. CCSS 
K-5.SL.1, "participating in collaborative conversations 
with diverse peers about grade-level topics and texts," 
aligns perfectly with our content objective. The target 
vocabulary listed includes property words for solids 
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and liquids, such as bubbly, 
foamy, viscous, transparent, 
and rigid. The Project 
GLAD® strategy is 
a pre-assessment 
strategy called 
Observation Charts. 
These charts include 
photos of solids and 
liquids categorized and 
mounted on posters. 
ELPS 2 aligns with 
our Common Core 
Speaking and Listening Standard. To support students 
in reaching this standard, we include differentiated 
sentence frames on each poster. The simplest frame 
says, “This (noun) is (property).” Students collaborate 
with their opposite language partner to say and write 
a sentence related to the photos. 

The FOSS curriculum does not include abundant 
literacy activities, but we know we need to reinforce 
the unit’s academic vocabulary and concepts 
through engaging texts. The Observation Chart 
responses confirm this. As a form of text, we write 
a variety of Project GLAD® chants aligned with 
CCSS K-5.RF.1.4.B, which relates to reading grade-
level text orally with accuracy, appropriate rate, 
and expressiveness, based on repeated readings. 
Students access grade-level text by chanting daily and 
processing the vocabulary they identify as new or high 
level through sketches and Picture File Cards. For the 
second week of our unit, our ELL Facilitator creates 
another form of engaging text called the Project 
GLAD® Teacher Made Big Book, which supports 
students in meeting CCSS K-5.RI.10, relating to 
using pictures and text to understand the main 
ideas and to read informational text appropriately 
complex for first grade. ELPS 1.1 corresponds to this 
standard. We make several smaller copies of this 
text for students to reread independently or in pairs 
throughout the unit. This, coupled with the chants, 
allows students multiple opportunities to learn 
new vocabulary and more deeply understand core 
concepts related to solids and liquids.

The first core FOSS investigation in this unit asks 
partners to play a game in which they take turns 
identifying a common property shared by two solids. 
The content objective is “Students can sort solids 
by different properties.” The target vocabulary 
remains the properties of solids. In order to play this 

—continued from page 10—

—continued on page 11—

For more information, please contact Susan Foley at  
foleys@bsd405.org and/or Casey Harkleroad at  

binghamc_b@yahoo.com. Casey was part of this ongoing 
work in Bellevue and is now with the Kent School District.

game effectively, students need to make comparative 
statements. CCSS K-5.SL.6 and corresponding ELPS 1.7 
align with this activity. ELPS 1.7 requires students to use 
complete sentences. Rather than using a Project GLAD® 
strategy for this lesson, the team develops a sentence 
frame protocol. A handout of the frames and a word 
bank of properties are available to students. As students 
work with language partners to play the game, player 
one says, “Can you say the common property?” Player 
two responds, “Both items are ____.” Player one then 
responds, “I agree,” or “I disagree. They are both _____.” 
By carefully planning for these supports, emerging 
English speakers use high level content and language 
processes to access science content. 

Ultimately, the development of a pacing guide 
integrating content objectives, target vocabulary, 
Common Core Literacy and Language Standards, 
ELPS, Project GLAD® strategies, and differentiated 
sentence frames increases student achievement in 
the areas of science content, English language, and 
literacy skills. Student engagement is high, as kids 
interact enthusiastically through literacy awards, 
chants, Teacher Made Big Books, interactive games, 
and other strategies listed later in our pacing guide. 
Students use comparative language with their peers 
and Tier 2 vocabulary words while sorting properties. 
The dual language students, receiving 90% of their 
instruction in Spanish, will not master the content and 
standards in English without teachers intentionally 
embedding the language and literacy components. The 
team purposefully and creatively uses every second of 
the 125 instructional minutes each week to improve 
student outcomes. We challenge you to do the same!
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—continued from page 3—

Discussion
As populations, curricula, outcomes, and language 
expectations change, bilingual and multilingual 
programs must continually adapt and evolve to 
ensure students enhance their academic and linguistic 
development. Some schools have models they can 
emulate, and in other instances, such as with the 
school in Spain, individual schools create their 
own path in continually refining their programs. 
Nevertheless, some refinement trends seem to be 
inherent, reflecting the dynamic nature of creating 
and sustaining effective language learning programs.

Evolving student demographics can provide a catalyst 
in dictating adaptation in any type of language 
program. In the United States, more immigrant 
students are entering bilingual schools with varying 
levels of English proficiency, and at Hamelin-
Laie more native English speakers have enrolled 
in the school. Both scenarios dictate changes in 
philosophy and program structure. Students now 
bring more heterogeneous English language skills, 
necessitating greater differentiation of instruction, 
and greater authentic language use is introduced as 
native speakers serve as language models for their 
classmates. In both settings, the bar is raised in terms 
of expectations for English language development.

All the programs discussed have adapted instruction to 
enable students to use what they know in each language 
to support learning in the other language(s). These 
adaptations may involve directed instruction, as in 
bridging (Beeman & Urow, 2013) or metalanguaging 
(Escamilla, et al., 2014), or informal explorations of 
vocabulary and language structures across languages. 
Bilingual trajectories (Escamilla, et al., 2014) have 
evolved to guide educators in helping students apply 
linguistic and academic concepts across languages and 
to progress as fully as possible in both languages.

A third area of commonality was that of elevating the 
role and use of languages. While all three languages 
were highly regarded at the elite school in Spain, 
elevating the status of Spanish and Gaelic in the other 
two schools was a constant focus. All strove to move 
beyond a focus on vocabulary and grammar to ever 
greater integration of literacy and communication 
skills across languages. In the U.S. school mentioned, 
this took the form of creating BUFs to ensure the 
integration of language and content standards 
along with bridging opportunities. The integration 

of literacy and content area instruction further 
strengthened the range of language use. Hamelin-
Laie continually expanded learning experiences to 
allow for greater development of both literacy and 
communication skills, especially in English. The focus 
in all cases was on the development of language for 
academic purposes with enhanced scaffolds to support 
students as they move to ever-higher levels of language 
and content.

Finally, each program recognized the importance 
of continually expanding authentic use of language. 
Vocabulary, grammar, and language structure were seen 
as vehicles to enhance discourse level use of language. 
Projects, discussions, debates, displays, and presentations 
were used as learning experiences to promote critical 
thinking in the development of content and language.

Conclusion
Across all types of language learning programs, 
educators recognize the importance of developing a 
process to continually evaluate the effectiveness of all 
cognitive and affective aspects of curricula to ensure 
that students progress academically and linguistically 
with confidence. The multilingual programs from 
the United States, Scotland, and Spain highlighted 
here demonstrate how very distinct programs 
addressed many of the same issues in terms of 
language development, i.e., changing demographics, 
time dedicated to rigorous instruction in each of 
the languages, authentic use of language, greater 
development of literacy and communication skills, 
development of critical thinking skills/academic 
language, discourse level use of language, and transfer 
of learning across languages.

It is clear from this discussion that language learning  
in schools is a complex and dynamic process. Although 
each program presented was unique in design, all 
had common underlying goals. The pursuit of these 
outcomes leads all substantive language learning 
programs to continuously refine and improve 
opportunities to achieve their goals. 
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Last year, the commission reported, districts hired 
about 21,500 new teachers, while the state issued 
just 18,100 new credentials.

v Several districts, including San Francisco, 
offered signing bonuses and other perks to 
lure candidates, while Oakland was looking for 
bilingual teacher candidates in Spain and Mexico.

v Pittsburg Unified offered $5,000 for teachers with 
bilingual, special education, math, and science 
credentials and another $5,000 to teachers who 
had graduated from a district high school.

Reauthorization of the Higher Education Act
During the 115th Congress, the Higher Education 
Act of 1965 (HEA) is scheduled for review and 
reauthorization. The HEA, together with the 
Elementary and Secondary Education Act of 1965 
(ESEA), constituted the education components of 
President Lyndon Johnson’s War on Poverty. 

In addition to establishing a system through which 
students might finance their higher education, the 
original HEA authorized a range of programs and 
activities to better prepare K-12 teachers, especially 
those working with students whose instruction 
was supported by the ESEA. The initial HEA 
established an Advisory Council on Quality Teacher 
Preparation, a National Teacher Corps, graduate 
fellowships for teachers, and institutional support 
for colleges of education. 

The new Higher Education Act should include 
new teacher recruitment, training, placement, and 
support programs that are driven by and responsive 
to local community resources and the growing 
national demand for dual language education 
programs and services. The key to expanding 
language learning in the United States is to draw 
upon the rich resources found in our linguistically 
and culturally diverse schools and communities. 

Building on Strength
The language skills and cultural knowledge of 
multilingual Americans are the foundation upon 
which we can build language learning opportunities 
for all. U.S. bilinguals should be viewed as the 
fulcrum to facilitate our passage from a nation of 
monolinguals to a nation of multilinguals. 

Nearly 62 million people—one fifth of our 
population —speak a language other than English at 
home. Collectively, these U.S. residents speak every 
language in the world and many Native American 
languages not heard anywhere else in the world. In 
2013, 23 million school-age children lived in homes 
where a language other than English was spoken. 
These children account for one-third of the U.S. 
youth population. While two out of three of these 
children speak Spanish, nearly 8 million speak a 
different language—one that is indigenous to the 
United States or a world language. And most of 
these students, regardless of language, were born in 
this country.

To kick-start an effort to increase the supply of 
qualified dual language educators, school districts 
and institutions of higher education might initially 
focus on recruiting as future teachers those students 
graduating with a seal of bilingualism/biliteracy 
on their diploma. During the last 5 years, 23 states 
have adopted a Seal of Bilingualism and Biliteracy 
program to certify the accomplishments of thousands 
of high school graduates who are fluently bilingual 
and biliterate in English and at least one additional 
language. Many of these “Seal” graduates, with 
federal financial and programmatic support, could 
become the next generation of multilingual teachers, 
expanding the opportunities for more students and 
families to participate in dual language programs. 

At the same time, a new HEA should assist local 
education agencies, institutions of higher education, 
and non-profit organizations to expand significantly 
professional development opportunities for 
dual language educators and to construct career 
ladder programs to facilitate the entry of bilingual 
paraprofessionals into teaching ranks.

Finally, a new HEA could and should promote 
the institutionalization of research and technical 
assistance capacities pertaining to language learning 
in institutions of higher education and non-profit 
organizations. A successful transition from an 
educational system focused on proficiency in 
one language to a system focused on proficiency 
in multiple languages involves the application 
of expertise from a wide variety of disciplines, 
education specialties, and organizational units 
within and beyond academia. 

—continued from page 6—
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Promoting Involvement to Sustain Positive Change

by Victoria Tafoya and Patrick Werito—Dual Language Education of New Mexico

New Mexico has a unique history of honoring and 
preserving the languages and cultures of its children 
and families and is, today, one of the most multilingual 
states in the United States. Dual Language Education 
of New Mexico’s focus of the 3-year W.K. Kellogg 
grant is to support schools in ensuring that all levels 
of leadership are involved in designing and sustaining 
a dual language program. This project will serve as an 
example for involvement at multiple levels to realize a 
K-12 system of dual language education. 

As you may know, dual language education 
programs often wane at the middle and high school 
levels. According to Thomas and Collier (2014), 
“Dual language implementation at the secondary 
level presents different challenges than those for 
elementary school.” A few of those challenges include 
initial program design and structures, scheduling, 
and hiring of teachers who are both certified in the 
content areas and deeply, academically proficient 
in the target language. While we know that a 3-year 
grant will not solve all these challenges, we hope 
to capture and document best practices of schools 
around the country with a vision of K-12 dual 
language education that can be used as a resource. 

Dual Language Education of New Mexico (DLeNM) 
and leadership from Albuquerque Public Schools 
(APS), district partner for this W.K. Kellogg grant, 
have completed their selection process of the school 
communities that will participate in this work. Five 
schools in the Río Grande High School Cluster will 
be leading the way in developing a PreK-12 dual 
language education pathway. It is hoped that, with 3 
years of instructional and leadership support, these 
school communities will establish a sustainable 
PreK-12 dual language education model that can 
be replicated in other APS school communities, 
as well as other communities throughout New 
Mexico. The five schools include Adobe Acres E.S., 
Armijo E.S., Harrison M.S., Ernie Pyle M.S., and of 
course, Río Grande High School. The school selection 
consisted of an application process, participation in 
general information sessions and community forums, 
interviews, and site and classroom observations.

Starting in May, the selected schools will participate 
in a La Siembra™ Program Planning Retreat. 
Throughout the course of the grant cycle, partner 
schools will receive on-going, sustainable professional 

development in a DLeNM instructional framework 
(Project GLAD® or CLAVES™) and participate in a 
series of modules designed for the school leadership 
team. Schools will also receive on-going consultation 
from DLeNM staff while participating in an evaluation 
plan, measuring progress towards strengthening 
or defining their present dual language program 
implementation, and ensuring long-term sustainability. 
DLeNM will collaborate with multiple departments in 
the Albuquerque Public Schools to align and extend 
supports available to the partner schools. 

As part of a continuing effort with the Kellogg Tribal 
Partnership Initiative, four schools serving tribal 
communities have taken their initial step to participate 
by submitting their application to DLeNM: Kha’p’o 
Community School, To’Hajiilee Community School, 
Na’Neelzhiin Ji Olta, and Navajo Elementary School. 
Three of the four schools serve Diné communities and 
one school serves Santa Clara Pueblo. The next step is 
for DLeNM to visit the schools and interview school 
staff as part of the data-gathering process. 

Each of these community schools faces the unique 
challenge of seeking avenues that will support and 
strengthen the Indigenous language vitality of the 
community and students they serve. For decades, 
tribal community schools’ operations have been based 
on a curriculum that does not value or acknowledge 
the Indigenous language as comparable to English. 
The challenge is not only to begin the conversation of 
equitable status for both languages, but also to transfer 
the dialogue to the community and parents. 

Another local undertaking is defining each 
community’s goal for teaching the Indigenous language 
and determining if there is space for discussion on 
teaching concepts and/or content in that language. 
Identifying resources, such as qualified teachers who 
speak the Indigenous language, and reframing school 
curriculums will also present challenges. With tribal 
communities facing language and culture loss, these 
language programs may serve as a catalyst to reconnect 
with local Indigenous values and norms. During the 
interviews and site visits, the schools recognized that 
there is no ideal set of indicators that outline readiness; 
therefore, their motivation is Just Doing It. They know 
there will be mistakes along their journey, but doing 
nothing is a greater risk.



Dual Language Education of New Mexico 
Professional Development Opportunities 

4th Annual Summer Institute  
June 6-7, 2017

Raising the Bar: Rigorous Learning with Project GLAD ®
La Fonda on the Plaza - Santa Fe, NM

This year's institute will feature Project GLAD ®  trained educators, administrators and trainers; new and informative 
presentations; exciting keynote speakers; networking opportunities; and time to reflect, rejuvenate and deepen your 
understanding of Project GLAD® instruction. 

Level I Training Plus Implementation Support
      July 31 - August 2, 2017, September 28 and November 30

     Albuquerque, NM

The three-day AIM4S3TM Level I Training includes a model overview of the Key Instructional Principles and Components as well 
as supporting data, classroom demonstrations, and collaborative planning time. Two additional days of implementation support 
are included with registration. Who should attend? Classroom teachers and instructional coaches who are interested in learning high 
leverage strategies to shelter and scaffold mathematics content and language for their K-12 students. 

For more information on AIM4S3TM summer trainings, visit www.aim4scubed.dlenm.org or scan the QR code. 

AIM4S3TM

Summer Institute 
May 31 - June 1, 2017
Albuquerque, NM

Summer To Dos!
Guided Language Acquisition Design 

Tier I Certification Summer 2017 Training 
Two-Day Research & Theory Workshop: 
June 1-2 or June 22-23

Four-Day Classroom Demonstration:  
June 26-29 (targets K-3rd) or July 11-14 (targets 4th-8th)
Albuquerque, NM
Project GLAD®  Tier I Certification Training is a rigorous six-day training done in two parts: 
a Two-Day Research and Theory Workshop and a Four-Day Classroom Demonstration with guided teacher planning 
and practice time. Training is appropriate for teachers and instructional leaders K - 8th grade. 

For more information on Project GLAD® summer trainings visit www.projectglad.dlenm.org or scan the QR code. 

The Summer Institute is an exciting follow up for AIM4S3TM 
trained teachers. The Institute will address a wide range of 
topics, and participants will have the opportunity to 
select sessions based on their professional interests.
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; Association for Two-Way & Dual 
Language Education (ATDLE)—
25th Annual National TWBI 
Conference: June 26-28, 2017, in Palm 
Springs, CA. For more information and to 
register, please visit http://atdle.org.

; Dual Language Education of New 
Mexico—22nd Annual La Cosecha 
Dual Language Conference: 
November 1-4, 2017, in Albuquerque, 
NM. The La Cosecha 2017 website is live 
for registration and the most up-to-date 
information, so visit lacosecha.dlenm.org  
and make your conference plans now! 

; BUENO Center for Multicultural 
Education: 2017 Summer Institute—
Equity, Justice, and Diversity in 
Education:  July 19-20, 2017, in Boulder, 
CO. Join leading experts on the CU 
Boulder campus for a 2-day institute 
covering topics related to better serving 
culturally and linguistically diverse 
students. Registration is $350. For more 
information, visit www.buenocenter.org.

; Guided Language Acquisition 
Design—Summer Offerings:
Project GLAD® Annual  
Summer Institute: June 6-7, 2017,  
at La Fonda in Santa Fe, NM. The 
summer institute is for both teachers  
new to GLAD® and GLAD® trained 
teachers and their administrators. 

DLeNM Sponsored Project 
GLAD® Tier I Training Dates: 
Albuquerque, NM—Two-Day  
Research & Theory Workshops:  
June 1–2 or June 22-23, 2017; Four-Day 
Classroom Demonstrations: June 26-29  
or July 11–14, 2017. 

Cost per participant is $1075 for all 6 days. 
Please contact Diana Pinkston-Stewart, 
diana@dlenm.org, for more information.

; Achievement Inspired 
Mathematics for Scaffolding 
Student Success (AIM4S3™)— 
Summer Offerings:
AIM4S3™ Summer Institute:  
May 31-June 1, 2017, in Albuquerque, 
NM. This institute is for teachers already 
trained in AIM4S3™. 

Level I Training Plus 
Implementation Support:  
July 31-Aug 2, Sept. 28, and Nov. 30, 
2017, in Albuquerque, NM. This training  
is for teachers new to AIM4S3™. 
Please contact Lisa Meyer, lisa@dlenm.org, 
for information about both events. 

; CABE—Secondary Spanish Dual 
Immersion Symposium: Delivering on 
the Promise of Biliteracy: September 
28-29, 2017, at California State University in 
Fullerton, CA. This symposium is designed 
to support the implementation of secondary 
Spanish dual immersion programs. For 
more information and to register, please 
visit http://cabe.k12oms.org/1524-128739  
or email cabepds@bilingualeducation.org.


